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Abstrak 
Penyeludupan kanak-kanak merupakan sejenis penyakit sosial di mana mangsa-
mangsanya mengalami trauma kronik yang sering melibatkan penyalahgunaan 
fizikal dan psikologikal serta kematian. Walaupun banyak kajian mengenai penyelu 
dupan manusia boleh didapati di rak-rak buku, tiada satu kajian kesusasteraan jitu 
yang meliputi pemerdagangan isu kanak-kanak secara berasingan dari 
pemerdagangan manusia. Kajian ini bertujuan untuk mempelajari persekitaran 
ekologi yang menyumbang kepada keujudan pemerdangangan kanak-kanak yang 
berterusan. Ia juga mengkaji kesan persekitaran ekologi ke atas identiti kanak-kanak 
dalam tiga novel terpilih: Novel ‘Beast of No Nation’ oleh Uzodinma Iweala, ‘Sold’ 
oleh Patricia Mccormick dan ‘Boys without Names’ oleh Kashmira Sheth. Teori 
Sistem Ekologi (EST) yang diperkenalkan oleh Bronfenbrenner telah digunakan 
sebagai sebuah kerangka teori untuk kajian ini. Sebuah pendekatan tematik yang 
dipelopori oleh Braun dan Clarke (2006) telah digunakan untuk menganalisis teks 
kesusasteraan ini. Keseluruhan dapatan kajian menunjukkan bahawa pedagang-
pedagang haram sentiasa bekerja untuk memadamkan identiti kanak-kanak yang 
diperdagangkan dan menggantikan identiti mereka dengan identiti sebagai hamba, 
struktur ekologi telah menyumbang kepada pembangunan identiti kanak-kanak yang 
diseludupi ini dan dengan mengimbau sejarah kanak-kanak yang diseludupi ini, 
mereka dapat mengembalikan identiti mereka dan menentang para pedagang haram; 
Kajian ini menggalakkan para sarjana untuk melanjutkan penyelidikan-penyelidikan 
mereka dengan melibatkan novel-novel yang telah diterbitkan selepas tahun 2010. 
Kajian ini mencadangkan bahawa terdapat keperluan untuk menyelidiki identiti dan 
harga diri para pedagang haram. Penyelidikan pada masa hadapan dirasakan perlu 
untuk memajukan dan menerokai penemuan-penemuan baru ini. Adalah penting 
untuk memberi fokus yang lebih kepada tajuk baru mengenai pemerdagangan kanak-
kanak seperti pengedaran organ kanak-kanak, pengedaran dadah oleh kanak-kanak 
dan pengedaran kanak-kanak sebagai peminta sedekah dalam Sastera Remaja atau 
dalam sastera jenis lain. Adalah perlu untuk mengkaji identiti mangsa-mangsa yang 
masih hidup. Adalah perlu untuk mengkaji identiti mangsa-mangsa yang masih 
hidup. 
Kata kunci: Ecological System Theory oleh Bronfenbrenner, Pemerdagangan 
kanak-kanak sebagai buruh, Pemerdagangan seks kanak-kanak, Pemerdagangan 
askar kanak-kanak.  
iv 
Abstract 
Child trafficking is a social disease where its preys endure chronic trauma in which 
they usually suffer from physical and psychological abuse as well as death. Despite 
the substantial number of studies on human trafficking available on bookshelves, 
there is no exact literary study that has tackled the issue of child trafficking 
separately from human trafficking. This research aims to study the ecological 
environment that contributes to the continuous emergence of child trafficking. It also 
examines the effects of ecological environment on the identity of the children in 
three selected novels: Uzodinma Iweala's Beast of No Nation, Patricia McCormick's 
Sold and Kashmira Sheth's Boys without Names. Bronfenbrenner’s Ecological 
System Theory (EST) was used as a theoretical framework for this study. A thematic 
approach by Braun and Clarke (2006) was used to analyse these literary texts. The 
overall findings of this study show that (i)traffickers always aim to erase the identity 
of the trafficked children and replace it with the identity of slaves; (ii) ecological 
structures have contributed to the identity development of these trafficked children; 
(iii) by recalling the history of the trafficked children, they may recover their
identities and resist the traffickers. This study encourages scholars to extend their
investigations to include novels which were published after 2010. It also suggests
that there is a need to study the identity and self-esteem of traffickers. Future
research is necessary to improve and elaborate on the new findings. It is important to
focus on more new topics on child trafficking such as child organ trafficking, child
drug trafficking and child begging trafficking in Young Adult Literature or other
sorts of literature. It is necessary to study the identities of the survivals.
Keywords: Bronfenbrenner’s Ecological System Theory, Child labour trafficking, 
Child sex trafficking, Child soldier trafficking. 
v 
Acknowledgment 
I am grateful to the Almighty Allah for giving me the opportunity to complete my 
Ph.D. thesis. May peace and blessing of Allah be upon his beloved Prophet 
Muhammad peace be upon him , his family and his companions. I owe a debt of 
gratitude and thanks to many great people who supported me throughout this difficult 
challenging journey. First, I would like to express my deepest appreciation to my 
supervisor Dr. Abdulhalim Mohamed and Dr. Faizahani Abd Rahman for their 
patience, guidance and supporting me during my Ph.D. journey. Their advice and 
valuable comments helped me to remain focused and kept me on track until the 
completion of my thesis. Their roles motivated me to continue my long journey. I am 
very proud to have them as my supervisors. I would also like to convey my gratitude 
to examiners panel: Associated Professor Dr. Fauzia Abdul Rahim, Associated 
Professor Dr.Hisham Dzakiria (Universiti Utara Malaysia) and Associated Professor 
Dr.Abdul Ghani Abu (University Pendidikan Sultan Idris) for their valuable 
comments that enriched this study. Many thanks go to all academic and 
administrative staff at UUM for their imperative assistance. 
I would like to extend my gratitude to the soul of my mother who passed away 
during my Ph.D. journey and to the soul of my father who encouraged me to study in 
Malaysia. All thanks go to my wife and my children who supported me and prayed 
for me. I give them my love and appreciation. Thank you for the endless nights of 
mentoring and keeping me sane. You are the reason I took this journey. I am indeed 
indebted to my siblings for their encouragements and for their support. I cannot say 
more than Jazakom ALLAH Khera. 
vi 
 
Table of Contents 
 
Permission to Use ....................................................................................................... ii  
Abstrak ....................................................................................................................... iii  
Abstract ...................................................................................................................... iv  
Acknowledgment....................................................................................................... v  
Table of Contents ....................................................................................................... vi  
List of Tables.............................................................................................................. xi  
List of Figures ........................................................................................................... xii  
List of Abbreviations................................................................................................ xiii 
CHAPTER ONE :  INTRODUCTION ………….………..……………………….1 
1.1 Background of the Study………………………………..………………………1 
1.2 Young Adult Literature (YAL)…………………………………………………3 
1.2.1 History of Young Adult Literature (YAL)………………….….…..………..4 
1.2.2 Topics of Young Adult Literature…………………………….……………..7 
1.2.3 Identity in Young Adult Literature (YAL)…………………….…………….9 
1.3 Problem Statement………………………………………………………………11 
1.4 Research Objectives……………………………………………………………..14 
1.5 Research Questions……………………….……………………………..………15 
1.6 The Significance of the Study…………………………………………….….….15 
1.7 Operational Definitions …………………………………………………..……..18 
1.7.1 Human Trafficking…………………..……………………………………..18 
1.7.2 Child Trafficking…………………………………………………….……..18 
1.7.3 Child………………………..………………………………………………18 
1.7.4 Identity………………………………………………………………..……19 
1.7.5 Elements of Identity……………………………………………………..…19 
1.7.5.1 Personal Identity………………………………………………………19 
1.7.5.2 Family Identity………………………………………………………..19 
1.7.5.3 Social Identity………………………………………………………...20 
1.7.6 Ecological Environment……………………………………………………20 
1.8 Theoretical Framework………………………………………………….………20 
1.9 The Structure of the Study……………………………….……………………...22 




2.2 General Views of Young Adult Literature………………………….……….…..23 
2.3 Young Adult Literature (YAL) and Education……………..…….….………….26 
2.4 Human Trafficking in Literature………………………………….……………..29 
2.5 The Criteria for Selecting the Novels of this Study……………….…………….37 
2.5.1 Iweala’s Beast of No Nation and Child Soldier Trafficking……………….39 
2.5.2 McCormick’s Sold and Child Sex Trafficking………………….………….41 
2.5.3 Sheth’s Boys Without Names and Child Labour Trafficking………………43 
2.6 Self-Concept……………………….……………..……………………………..44 
2.6.1 The Reaction of Others………………………………………….……..…..45 
2.6.2 Comparison with Others……………………………………….……….….45 
2.6.3 Social Roles………………………………………………………………..46 
2.6.4 Identification…………………………………………………………….…46 












CHAPTER THREE: METHODOLOGY………………..……………………….64 
3.1 Introduction…………………………………...…………………………………64 
3.2 Research Design……………………………………………………..…………..64 
3.2.1 Sample of the Study…………………………………………….………….65 
3.2.2 The Relevance of the Selected Novels to the Study…………….…………66 
3.2.3 The Background of the Heroes and Heroine in the Selected Samples….….68 
3.3 Analysis Method……………………………………………………..…….……71 
3.4 Data Analysis……………………………………………………………...…….71 
viii 
 
3.5 Research Methodology……………………………………….………..….…….76 
3.6 Triangulation………………………………………………….…………………83 
3.7 Summary………………….…………………………………….……………….86 
CHAPTER FOUR:  IDENTITY OF CHILD SOLDIER TRAFFICKING 
VICTIM IN IWEALA'S BEASTS OF NO NATION………….………..………..87 
4.1 Introduction…………………………………….………………………………..87 
4.2 The Identity of Agu in Iweala's Beasts of no Nation ……………………….…..89 
4.2.1 The Identity of Agu before being Trafficked as a Child Soldier………..…89 
4.2.1.1 Microsystem…………………………………………………….…….90 
4.2.1.2 Macrosystem……………………….…………………………….……93 





CHAPTER FIVE : IDENTITY OF CHILD SEX TRAFFICKING VICTIM IN 
MCCORMICK’S SOLD …………………………………………………………120 
5.1 Introduction……………………………………………………………………120 
5.2 The Identity of Lakshmi in McCormick’s Sold…………………………..……121 





5.2.2 The Identity of Lakshmi as a Trafficked Child……………….…….……136 
5.2.2.1 Microsystem…………………………………………………..……..136 
5.2.2.2 Exosystem and Macrosystem………………………………………..144 
5.2.2.3 Chronosystem………………………………………………………..146 
5.3 Summary……………………………………………………………………….149 
CHAPTER SIX: IDENTITY OF THE CHILD LABOUR TRAFFICKING 
VICTIM IN SHETH'S BOYS WITHOUT NAMES…………….……..………..150 
6.1 Introduction………………………………………………………….……..…..150 
6.2 The Identity of Gopal in Sheth’s Boys Without Names………………………..151 
ix 
 
6.2.1 The identity of Gopal before being trafficked as a Child Labourer………152 
6.2.1.1 Microsystem……………………………………………...………….152 
6.2.1.2 Exosystem………………………………………….…………..……159 
6.2.1.3 Macrosystem and Chronosystem…………………………………….163 




CHAPTER SEVEN: DISCUSSIONS……………………………………………181 
7.1 Introduction…………………………………………………………...………..181 
7.2 Poverty……………………………………………...………………………….182 
7.2.1 Poverty and Child Soldier Trafficking in Beasts of No Nation…….…..…184 
7.2.2 Poverty and Child Sex Trafficking in McCormick’s Sold………..………187 
7.2.3 Poverty and Child Labour Trafficking in Boys without Names……..……193 
7.3 Education………………………………………………………………………197 
7.3.1. Education and Child Soldier Trafficking in Iweala's Beasts of No Nation198 
7.3.2 Education and Child Sex Trafficking in McCormick’s Sold……..............201 
7.3.3 Education and Child Labour Trafficking in Sheth’s Boys Without Names.205 
7.4 Civil War………………………………………………………………………209 
7.5 Summary………………………………….……………………………………212 
CHAPTER EIGHT: CONCLUSION…………..………………….………….…213 
8.1 Introduction………………………………………………………………….…213 





8.3 Research Implications……………………………………………………….…222 
8.4 Research Limitation……………………………………………………………224 
8.5 Suggestions for Future Research………………………………………………225 




List of Tables 
Table 3.1 The Awards of the Selected Novels ........................................................... 68 
Table 3.2 Information about the Heroes and a Heroine in the Selected Novels ........ 70 
Table 3.3 The Initial Ideas in Every Novel ................................................................ 73 
Table 3.4 Final Themes .............................................................................................. 74 




List of Figures 
Figure 1.1 Bronfenbrenner’s ecological system theory ............................................. 21 
Figure 2.1 Novel style  ............................................................................................... 42 
Figure 2.2 Factors that influence self- esteem ........................................................... 48 
Figure 2.3 Bronfenbrenner’s ecology system theory (1994) ( PPCT model) ............ 50 
Figure 2.4 Role of ecological system in child trafficking .......................................... 62 
Figure 3.1 Braun and Clarke‘s thematic approach process (2006) ............................ 76 
Figure 3.2 Research Methodology ............................................................................. 77 
Figure 3.3 Analysis of the identity of the hero/heroine in the selected novels …......79 
figure 3.4 Role of microsystem in the identity formation of the trafficked child. ..... 80 
Figure 3.5 Role of exosystem in the identity formation of trafficked child ………..81 
Figure 3.6 Role of macrosystem in the identity formation of the trafficked child .... 82 





List of Abbreviations 
 
EST              Ecological System Theory 
YA               Young Adult 
YAL             Young Adult Literature 
YAR             Young Adult Reader 
USA             United States of America 
UN               United Nations 
UNCRC       United Nations Convention on the Rights of the Child  
UNICEF      United Nations Children's Fund 






1.1 Background of the Study 
Slavery did not end with the abolishment of the slavery law in the 19th century 
(Craig, 2017). It carries on today and hurts human beings in every country. This 
slavery is called child trafficking or modern slavery (Rezaeian, 2016; Siller, 2016; 
Kara, 2017; Tolla & Singh, 2018). Children are coerced into sex industries, 
agriculture, mines and sweatshops (Chuang, 2010). Child trafficking breaches the 
law of human rights as set by the United Nations Office on Drugs and Crime 
(UNODC) (2009) that promised to protect and offer equal treatment to all and 
especially children (Simmons, Lloyd & Stewart, 2018).  
 
Records from the International Labor Organization (ILO) and Walk Free Foundation 
(2017) estimated that there were 24.9 million victims of human trafficking in 2017. It 
was estimated that vulnerable women and children occupied a high percentage of 
human trafficking (Bales, 2000; American Society of International Law, 2001; Lehti 
& Aromaa, 2006; Pandey, Tewari, & Bhowmick, 2013; McClarty et al., 2014). 
  
Child trafficking is a communal virus where its victims bear chronic pain often 
included physical and psychological abuse as well as death (UNODC, 2009; Banović 
& Bjelajac, 2012; McGill, 2017). No country is devoid of child trafficking whether it 
is a developing or developed country. Cole and Sprang (2015) confirm that “children 
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and youth are trafficked in metropolitan, micropolitan and rural communities”         
(p. 122). 
 
The term ‘child trafficking’ is used alternatively with the term ‘new slavery’ 
(Davidson, 2010) and it is used in Young Adult (YA) novels. Many of the authors of 
YA novels handled child trafficking in their literary works  such as D’Adamo’s Iqbal 
(2001), Beah’s A Long Way Gone: Memoirs of a Boy Soldier (2007), Wright’s River 
of Innocents (2008), Chestnut’s More Than Rice (2010) and Gilbertson’s White Slave 
(2012).  
 
Literature can play a major role in the development of any society as it assists to 
create awareness to the highest values of human beings. Uncle Tom’s Cabin or Life 
among the Lowly by Harriet Beecher Stowe is an example of a novel written in 1852 
that supports this perspective. This novel has been used as a model to stimulate 
people to resist tyranny and repression. It inspired the Blacks to march to the war to 
abolish slavery before the American civil war (1861-1865). In 1862, Abraham 
Lincoln referred to Harriet Beecher Stowe “[s]o you are the little woman who wrote 
the book that started this Great War!” (Florea, Wirth & Smithousek, 2012, p. 182).  
 
On a similar note, D’Adamo’s Iqbal depicts the life of Iqbal Masih (a 13-year-old 
boy) who devoted his life to fighting child-labour trafficking. He worked as a bonded 
labourer in a carpet sweat-shop in Lahore, Pakistan. After he was rescued from this 
shop, he travelled overseas to Sweden and the United States of America (USA) to 
disclose the atrocities that were committed against children in Pakistan. 
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Unfortunately, he was later assassinated in his Pakistani village in 1995. His story 
was written by the Italian author D’Adamo in 2001 and then it was translated into 
English by Leonori in 2003. 
 
Literature also plays a role in amending government laws which helps human 
traffickers in their unchaste trades. The impressive role of literature portrayed in a 
British film, Dirty Pretty Things (2002), motivated the mayor of London, Boris 
Johnson, to make a call to reform and amend the immigration law in order to reduce 
the suffering of the illegal immigrants (Cheng, 2012, p. 40). This film is about the 
illegal immigrants and how they are pressurized to sell their organs to cover their 
expenditures.  
1.2 Young Adult Literature (YAL) 
This part of this chapter tackles the importance of YAL, history, topics of YAL as 
well as identity in YAL. YAL provides ways and means for Young Adult Readers 
(YARs) to discuss issues, doubts, problems and challenges that hinder their progress 
(McBroom, 1981). Its role is vital in treating many issues related to the adolescents. 
Aronson (1995) states that “[t]he YA genre now engages the most profound, deepest 
and richest issues that we face as a nation” (p. 36). YARs often use characters in 
novels featuring YAs as living and struggling with genuine troubles close to their life 
experiences. Herz and Gallo (1996) depict these characters as: “perceptive, sensitive, 




Good YAL has the ability to draw YARs to its pages because it deals with issues that 
are very important and relevant to them such as drugs, racial pressures, teen 
pregnancies and social diseases (Mertz, 1996). Its novels posit themes that support 
the development of positive values of YARs and handle many issues influencing 
their lives (Pitcher et al., 2007). 
 
YAL also assists in building identities of YARs through analysising the literary texts 
in depth. Thus, it will increase their self-confidence, self-esteem and criticize the 
literary works. Alsup (2010) cites that: 
[t]he goal is more than just to get students to respond to the text 
about teens as teen readers; the goal is first to get the response, 
then to encourage students to grapple with it, wonder about it 
and ask questions about it (p. 211). 
 
YAL presents a chance to YARs to look at the identity of YA protagonists in the 
novels and to explore different cultures, morals and identities of protagonists (Bean 
& Rigoni, 2001) as they come from different cultures, norms and societies that are 
new to YARs. 
1.2.1 History of Young Adult Literature (YAL) 
This section discusses the historical progress of YAL. Literary scholars have distinct 
and conflict opinions about the genesis of YAL. Nevertheless records of YA novels 
proven that two novels were written in 1868: Ragged Dick written by the American 
novelist Horatio Alger Jr. (1832-1899) and Little Women which was written by 
American novelist Louisa May (1832-1888). Nilsen and Donelson (2009) confirm 
that “Louisa May Alcott and Horatio Alger Jr. were the first writers for YAs to gain 
national attention” (p. 42). 
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Before the 20th century, people knew the terms of childhood and adulthood but were 
not aware of the term ‘adolescence’ because adolescents were mostly regarded as 
children. For this reason, not much special literature existed for adolescents until 
psychologist Stanley Hall studied adolescence and the development of adolescents in 
1904 (Arnett, 1999). As soon as the term ‘adolescent’ emerged, a significant change 
in literature took place during the years from 1900 to 1940 (Cart, 2010). Many 
novelists started to publish novels for YARs such as The Tattooed Man novel (1926) 
by Howard Pease and Let the Hurricane Roar novel (1933) by Rose Wilder Lane, 
among others.  
 
In the 1940s and 50s, commercial books appeared to entertain YARs and they mostly 
dealt with their lives. Unfortunately, those books were not the same quality as adult 
literature. Jennings (1956) depicts these books as “the stuff of adolescent literature, 
for the most past, is mealy-mouthed, gutless and pointless” (p. 526) and they did not 
improve the culture of the YARs. Nonetheless, some believed that these books were 
significant in teaching languages, morals and cultures despite their humble quality 
(Cart, 2010). Therefore, the value of the book depends on its text and its ability in 
attracting the YAR. 
 
There was a serious effort to separate YAL from adult and children literature in the 
second half of the 20th century. This separation assisted novelists to focus on the 
issues of YAs. Scholars who have studied the development of YAL trace its 
separation from mainstream literature to various times and works. Poe, Samuel and 
Carter (1995) declare that YAL was separated from other literature in about 1960. In 
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contrast, Hayn, Kaplan and Clemmons (2016) believed that YAL commenced with 
J.D. Salinger’s Catcher in the Rye which was published in 1951. 
 
Some scholars such as Trupe (2006) and Cart (2010) consider the date of publishing 
Hinton’s The Outsiders novel (1970) the starting date of YAL. For their part, Brown 
and Stephen (1995) believe that the development of YAL was tied to The Outsiders, 
which handled the issue of social class. This novel was seen as paving the road for 
novelists of 70s to focus on YAs’ topics. In the wake of the publication of The 
Outsiders, several changes in the YAL took place. Herz and Gallo (1996) asserted 
that at that time, novelists started to centralize on “the realities of teenage life and 
offered readers an honest view of the main characters’ hopes, fears and dilemmas” 
(p. 10).  
 
YAL is also identified as coming-of-age literature. It is a type of film and literature 
which emphasizes the stages of a protagonist’s growth. It covers the period from 
youth to adulthood and focuses on the morality and psychology of the YA 
protagonist (Benyahia, Gaffney & White, 2006). Hinton’s The Outsiders is among 
the first novels representing this type of literature.  
 
The 1970s were a period of maturing of YAL as a genre where the novels did not 
only begin to discuss situations of the community but also exhibited a high literary 
quality. It indicates that YA novels would involve complex plots, high usage of 
literary devices and many complex themes (Bushman & Haas, 2006). Literature of 
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the 1970s had several characteristics distinguishing it from that of previous years, 
which include:  
[l]ess reliance for interest on shock and titillation; more excitement, 
romance and optimism; more variety and less stereotyping of 
characters, plots and settings; more balanced and convincing view 
of parents; and more sophisticated and varied approaches to 
problems connected with racism and ethnic identification (Nilsen & 
Donelson, 2009, p. 95). 
 
To sum up, there is a vague in studying the history of YAL due to the various 
opinions of scholars, which could not differentiate between the literature of 
adult and YAL or between YAL and children’s literature.  
1.2.2 Topics of Young Adult Literature 
This section discusses the topics that are treated in YAL. YAL specifically manages 
distinct subjects such as identity, the social position of YAs, education, the quest for 
equity and the meaning of goodness. Wells (2003) mentions that there are seventeen 
common themes exist in YAL, these are “ friendship, getting into trouble, interest in 
the opposite sex, money, divorce, single parents, remarriage, problems with parents, 
grandparents, younger siblings, concern over grades/school, popularity, puberty, 
race, death, neighbourhood and job/working” (p. 4). These are the most important 
topics that encounter children and YAs in their lives. Thus, literature has to treat 
them in order to drive the attention of the readers to their importance. 
 
Unfortunately, YAL has lost some of its simplicity when it began imitating adult 
literature in its content, complicated style and form (Kåreland, 1999). Some novelists 
inserted complex topics such as kidnapping, incest, beating, pederasty, sex, rape, 
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violence, drug and suicide to go in line with the adult literature and to address YARs 
to pay attention to these topics. 
 
A critical issue facing YARs is how to select a genre (a literature book) that is 
suitable for them. In addition to the age factor, several factors play key roles in 
selecting the books that they read. These include the culture, society, religion, norms 
and the psychology of the YARs (Cappellini, 2005). For example, the selection of 
YA novels in Malaysia would differ from that in America and Western countries. 
Furthermore, the preference of adolescents differs from one to another; thus, some 
like to read historical or adventure novels while some prefer romantic or science 
fictions.  
 
Indeed, some YARs need guidance in selecting the appropriate books as they do not 
know the difference between bad and good books. Therefore, deciding upon the 
YAL books is in the hands of adults (parents and teachers) who should select the 
appropraie book for their children and students. Adults have to do this selection for 
several reasons: Firstly, literary critics are adults who study the novels and decide if 
they are appropriate to be read by adolescents. Secondly, parents also want to see 
that their children enjoy reading, therefore, allowing them to learn lessons that will 
assist them in their lives. Lastly, adults often have experience and wisdom in 




Overall, YAL treats many topics such as child trafficking, rape, drug, violence, 
suicide and other topics that concern the lives of the YAs. Novelists use these topics 
in YAL in order to educate students about some lessons. 
1.2.3 Identity in Young Adult Literature (YAL) 
This section studies the identity as it is often a key theme found in YAL. It “often 
depicts self-conscious protagonists coming to a new conception of who and what 
they are” (Engles & Kory, 2013, p. 55). Kaplan (2005) explicates that the object of 
YAL is to look for the identity of a YAs in their literature. The formation of YAs’ 
identities is connected to the YAL in the sense that reading YA novels can cause 
alterations to a YA’s identity. These changes may affect their physical and emotional 
conducts. They result from interactions between the YA readers and the texts where 
the reader may add some personal knowledge to the texts (Iser, 1974; 1978). 
Adolescents are exposed to diverse sorts of volatile periods in their lives and these 
might influence their identities. Kroger (1996) states that: 
[a]lthough the foundations of ‘I’ are formed in infancy through the 
interactions of caretakers and child, adolescence does seem to be a 
time, at least in contemporary, technologically advanced western 
cultures, when one is confronted with the task of self-definition (p. 
18). 
 
Indeed, the characters and plot of novels influence identities and emotion of readers. 
Bruner (1986) states that “it is through a narrative that we create and re-create 
selfhood, that self is a product of our telling and not some essence to be developed 
for in the recesses of subjectivity” (pp. 85–86). The growing of a plot is like the 
complex stages of a person’s life that starts from infancy and proceeds to childhood, 
young adulthood and finally adulthood. The power of literature is that it can immerse 
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YARs in the novels, enable them to interact with the texts and educate them. It also 
helps them ask questions, analyse the texts, have new thoughts and develop 
emotions. 
 
In reading fiction, YA readers often find difficulties in comprehending plots, 
characters, themes, settings and other literary devices because their brains are not 
completely developed. Therefore, YA students need the assistance of the adults such 
as teachers or parents to explain the literary texts. Miall (1995) discusses the literary 
devices and the narrative structure of the novel texts that produce an emotional 
reaction in the brain’s frontal cortex. This reaction is based on the experience and the 
memory of the reader. In reading these texts, YARs are 
[i]nvited to reassess the feelings and memories they bring to such a 
story; the story may impel them to place their first feeling within 
the context of a second that modifies or limits the first in some way. 
As a result, an effective marker that, prior to the act of reading, 
guided a reader’s understanding may be transformed or replaced as 
a result of reading (Miall, 1995, pp. 11–12). 
 
In psychology, as soon as children reach adolescence stage, they start to ask 
themselves questions that relate to their identity such as Who am I? How do I see 
myself? Their self-identity gets more complex when they face challenges that affect 
their identities such as diverse cultures, the role of the surrounding environment, the 
economic, social and political conditions.  
 
During adolescence, a YA starts to think about the effect of identity on his or her life 
(Steinberg, 2008) and, in this period, he or she becomes more self-conscious 
regarding his or her changing identity than in other stages of life such as childhood or 
adulthood (Erikson, 1968). Therefore, the adolescence is a critical period in the life 
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of a person (child) as it stands between the childhood and adulthood. In this stage, 
their identities and morals develop (Gilligan, 1988).  
 
 YAL also contributes to building the identity of a student and motivate him/ her to 
have a reasonable character that is respected by the others. Thus, one of the missions 
of using YAL in class is to convince a student that reading assists in constructing his 
/her identity. The use of YAL in the classrooms is very significant and truly 
necessary since it is considered “a key to unlocking the words and worlds of 
literature because it empowers students” (White, 2000. p. 2).  
 
It is true that struggling pupils encounter difficulties in understanding some literary 
terms such as characterisations, symbolisms, metaphors, themes and other literary 
devices. For this reason, those students avoid discussing them and try to engage in an 
argument around the events and the characters whether they are real or not. 
Therefore, teachers have to work hard to make studying YAL easy and interesting.  
 
In conclusion, it is very important to develop the identities of the YARs in their 
YAL. YARs learn numerous lessons from the literary texts that assist them in 
building their identities. Therefore, they need to interact with the literary texts in 
order to identify the factors that construct or deconstruct the protagonist’s identity. 
1.3 Problem Statement  
International labour organization (2016) estimated that “[on]ne in four victims of 
modern slavery were children” (p. 5). Despite this estimation, human trafficking as a 
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term was used to cover a child and adult trafficking. This term human trafficking is 
comprehensive but it does not cover the case of child trafficking in depth. It is an 
injustice to treat a child as an adult in trafficking because everyone has different 
circumstances and conditions.  
 
The literature review focused on human trafficking and ignored child trafficking. 
Despite the substantial number of studies on human trafficking available on 
bookshelves, there is no exact literary study that has tackled the issue of child 
trafficking separately from human trafficking. For this reason, this current study will 
focus on child trafficking in depth. 
 
Extensive literature and literary studies on human trafficking had focused on sex 
trafficking as the main topic of human trafficking. Here, they had disregarded other 
types of human trafficking such as forced labour trafficking, organ trafficking, debt 
bondage, involuntary domestic servitude, forced marriage and others. For instance, 
studies by Joines (2003), Shade (2007), Schuckman (2008), Dawson (2010), 
Reinares (2012) and Stachura (2012) centred on sex trafficking and in the process, 
could not help but ignore other kinds of trafficking. Furthermore, several studies 
such as Shade (2007), Schuckman (2008) and Stachura (2012) had also failed to 
distinguish between prostitution and sex trafficking in their literary criticisms.  
 
In this study, the term prostitute will not be used as children cannot make the 
decision to be prostitutes unless they are deceived or forced by pimps (Jeffreys, 
2000; Lowman, 2004). Thus, child sex trafficking is a more appropriate term because 
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children are abducted, sold and brainwashed before they are exposed to sexual abuse. 
Sex trafficking denotes an involuntary act that resulted from children being 
manipulated and forced by adults. Furthermore, due to their young age and immature 
mind, they do not have the choice to be a prostitute.  
 
Studies have examined the issue of sex trafficking across several periods of time and 
from several perspectives. For example, Schuckman (2008) focused on Russian 
literature and films to disclose the prostitution and trafficking of Russian girls in the 
Western market. Stachura’s study (2012) was based on films and novels from Latin 
America. In contrast, this current study is based on YA novels published in the 21st 
century which focuses on child trafficking rather than human trafficking and 
protagonists of the novels are victimized children not adults. 
  
Joines (2003) explores the trafficking of goods and women in the 13th century 
through Konrad Fleck's flore und blanscheflur's poem. In this poem, commodity and 
women are very similar since both of them can be gifted or sold. In her study, Joines 
(2003) concentrates on trafficking of women and how men enslave them. This 
current study looks at child sex trafficking in YAL which is published in this century 
and it studies the identity of the trafficked child.  
 
 Jehlen (1990) and Dawson (2010) describe the daily life of slaves in which they 
were sold, raped, beaten, sexually abused and killed by their masters. Their 
concentration revolves around slaves in general whether male or female, adult or 
children. In fact, the past studies had focused on slavery, which was regarded as legal 
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and not prohibited. In contrast, this study will focus on child trafficking (new 
slavery) in the 21st century, which is unlawful and unacceptable in the society today. 
Coundouriotis (2010) confirms that a child soldier does not have the ability to 
express himself and use the appropriate language. He also distinguishes the themes 
of novels before and after the mid-1990s in which fighting the enemy was the slogan 
of the soldiers before 1990. This fighting was considered a national duty toward the 
country and the themes of this literature concentrated on moral and the courage of 
the soldiers. The sufferings and pains of the victims of wars became the theme of the 
novels after 1990. The novelists in his study emphasized the tragic life of those 
soldiers where they were exposed to physical and psychological abuses. In contrast, 
this current study will examine how the identity of the trafficked child is influenced 
by the violence of the commandants of rebels.  
 
Due to the tangible ignorance in studying the identity of the trafficked child in the 
past studies and the focus of the previous scholars on the portrayals of human 
trafficking, there is a need to study the identity of the trafficked child in YAL of the 
21st century. 
1.4 Research Objectives 
The objectives of this study are as follow:  
i. To examine the effect of ecological systems on the identity of the children 
before being trafficked in the three selected novels (Iweala’s Beasts of No 
Nation, McCormick’s Sold and Sheth’s Boys Without Names). 
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ii.  To examine how the novelists depicted the identity of the children in the three 
selected novels (Iweala’s Beasts of No Nation, McCormick’s Sold and Sheth’s 
Boys Without Names).  
iii. To examine the effects of child trafficking (child soldier, sex and labour 
trafficking) on the identity of the trafficked child in the three selected novels 
(Iweala’s Beasts of No Nation, McCormick’s Sold and Sheth’s Boys Without 
Names). 
1.5 Research Questions 
The following questions are designed to explore issues of the research. They are:  
i. How do the ecological systems affect the identity of the children before being 
trafficked in the three selected novels (Iweala’s Beasts of No Nation, 
McCormick’s Sold and Sheth’s Boys Without Names)?  
ii.  How do the novelists depict the identity of the children in the three selected 
novels (Iweala’s Beasts of No Nation, McCormick’s Sold and Sheth’s Boys 
Without Names)? 
iii. How does child trafficking (child soldier, sex and labour trafficking) affect the 
identity of the trafficked child in the three selected novels (Iweala’s Beasts of 
No Nation, McCormick’s Sold and Sheth’s Boys Without Names)?  
1.6 The Significance of the Study 
This study conceptualizes a new pattern of the trafficked heroes and trafficked 
heroine’s identity in YAL. The findings of this study will contribute to the literary 
studies undertaken by critics who have tried to find a basis that inspires scholars to 
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launch their research in the field of child trafficking in literature in general and YAL 
in particular.  
 
YA novels and research studies related to YA novels are useful in designing counter-
trafficking programs, policies as well as strategies to combat modern slavery. 
Through analysis of YA novels on human trafficking, readers will be familiarized 
with many effective techniques and strategies that help them identify and rescue 
victims of child trafficking.  
 
It is not only literary students and literary critics can benefit from this study but also 
people of law and human rights’ advocates. It will help them understand the reasons 
and the nature of child trafficking as well as the consequences of this trafficking on 
the victims’ identities. As soon as they know these facts, they will know how to deal 
with victims who have a low self-esteem. Dunlop (1990) discusses the role of fiction 
in the field of law. He states that “fiction gives legal scholars the opportunity to get 
beyond the technical and circumscribed study of legal rules and to look at the law as 
part of the broader civilization” (p. 64). The trafficked children themselves perhaps 
cannot talk about their traffickers and their tragedies, but the literary works can serve 
as their voices and disclose all the sordid details of child trafficking.  
 
Many teachers complain that academic texts are very difficult and boring. Therefore, 
there is a need to find a book that drives the attention of the students to get academic 
knowledge. YAL books are idyllic as they engage pupils with issues and problems of 
their real lives as well as teaching them social justice, toleration and academic 
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knowledge. The finding of this study will contribute significantly to teacher, 
counsellors and administrators as well as policymakers in preparing materials that 
can help produce better learners with better and more positive self-identity.  
 
Another significance of this study is using YAL as a sample for this study. YAL is a 
key to knowledge, which has the potential to soften the resistance of students who 
have decided not to study literature, or even join the school. Numerous pupils 
construct a fence of challenges around themselves when they think that school is 
useless and does not assist them in encountering the demands of their lives. Many 
parents and government force children to go to schools but they cannot force them to 
learn. Those students refuse their schools and curricula, which are imposed upon 
them (Freire & Macedo, 2005). It is the teachers’ mission to motivate those students 
to go into the world of the words thru YAL. Those students should understand that 
their issues and ideas are very important. YAL will make those students interact with 
characters, settings and plots that reflect the students’ lives. Therefore, this study will 
encourage policymakers to adopt teaching YA fiction in schools.  
 
Discussing child trafficking in YAL gives the opportunity to young adult readers as 
well as children to read this literature. In this case, there will be an interaction 
between them since their ages are closed to each other. Thus, novelists have to write 
about common issues between children and YAs and this motivates scholars to write 
new topics in a new area. As a result, the production of novels that discuss child 
trafficking as well as the readers will be increased.  
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1.7 Operational Definitions 
1.7.1 Human Trafficking 
The United Nations Office on Drug and Crime (UNODC) expounded a 
comprehensive definition of human trafficking: 
the recruitment, transportation, transfer, harbouring or receipt of 
persons, by means of the threat or use of force or other forms of 
coercion, of abduction, of fraud, of deception, of the abuse of 
power or of a position of vulnerability or of the giving or receiving 
of payments or benefits to achieve the consent of a person having 
control over another person, for the purpose of exploitation. 
Exploitation shall include, at a minimum, the exploitation of the 
prostitution of others or other forms of sexual exploitation, forced 
labour or services, slavery or practices similar to slavery, servitude 
or the removal of organs (UNODC, 2003 Art. 3, para. a).  
1.7.2 Child Trafficking 
UNODC defined child trafficking as “the recruitment, transportation, transfer, 
harbouring, or receipt of a child for the purposes of sexual or labour exploitation, 
forced labour, or slavery” (UNODC, 2003 Art. 3, para. c ).  
 
1.7.3 Child 
United Nations Convention on the Rights of the Child (UNCRC) (1989) defines a 
child as “every human being below the age of eighteen years unless, under the law 
applicable to the child, majority is attained earlier” (Article 1). In the selected novels, 
the ages of the protagonists are between 9-13 year old, which means they are 
subjugated to the law of UNCRC and they should not be treated as prostitutes, 






Northrup (1989) defines identity as “sense an abiding sense of the self and of the 
relationship of the self to the world. It is a system of beliefs or a way of construing 
the world that makes life predictable rather than random” (p. 55). On the other hand, 
Oyserman, Elmore and Smith (2012) introduce identities as “the traits and 
characteristics, social relations, roles and social group memberships that define who 
one is” (p. 69). In my opinion, identity is how one sees himself or herself as an 
individual and how he or she expresses himself or herself. It is the quality, principle 
and behaviour of a person that distinguishe him/her from others.  
1.7.5  Elements of Identity 
The individual’s identity involves three key elements: personal identity, family 
identity and social identity (Wetherell et al, 2010). 
1.7.5.1 Personal Identity 
 It is about one's moral beliefs and self-values. It is showed in the decisions one 
makes, the way they talk to themselves and the different goals they have achieved in 
their lives (Wetherell et al, 2010). 
1.7.5.2 Family Identity 
It composes of the traits that an individual has acquired from his or her family. 
He/she will get the culture, values and knowledge from them. Therefore, his/her 
identity is a part of his/her family. These inherited characteristics that person receives 
determine his/her physical and psychological traits (Bagger & Gutek, 2008). Some 
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children are gifted with excellent intelligence. In contrast, some suffer from a 
physical handicap or mental problem. These will affect the identity of the child.  
1.7.5.3 Social Identity 
It is an individual’s sense of the society or a group that he/she belongs to. Tajfel 
(1979) suggests that this group is a good resource where he/she can acquire self- 
esteem and pride. 
1.7.6 Ecological Environment  
It was defined by Bronfenbrenner (1979) as “The ecological environment is 
conceived topologically as a nested arrangement of concentric structures, each 
contained within the next. These structures are referred to as the micro-, meso-, exo-, 
and macrosystems” (p. 22). 
1.8 Theoretical Framework 
This study adopted Bronfenbrenner’s Ecological System Theory (EST) (1994) in 
clarifying how child trafficking affects the identity of the trafficked child. This 
theory encompasses five structures (microsystem, mesosystem, exosystem, 
macrosystem and chronosystem). Firstly, the microsystem includes parents, peers, 
schools and religious places. Secondly, mesosystem focuses on the relation between 
the microsystems members, for instance, the relation between parents and school. 
Next, exosystem includes media, parents’ workplace, friends, colleagues, family and 
educational policy. These have an indirect impact on the child, whilst the 
macrosystem involves society, values, beliefs, norms, law, and culture. Finally, 
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chronosystem includes the time and the changes that have taken place during the life 
of an individual. The following figure illustrates the five structures of the 
aforementioned theory. 
  
Figure 1.1. Bronfenbrenner’s ecological system theory (1994) 
Source: Marotz and Kupzyk (2016). 
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1.9 The Structure of the Study 
This study comprises eight chapters to cover the topic of this thesis. Chapter One is 
the introductory chapter which introduced the readers to the topic of the thesis, 
problem statement, research objectives, research questions, selected novels and 
criteria within YAL, the significance of the study, operational definitions, theoretical 
framework and structure of the thesis. The second chapter introduced readers to the 
general view of YAL, YAL and education, human trafficking in literature, the 
identity of an adolescent in YAL, Bronfenbrenner’s EST and conceptual framework. 
Meanwhile, chapter three set out the methodology that guided the study. Research 
design, triangulation, methodology and data analysis were discussed here. Chapter 
four discussed the identity of a child soldier trafficking victim in Beasts of No 
Nation. Chapter five discussed identity of child sex trafficking victim in Sold. 
Chapter six discussed the identity of child labour trafficking victim in Boys Without 
Names. Chapter seven is the discussion chapter which discussed how the novelists 
demonstrated the effect of ecological environment on the emergence of child 
trafficking in the selected literary texts. Chapter eight concluded the study with the 
presentation of research overviews, research implications, research limitation, 
suggestions for future research, schools and child trafficking and suggested methods 







This chapter discussed past studies and research related to YAL. It started with 
general views of YAL, YAL and education and human trafficking in literature. It 
also discussed the identity of an adolescent in YAL, Bronfenbrenner’s ecological 
system theory and conceptual framework. 
2.2 General Views of Young Adult Literature  
YAL always describes issues related to adolescents and their lives. Over time, YAL 
has witnessed improvements and changes in aspects such as the diversity of topics 
and themes. For instance, sex is now widely discussed in YA novels/literature but 
was considered a taboo in the past.  
 
 Despite the fact that many critics, authors, publishers, parents and teachers have 
attempted to define YAL, no comprehensive definition currently exists that covers all 
its facets. Some intellectuals have simply defined YAL as a book that is read by 
adolescents. For example, Nilsen and Donelson (2009) categorize YAL as a book 
that is written for YARs whose ages are between twelve and eighteen years old.  
 
Others have defined YAL with respect to its characteristics. Ostenson and Wadham 
(2012) do not focus on a specific age in their definition, but they identify YAL as the 
literature that emphasizes YA characters and offers their points of view. They also 
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focus on displaying the topics of the life of a teenager and how the YA characters 
respond to the various circumstances. Additionally, Ostenson and Wadham (2012) 
and Carlsen (1980) focus on a teenage protagonist and state that the literature must 
deal with troubles from a teenage perspective. Carlsen (1980) sees that YA novels 
must interact with the adult environment since the YA protagonists are affected by 
the adults’ behaviour and deed. Hamilton (2002) also asserts that YAL has to 
emphasize the action of “becoming” and the critical conditions that arise between 
infancy and adulthood. 
 
Several adult novelists have written good YAL that has targeted mostly adolescents. 
For example, Twilight novels (2005) by Stephanie Meyer and the Gossip Girl series 
(2002) by Von Ziegesar exhibit how adults can understand the needs of YARs and 
what they like to read. Teenagers should read useful and safe material free from 
violence, sex, vulgar words, or material that is above their level of understanding 
(Zdilla, 2010). In his discussions on the role of YA fiction, Coats (2001) notes how 
this fiction has both positive and negative roles in the lives of YAs, citing that:  
YA fiction is organized around the same sorts of tensions that 
preoccupy the physical bodies and emotional lives of its intended 
audience: tensions between growth and stasis, between an ideal 
world we can inhabit, between earnestness and irony, between 
ordinary bodies and monstrous ones and perhaps, most importantly, 
between an impulsive individualism and a generative ethics of 
interconnectedness. (p. 315-316). 
 
Furthermore, Stallworth (2006) describes contemporary YAL as “an electrifying 
genre for getting today’s young adolescents reading and exploring who they are” (p. 
59). Studying the culture and history of a nation through a character’s role in novels 
is possible and assists YARs in understanding the reasons that push the character to 
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behave as a reaction to historical or current events. This gives them the ability to 
understand life because this literature reflects real life and is considered a record of 
the people’s history. Hopkins (1993) emphasizes that “for the history of culture, for 
the history of people's understanding of their own society- fiction occupies a 
privileged position” (p. 12).  
 
One value of YAL is its ability to give YARs, in general, a chance to look at their 
situation in their literary texts since this type of literature deals with issues directly 
related to real events of their lives. They can envision themselves as characters 
portrayed in the YAL. Cart (2008) mentions: 
[t]o see oneself in the pages of a young adult book is to receive the 
reassurance that one is not alone after all, not other, not alien but, 
instead, a viable part of a larger community of beings who share a 
common humanity (p .2). 
  
YAL has many characteristics that distinguish it from adult literature. Based on YAL 
studies by Herz and Gallo (1996), some of these characteristics can be (i) the main 
adolescent protagonist in a novel represents the first-person narrator, (ii) YAL books 
should have about 200 pages, (iii) the language and the plots are not complex, (iv) 
the setting is known by the young readers and (v) parents usually have a minor role 
in the novel. Porteus (2009) classified all YA novels into five kinds. They are: 
Novels with an alternate or modern setting, 2. Novels with an 
alternate narrator or point of view, 3. Novels serving as prequels or 
sequels to classics, 4. Time-travel novels where the character is 
thrust into a classic setting and 5. Comparison novels that help 




Overall, YAL discusses issues pertaining very much to the events of the lives of a 
YAR. The main protagonist is the narrator of the novel. YARs have the advantage of 
seeing their issues are discussed in the novel. 
 
2.3 Young Adult Literature (YAL) and Education 
Several teachers do not realize the importance of YAL in improving reading, 
motivating students to love reading, encouraging them to share their views and 
values as well as providing the curriculum with many literary options (Gibbons, 
Jennifer & Stallworth, 2006; Adams & Bushman, 2006). However, little that many 
realize that YAL can be more than just as an accessible tool for education as the 
characters are more relevant to students and more relatable in their situations 
(Gibbons, Jennifer & Stallworth, 2006).  
 
A YAL novel can help change the focus from teacher-centred learning to student-
centred learning. Muldoon (1990) confirms that student-centred learning has 
succeeded in turning students into more successful and knowledgeable learners. 
Through readings of YAL, students will develop their minds and knowledge. The 
author considers knowledge as “a series of encounters with meaningful problems for 
which there are multiple solutions. Thus, the definition of knowledge changes from 
something learners extracts from a text to something they create in collaboration with 
each other” (Muldoon, 1990, p. 34). 
 
Many schools introduce YAL books in their curricula because they can be used 
to introduce readers to different cultures, issues and challenges. Students will 
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be guided by their teachers to read literary texts, improve their analysis skills, 
study forms of literary devices and connect to the real-lives of readers. It also 
assists students to acquire new skills in practising languages (Hillsberg & Spak, 
2006).  
 
Some people believed that YAL should not be used in education because of the 
weaknesses of its language. This assumption is untrue because many YA novels are 
well-written. Wolk (2009) believes that “[u]sing young adult literature is one of the 
most meaningful and enjoyable ways for students to inquire into social responsibility 
because we can situate this content in the wonderful stories of good book” (p. 667). 
Since students learn from YAL how to be responsible citizens, YAL books should 
attract and entertain students (Aronson, 2001). Therefore, the young characters and 
the themes in the novels must represent the life of YAs.  
 
Some educators and parents believe that YAL does not present themes, styles and 
plots as adult literature presented them. This has made it almost difficult for YAL to 
have a place in school curricula. Very often, they are excluded from the curriculum 
in schools and the focus on more recognized texts which often motivate young 
students to read them (Stotsky, Goering & Jolliffe, 2010). For example, in American 
schools, some adult books are taught but they are not suitable for the students such as 
Shakespeare’s Macbeth, Romeo and Juliet and Hamlet because they do not reflect 




 Applebee (1993) mentions that these old books failed to attract YARs to the 
curriculum. Therefore, YAL can be used as a motivation for encouraging teenagers 
to read and, in turn, encouraging them to read other academic subjects. Some 
educators find in YAL something worthy of further consideration in education. They 
also aspire to see YAL as essential books in the school curricula (Coats, 2001). In 
addition, Hayn, Kaplan and Nolen (2011) have called upon scholars “to shift the 
focus of current YAL research from teaching the content (text analysis research) to 
that of student learning in the classroom (empirical research)” (p. 2).  
 
Students often prefer to read YAL (Emig, 2015). Therefore, teachers should allow 
students to bring these books to schools to assist them in their academic classes. By 
doing so, teachers can engage students with class books and help them enhance a 
love of reading in their minds (Moley, Bandre & George, 2011; Morgan & Wagner, 
2013). When students do not have the options to choose their books, they will not be 
motivated to study in schools (Adams & Bushman, 2006). 
 
YAL can aid adolescent students to understand numerous issues in society, cause 
those students to sympathize with victims portrayed in the novels, disclose the 
authenticities of the life and prepare the students to understand and analyse literature 
(Bean & Rigoni, 2001). Students can gain more understanding of themselves by 
reading the literature that they like. Due to students’ age who are approximately the 
same of character’ age, they can share the same ideas and concerns used in the 
novels (Bean & Rigoni, 2001). Therefore, the themes, plots and characters in YAL 
must be related to YAR in his/her thinking, interest, education, culture and religion.  
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Overall, the objective of most schools is to teach and foster loving of reading among 
their students. Unfortunately, achieving this object is not always within the schools’ 
reach. Many students do not like to read, in principle, for reason that no connection is 
made between real situations and curricula. However, teachers should encourage 
their students to analyse critically the real-life events presented in YAL by including 
these situations in their curricula.  
2.4 Human Trafficking in Literature 
A significant number of children are subjugated to aggression, exploitation and 
maltreatment across the world (Garbarino, 1989; English, 1998; Fantuzzo & Mohr, 
1999; Stagner & Lansing, 2009). One of the risk threats is the child trafficking (Lehti 
& Aromaa, 2006) which has occurred for centuries (Redlinger, Hamot, Sok & Brown 
2004; Morgan, 2007). This trade is considered “the third largest criminal industry in 
the world, outranked only by arms and drug dealing” (The Evangelical Fellowship of 
Canada, 2014) and it is a big business (Feingold, 2005).  
 
Most ruthless employers hire children because children are very persuadable, 
vulnerable, easily and readily available at low cost. They are undemandable, highly 
obedient and less complain (Dessy, Mbiekop & Pallage, 2005; Hindman, 2009; 
Zimmerman & Kiss, 2017). These children are also not in a position to demand or 
negotiate salaries. It is easier to abduct and mentally subjugate children than adults. It 




Trafficking has become one of the essential topics of YAL (Alobeytha, Ismail, 
Shapii, 2016 a). Some novelists, in particular, have written about human trafficking 
in general in their novels wherein they recorded the life of the slaves in the previous 
centuries. They have addressed the abduction and sale of Africans to owners of 
farmers and factories in America and Europe. Examples of novels that address 
human trafficking include Stowe’s Uncle Tom’s Cabin (1852), Jacob’s Incidents in 
the Life of a Slave Girl (1861), Butler’s Kindred (1971), Haley’s The Saga of an 
American Family (1976) and Grissom’s The Kitchen House (2010). 
 
In patriarchal societies such as the societies in the third world, a woman is an object 
of persecutions regardless of whether she engages in prostitution or not. Her gender 
is the cause of her demeaning position. This may lead her to death, prostitution or 
madness. Numerous intellectuals, scholars, reviewers and critics have also examined 
human trafficking in their studies of literature. Shade (2007) studies the situation of 
women in Spanish-American novels. Shade (2007) handles the subject of prostitution 
in three novels: D’Halmar’s Juana Lucero (1902), Gamboa’s Santa (1903) and 
Manuel Gálvez’s Nacha Regules (1919). The study concludes that the place of the 
prostitute in these novels is the brothel that is viewed disapprovingly by most of the 
societies and even by some prostitutes. However, for other prostitutes, a brothel is a 
place of a shelter for those women who have not found any better place. 
 
Many scholars such as Butler (1986), Morrison (1988), Jehlen (1990), Abel (1993), 
Posner (1997) and Jordan (2004) have looked at race relations in the U.S.A. Jehlen 
(1990), for instance, criticizes the trafficking of an African child in America. He 
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outlines the framework of the natural relationship between White and Black people 
by analyzing the plots and characters of the novel, Pudd'nhead Wilson by Mark 
Twain. This novel was published in 1876 when America was still trying to recover 
from the wounds of the civil war. It tackled child trafficking of the slave family 
during the Civil war.  
 
In examining the novel, Jehlen (1990) criticizes the way that White society looks at 
the Black people. He thought that the history of ethnicity and gender could not be 
resolved because these issues were engraved in the American minds. American 
society also lacked a sense of social justice as Black children were often separated 
from their mothers and sold. Twain focuses on the fact that the relationship between 
Black and White people was based on economics. Whites could not live without 
Blacks and American society depended on Black people in daily lives and in their 
businesses.  
 
One of the factors that contribute to the emerging of child trafficking is the 
immigration. Many people from the Third World have departed their homes since the 
World War II to find suitable jobs in America and other Western countries 
(Rumbaut, 1994). The increase in demand for cheap manpower to meet the 
development of industries encouraged developed countries to allow more immigrants 
to come to their lands. This wave of immigration that swept over the US became 
uncontrollable because of a huge number of immigrants (Koslowski, 2011). This was 
the reason why many regulations to prevent the immigration were issued. However, 
failing to prevent illegal immigration causes many causalities and child trafficking 
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because those immigrant children are coerced to work as slaves in the farms, mines 
and sweatshops or brothels (O'Connell Davidson, 2011).  
 
Through her criticizing the film En La Puta Vida which was directed in 2001 by 
Beatriz Flores Silva, Stachura (2012) explains how the poor economic situation 
causes some girls to work as prostitutes. She indicates that most prostitutes are 
victims of human trafficking because they are exposed to violence and they do not 
receive their earnings. This film was about a disposable Uruguayan woman who 
moved to Spain to earn money by using her body as a sexual commodity. Elisa was 
the heroine in this film. She became a prostitute because of her hard economic 
conditions. Later, she discovered that she was a victim of human trafficking when 
her boss and lover, Placido, refused to give her money and beat her frequently. 
Therefore, Elisa resorted to the police who rescued and sent her to Uruguay and 
jailed Placido.  
 
Shamefully in some countries, there are some instances which describe children who 
are exposed to sexual abuse as prostitutes, not as trafficked children. Those children 
will be arrested because of this word according to the country’s law (Finkelhor & 
Ormond, 2004; Adelson, 2008; Brunovskis & Surtees, 2010). In these countries 
where prostitution is illegal, those children will be punished and the jurisdiction will 
not deal with them as victims but as outlaws. This study encourages people to avoid 
using this word (prostitute) when talking about children since this word has a 




People have to know that the payment received by the trafficked children goes to the 
traffickers. In contrast, prostitutes vend their body for sex and they do this of their 
own free will and not as slaves (Batsyukova, 2007; Parreñas, Hwang & Lee, 2012). 
Some girls select prostitution to get money, therefore, they are not regarded as 
victims of sex trafficking unless they are coerced and forced. Some victims are minor 
(the age of the victim is under 18 years old) and they are used for commercial sex are 
considered victims of sex trafficking not prostitutes regardless of their inclination to 
engage in doing sex. In the concept of clients of the prostitution or law enforcement 
officers, a prostitute and a trafficked sex victim are exactly the same and the 
difference does not exist. Therefore, the law should distinguish between those 
victims of sex trafficking and prostitutes.  
 
Nubla (2009) addresses the issue of child sex tourism in the Philippines as it appears 
in the literature of Filipino Americans that is presented in two novels: Disinherited 
by novelist Han Ong (1968) and Comfort Woman: A Slave of Destiny a memoir by 
Henson (1996). In the first novel, Disinherited, many children select prostitution as a 
vehicle to escape to America because they thought that it was the only way to go to 
America and Western countries.  
 
The second novel, Comfort Woman: A Slave of Destiny is a memoir about comfort 
women that were forced into sex work to satisfy Japanese soldiers during the World 
War II. The true story was about Maria Henson who talked about her life as a 
comfort woman during World War II. She was fourteen years old when three 
Japanese soldiers raped her. Then, she was abducted to serve as a comfort woman, 
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joining thousands of girls who were as young as ten years old. The memory of raping 
girls under the age of puberty affected their characters and bodies.  
 
Madsen (2007) expresses the sorrow of the comfort women and how this sorrow 
affected the new generations. Even if a new generation read the tragedies of those 
survivors, they would not understand the profound sorrow felt by the survivors. The 
new generations did not have the ability to talk about the ancient survivors’ 
experiences because they did not live in the same condition that survivors lived 
(Madsen, 2007). 
 
Reinares (2012) also discusses the trafficking of women for sex between countries. 
The selected novels for her study were James Joyce's Eveline (1904), Therese Park's 
A Gift of the Emperor (1997), Mahasweta Devi's Douloti the Bountiful (2014), 
Amma Darko's Beyond the Horizon (1995), Chris Abani's Becoming Abigail (2006) 
and Roberto Bolaño's 2666 (2004). The common theme that was weaved through 
these novels is the trafficking of girls and how this impacted their lives. In her 
discussion of James Joyce's Eveline, Reinares (2012) talks about the white slavery in 
Western countries and how White women were deceived and sold in sordid houses.  
 
Furthermore, in the field of child soldier, Alfredson (2001) describes the situation of 
child soldiers “[c]hild soldiers serve within militaries and armed groups in which 
complete cooperation and obedience is demanded, in contexts where moral and legal 




Traffickers of wars prefer to recruit children because they are more inclined to follow 
the orders of the high ranks without hesitating and questioning. Furthermore, they are 
almost costless since they usually get fewer possessions such as light weapons and 
tools and they do not require much food (Alfredson, 2001; Schauer & Elbert, 2010; 
Maguire, 2011(. Those children are enlisted for the reasons that the commanders use 
them as a scapegoat by forcing them to fight on the frontlines. Therefore, the 
majority of casualties will be from those children. The commandants also use them 
to fill the position of fatalities and wounded soldiers.  
 
Hron (2008) studies the portrayals of children in the third-generation Nigerian 
novels. She (2008) examines the portrayal of the violence and oppression that were 
committed against the children in three novels: Purple Hibiscus by Adichie (2003), 
The Icarus Girl by Oyeyemi (2005) and Beasts of No Nation (2005) by Iweala. Hron 
(2008) notes that most protagonists in Nigerian novels have been children and YAs 
since 2000. She sees that the novelists portrayed the identity of the children in this 
generation as a product of the time and place. She cited, “[i]t becomes apparent that 
the child's quest for a sociocultural identity is inextricably linked to issues arising 
from postcolonialism and globalization, often manifested in the context of 
repression, violence or exploitation” (p. 29). The child soldiers in Beast of No Nation 
were enslaved and raped by the commandant. Hron studies the effect of colonizers 
on the children in the decolonized countries.  
 
Child soldiers are considered a natural product of adult abuse in some decolonized 
countries. Their crucial qualities result from their weakness, dependence and 
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oppression. The kidnap and employment of children as militia or as armed forces is a 
type of abusive work that is equivalent to slavery (Tiefenbrun, 2007). Those soldiers 
are represented as victims who will become violent and criminals in the future 
(Chrobok & Akutu, 2008).  
 
Through a comparative analysis of the African narrative of a child soldier, 
Coundouriotis (2010) contrasts earlier novels written in the 1990s with those written 
more recently. She notes that the earlier novels were more connected to the history 
than most recent ones. Novels from the earlier period concentrated on the social and 
political struggles in the post-colonial period. More recent novels deal with the 
psychological and physical status of child soldiers and individualize their struggle. 
These novels portray the lives of child soldiers as victims before and after their 
recruitments and offered insights into their rehabilitation. 
 
In her essay about sex trafficking in novels, Bickford (2012) discusses the impact of 
sex trafficking tales on the public and how they evoked their reactions. She examined 
Sold (2006) by Patricia McCormick and The Blue Notebook (2009) by James Levine. 
She inspires literary critics and social scholars to discuss this trafficking in numerous 
ways including through novels and news media. She believed that using force in a 
form of a story and newspapers could annihilate sex trafficking.  
 
Meanwhile, Moore and Goldberg (2015) discuss how the perpetrator and the victim 
of human trafficking were portrayed in novels that appeared after the UNODC 
(2003) issued its definition of human trafficking. These novels include Becoming 
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Abigail (2006) by Chris Abani, The Blue Notebook (2009) by James Levine and The 
Road to Wanting (2010) by Wendy Law-Yone. Sex trafficking was the core of the 
discussion in these novels. This discussion dealt with many topics that contributed to 
the growth of sex trafficking such as security, corruption and unstable situation in the 
country of the trafficked children. The identity of the perpetrator in these novels 
exhibited the prevalence of harmful masculinity that controlled the trafficked girls 
across various societies. 
 
Overall, it seems that most scholars focus on human trafficking and ignore child 
trafficking since it was studied as part of human trafficking. They could not 
differentiate between the slavery and the human trafficking, prostitution and sex 
trafficking, or between child labour trafficking and adult labour. They also based 
their studies on the films, poems and novels and some of their literary products that 
were produced in the previous centuries.  
2.5 The Criteria for Selecting the Novels of this Study 
Based on the above research questions, three selected novels (Iweala’s Beasts of No 
Nation, McCormick’s Sold and Sheth’s Boys Without Names) will be analyzed. The 
selection of these novels is based on the following criteria. Firstly, the novels are 
from YAL that were published in the 21st century. This proves that child trafficking 
still threatens the children in this century. Secondly, the novels must deal with the 




The child sex trafficking is chosen as it is considered the most dangerous threat to 
children (Estes & Weiner, 2001; Williams & Frederick, 2009; Ribeiro & Dias, 2009; 
Mitchell, Finkelhor, & Wolak, 2010). The rate of children misused by sex trafficking 
keeps on rising (Hughes, 2005; Farr, 2005). 
 
Child soldier trafficking has also contaminated the innocence of children and led 
them to the swamps of wars. Some government troops in certain countries have also 
started using child soldiers without realizing the harmful effects on the child. Human 
Rights Watch (2012) reports that “[t]housands of children under the age of 18 are 
currently fighting in wars in at least 14 countries worldwide. Some are as young as 
eight years old” (p.5). In 2010, the U.S. Department reported that government forces 
in at least six countries used child soldiers. These countries are: Chad, the 
Democratic Republic of the Congo, Sudan, Yemen, Burma and Somalia (Begley, 
2012, p. 615). The risk of child soldiers can destroy many generations.  
 
 Child labour trafficking can be in different forms such as those for domestic labour, 
working in farms, industries, drug trades and begging (Andreea & Corina, 2008). 
Bales (2005) opines that slavery was perceived as the ownership of another person 
while contemporary (modern) slavery is perceived as exploiting another person's 
labour without payment and make a person work under the threat of violence. United 
Nations Children's Fund (UNICEF) estimates that there is “150 million children 
worldwide are engaged in child labour” (UNICEF, 2016). Thus, the three topics - 
child sex trafficking, child soldier trafficking and child labour trafficking-deserved to 
be explored and discussed. 
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2.5.1 Iweala’s Beast of No Nation and Child Soldier Trafficking 
Uzodinma Iweala is a physician-novelist who was born in Washington in 1982. His 
ancestors were from Nigeria and his mother was the former finance minister and 
foreign minister of Nigeria Dr Ngozi Okonjo-Iweala. Iweala’s inspiration in writing 
his debut novel Beasts of No Nation was driven by an article about a child soldier in 
Sierra Leone that he read during his high school period. Iweala’s meeting with a 
Ugandan survivor, Keitetsa, who delivered a speech about his experience as a child 
soldier at the African students' society at Harvard also motivated him to write this 
novel (Sachs, 2005). This novel was developed into a film by Cary Fukunaga and it 
was premiered in October 2015 on Netflix (An American Amusement Company). 
 
Iweala studied many books and articles about child soldiers in Africa during the civil 
war. Since Iweala was never recruited as a child soldier, he resorted to fiction in 
describing the trauma of a child soldier. The horrible life of child soldier pushed 
Iweala to resort to fiction to portray the soldier’s life because nonfiction is not 
suitable “to convey the enormity and moral complexity of a life like Agu's” (Geier, 
2005).  
 
Uzodinma Iweala's Beasts of No Nation (2005) is an enlightening literary work that 
successfully illustrated the process of child soldiers’ trafficking. The title of the 
novel, Beasts of No Nation, is derived from the album of Fela Kuti (1989) which 
depicts the apartheid policy of the USA, Britain and South Africa. This novel is an 
actual piece of life that tells a demoralizing tale of being and non-being and the ugly 
crimes that were committed against innocent people under the pretext of war. It is a 
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memorable novel that reveals the abduction and conscription of children by gangs . It 
also explores the figure of child-soldier trafficking in the civil wars that stretch 
across several parts of the world. 
 
The protagonist of the story, Agu, was a little child who lived in a nameless country 
with his family. His father was a teacher while his mother was a Bible reader. As 
soon as the armed conflict came to his peaceful village, his idyllic infancy changed 
into a miserable one. Female villagers including his mother and sister were evacuated 
first by the United Nations, but the men and boys were supposed to be evacuated 
later. Unfortunately, they were attacked by the rebels before evacuation. Agu’s father 
and other male villagers were killed in front of his eyes and under threat before his 
joining the rebel.  
 
Agu was exposed to various forms of oppression and tyranny to become a good 
soldier. To be a soldier, Agu had to commit many brutal crimes as rites of passage as 
killing a mother and her daughter in one of his gang raids. There were also instances 
where the commandant was illustrated to sodomize Agu many times and he could not 
resist. Throughout the novel, Agu lived a confusing life torn by the conflicts between 
his desire to protect his humanity and being malefactor in the uniform of a soldier. 
Ultimately, he ran away to find a safe shelter. 
 
Iweala did not specifically indicate the name of the Agu’s country because he wanted 
to indicate that child in most of the countries suffer from wars and Agu represents the 
story of every child soldier in the world (Hawley, 2008).  
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2.5.2 McCormick’s Sold and Child Sex Trafficking 
Patricia McCormick is an American journalist and novelist who was born in 1956 
and well known for her interests in creating realistic fiction for YAs. Her literary 
works addressed and treated the issues of YAs and were evidenced in her literary 
works such as Cut (2000), Sold (2006), Purple Heart (2009) and Nothing Fall Down 
(2012). Before publishing her novel Sold, she visited Nepal and India to trace the 
process of child trafficking from poor hills of the Himalayas in Nepal to Calcutta in 
India.  
 
McCormick's Sold was published in 2006 and it came in the form of vignettes which 
“is a leisurely, ornamental description used to depict character, a technique especially 
appropriate to an autobiography, which lacks the plot-driven intensity of a novel” 
(Lupton, 2016, p.131). Wright (2012) defined a vignette “a short impressionistic 
scene that focuses on one moment or gives a trenchant impression about a character, 
idea, setting and sometimes an object” (p. 68).  
 
It is known that the novel style contains four elements as Boje and Rosile (2003) cite, 
“[t]he dramatic structures we diagrammed on the board consisted of rising action, 
crisis (climax), falling action and resolution (solution) or denouement (lesson)” 
(p.91). The plot is developed until it reaches the climax, then it falls down until it 




Figure 2.1. The novel style 
Source: Boje and Rosile (2003) 
 
In contrast, vignettes are small snaps of a whole picture where every vignette can be 
read alone. It discusses one thing, for example, setting, weather, plant, character, 
books, rape, violence or other topics. Therefore, joining all the vignettes in a novel 
gives the meaning of the large picture. Studying this type of novels in this current 
study confirms that YAL can treat child’s issues in vignettes. Furthermore, vignettes 
prove the ability to drive the attention of YARs to examine their issues.  
 
Zooming in on the character specifically, Lakshmi was a fourteen-year-old Nepali 
narrator and heroine of the novel. Her mountainous village, which is nestled among 
Himalaya’s hills, was exposed to the drought and waterless sky for a long time. Both 
Lakshmi and her mother, Ama, were constantly worried about their miserable 
conditions in which they starved and did not have a tin roof that protected their 
family from the monsoon, sunlight or rain. In addition, the existence of the gambling, 
drunk and reckless stepfather added more complexity to their wretched lives. The 
main drastic change that took place in Lakshmi's life when she was sold to sex 
broker by her stepfather. She was forced to be a prostitute in a brothel managed by 
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Madam Mumtaz before she was rescued by an American man at the end of the novel. 
McCormick selected the stepfather role in the novel instead of a father because she 
could not imagine that the latter may sell his daughter (McCormick, 2010).  
2.5.3 Sheth’s Boys Without Names and Child Labour Trafficking 
Kashmira Sheth was born in a small city of Bhavnagar state in India. She moved to 
Mumbai with her parents until she was 17 years old, then she moved to Ames, Iowa 
in America, where she studied microbiology at Iowa State University. She published 
three books for adult readers: Keeping Corner, Koyal Dark and Mango Sweet and 
three books for younger readers: No-Dogs-Allowed-Rule, Blue Jasmine, Boys 
Without Names. In addition to that, she published four picture books: Sona and the 
Wedding Game, Tiger in my Soup, My Dadima Wears a Sari and Monsoon 
Afternoon. Before writing Boys Without Names, she visited the real setting of her 
novel in India where she developed her novel’s characters and the story from the real 
environment. 
  
Boys Without Names was published in 2010 and narrated how an eleven-year-old boy 
named Gopal was abducted and enslaved as a child labour in a sweatshop that had 
many children and how he rescued the other children from the sweatshop. The story 
begins with Gopal living with his family in an Indian poor village. His father realized 
that if they had stayed in this village, they would starve and become slaves in the 
farms of the moneylender and there would be no chance for educating his children. 




Unfortunately, his son Gopal was deceived by a child trafficker who promised him to 
work in his uncle’s factory, but, once there, Gopal discovered that he was nothing 
more than a slave who worked for some food. One day, he decided to build a friendly 
relationship among the trafficked children by sharing and telling stories that could 
boost their morale. He succeeded in his attempt and he also succeeded in rescuing 
them from the sweatshop when he wrote a message for help on a rupee note and gave 
it to the sweet seller who conveyed it to the police. 
2.6 Self-Concept 
Building an identity needs a self-concept and this means how individuals see and 
evaluate themselves. Baumeister (1999) defines self-concept as, “the individual's 
belief about himself or herself, including the person's attributes and who and 
what the self is” (p.16). According to Rogers (1959), self-concept has three 
diverse elements: self- image, ideal-self and self-esteem. Self-image means how an 
individual sees himself/herself like (I am tall, my eyes are blue, I am brave, 
generous, handsome and intelligent), while ideal-self means how an individual 
wishes to be. Self-esteem means the evaluation of oneself and this evaluation can be 
positive or negative. 
 
This current study will focus on self-esteem since both the identity and the self-
esteem are strongly connected to each other and they affect the individual behaviour, 
deeds and mental health. Self-esteem can be of high and low self-esteem. If the child 
has a high self-esteem, he or she will have confidence in his/her personality, 
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optimism, comfort and self-acceptance. In the case of low self-esteem, he or she will 
be pessimistic, dissatisfied, worried and less confident.  
 
According to Argyle (2008), there are four factors that affect self-esteem: (i) the 
reaction of others, (ii) comparison with others, (iii) social roles and (iv) 
identification. 
2.6.1 The Reaction of Others 
Individuals like to see how others respect them as well as hear praises and this leads 
to having a high self-esteem. In contrast, they do not like to hear blame phrases, 
belittling and demeaning words since these lead to a low self-esteem. If the reaction 
of the others approves and supports the deeds and behaviours of the individual, then 
his or her self-esteem will be high. In contrast, if the reaction disapproves of these 
deeds and behaviour, the self–esteem will be low.  
2.6.2 Comparison with Others 
When people compare themselves to those who are rich or in superb condition, then 
the former will have a negative self- esteem and vice versa. Constantly, comparing 
yourself to the other destructs the self–esteem and leads to the feeling of inferiority. 
This comparing becomes worse when a third person compares one individual to 




2.6.3 Social Roles 
Social roles can be a prestige or stigma which may increase or decrease self-
esteem. Prestige is a social value that many people like to be such as doctors, 
pilots, engineers and this enhances self-esteem. D'Aveni (1990) defines prestige 
as 
[a]multidimensional construct that can be established by various 
status characteristics associated with membership in elite social 
circles. Such characteristics include elite educational affiliations, 
membership in networks of boards of directors and previously-
held, high-level positions in the military, government, or business 
(p.121).  
 
On the other hand, a stigmatized individual suffers from his or her social 
identity or position among the social group which is unsatisfied. He/ she is 
devalued and spoiled (Crocker, 1999). This stigmatized person can be a 
prisoner, unemployed, thief or other. 
2.6.4 Identification 
Individual likes to adopt the identity of the certain group he/she attaches to. For 
instance, if she classified herself as a nurse, she will adopt the identity of the nurse 
and she will behave like nurses. As a result, her self- esteem will connect with the 
nurse group if it is high or low.  
 
Another example of identification is the ethnic identification. In regard to social 
identity theory (Tajfel & Turner, 2004), people’s self-esteem increase when they 
realize that they belong to a certain social group. In some countries, people who 
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belong to some tribes have high self-esteem because they think that their tribes are 




Figure 2.2. Factors that influence self- esteem. 
2.7 Bronfenbrenner’s Ecological System Theory (EST) 
Bronfenbrenner (1917-2005) is regarded as a pioneer theorist who has contributed to 
the science of the ecology development (Pence, 1988; Barnes, Katz, Korbin, & 
O’Brien, 2006). He was influenced by the ideas of the Russian psychologist, Lev 
Vygotsky, who is famous among psychologists and teachers (Davydov & Kerr, 
1995).  
 
Bronfenbrenner’s Ecological System Theory (EST) is as a “multidimensional and 
complex system” (Krishnan, 2010, p.4). Bronfenbrenner (1979) identifies the 
ecological environment as “a nested arrangement of structures, each contained within 
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the next” (p. 22). Bronfenbrenner’s EST (also known as PPCT model) is one of the 
theories that explicate how an individual's identity development is affected by many 
elements such as family, community, society, economy, policy and the surrounding 
world. It discusses the possibility of the existence of beneficial linkages that connect 
children to the environment (ecology) in which they live and face developmental 
risks (Evans & Wachs, 2010). As Bronfenbrenner (1979) cites that “[t]he ecology of 
human development lies at a point of convergence among the disciplines of the 
biological, psychological and social sciences as they bear on the evolution of the 
individual in society” (p. 13). The PPCT model below represents the interrelations 









The proximal process has a key role in a child’s development and it is increasingly 
complex mutual interactions between individuals and their environment that “must 
occur on a fairly regular basis over extended periods of time” (Bronfenbrenner, 1995, 
p. 620). The proximal process involves (parents, siblings, schools, kindergartens and 
peers). The relationship between the proximal process and the child is vital in 
developing a child’s identity. Bronfenbrenner (1995) discussed how the development 
of a human being occurs through “processes of progressively more complex 
reciprocal interaction between an active, evolving biopsychological human organism 
and the persons, objects and symbols in its immediate environment” (p. 620). 
 
Bronfenbrenner (1994) introduced two features that permit proximal processes to 
exercise their utmost influence: (i) the sources of the child’s family as skill, materials 
and knowledge which help the parents to make the best use of their effectiveness and 
(ii) the stability of family that permits additional chances for the proximal process to 
take place on a systematic basis and to assist them in exerting their impact. 
Bronfenbrenner and Morris (2006) state “[t]o be effective, the interaction must occur 
on a fairly regular basis over an extended period of time” (p. 620). 
 
Proximal processes can be formed in some questions, for instance: Has the child 
received lessons about how to deal with the foreigners? Has the child received the 
love of the closed environment that protects him from physical and psychological 
abuse? Other questions such as: “Does the child get lessons about appropriate 
behaviours? Does the child receive authoritative parenting (love in combination with 
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strict rules)? Does the child get protection from physical and psychological harm 
(toxins, fire, etc)?” (Krishnan, 2010, p. 6(.  
2.7.2 Person  
Bronfenbrenner (1994) highlights the importance of the genetic and biological 
features of the person.Therefore; he focused on the personal characteristics that a 
person brings with him or her into the social condition (Bronfenbrenner & Morris, 
2006). According to the EST theory, the characteristics of a person are classified into 
demand, resource and force: 
Demand characteristics are those to which he referred in earlier 
writings as “personal stimulus” characteristics, those that act as an 
immediate stimulus to another person, such as age gender, skin 
colour and physical appearance. These types of characteristics may 
influence initial interactions because of the expectations formed 
immediately. Resource characteristics, by contrast, are not 
immediately apparent, though sometimes they are induced, with 
differing degrees of accuracy, from the demand characteristics that 
are seen. These are characteristics that relate partly to mental and 
emotional resources such as past experiences, skills and intelligence 
and also to social and material resources (access to good food, 
housing, caring parents, educational opportunities appropriate to the 
needs of the particular society and so on). Finally, force 
characteristics are those that have to do with differences in 
temperament, motivation, persistence and the like (Tudge, 
Mokrova, Hatfield, & Karnik, 2009, pp. 5-6) 
 
For example, one may find two children (brothers) who have the same demand and 
resource characteristics but lack force characteristics. Their developmental academic 





Context is the most vital component in the development of people. The PPCT model 
that was developed earlier consists of four components: Microsystem, Mesosystem, 
Exosystem and Macrosystem. Another component, Chronsyteme was added later to 
the model.  
 
Microsystem depicts every setting in which a person has a direct relationship with 
parents, siblings and schools. Bronfenbrenner (1976) defines it as “a place in which 
the occupants engage in particular activities in particular roles (e.g., parent, teacher, 
pupil, etc.) for particular periods of time” (p. 5).  
 
Meanwhile, mesosystem is “a system of microsystems” (Bronfenbrenner, 1994, p. 
40). It has an indirect impact on a child through the microsystem group. It describes 
the relationship among the microsystem members (parents, siblings, schools and 
peers). Mesosystem’s relationship is not shallow but it is very active and fruitful 
between the microsystem members when they desire (Swick & Williams, 2006). This 
relationship can be between parents and the schools or the neighbours; it also can be 
between peers and the neighbours. For example, the cooperation between parents and 
schools can improve the educational level of children (Epstein, 1983).  
 
Exosystem is a social system that includes actions, incidents, resolutions and 
policies. It has an indirect impact on an individual development. Bronfenbrenner 
(1979) defines Exosystem “as the level of a developing person’s ecology 
encompassing linkages and processes between at least one setting that contains that 
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person (i.e., a microsystem context) and at least one other setting that does not” (p. 
34). 
 
On the other hand, macrosystem stands for the distal level that has an indirect effect 
on an individual development. Bronfenbrenner explicated that this system 
consists of the overarching pattern of micro-, meso- and exosystems 
characteristic of a given culture, subculture, or other extended social 
structure, with particular reference to the developmentally 
instigative belief systems, resources, hazards, lifestyles, opportunity 
structures, life course options and patterns of social interchange that 
are embedded in such overarching systems” (1993, p. 25).  
Finally, chronosystem includes the effect of time on an individual. Bronfenbrenner 
(1995) states that “[t]he individual's own developmental life course is seen as 
embedded in and powerfully shaped by conditions and events occurring during the 
historical period through which the person lives” ( p. 641). An individual is shaped 
by chronological events that happen during his/her lifetime.  
2.7.4 Time 
Time encompasses several facets, for example, “chronological age, duration and 
nature of periodicity” (Krishnan, 2010, p. 9). It has a large influence on the duration 
of changing the event. As soon as the time passes, the amount of the influence 
becomes less. For example, a child may be surprised and become nervous if he/she 
knows that one of his/her relatives has passed away but after some time he/she will 
forget it gradually.  
 
Bronfenbrenner’s EST is selected to be the framework of this study for the following 
reasons. Firstly, it covers all elements of child trafficking (the environment before, 
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during and after the trafficking process). Secondly, it studies the environment 
(economy, society, policy, national and international situation) that contributes to 
enriching this illegal trade while the other theories concentrate on one aspect. 
Thirdly, its flexibility gives researchers as well as readers a comprehensive view of 
the child trafficking issue. Fourthly, it offers them the ability to analyse and 
understand the characters of the novels in order to understand how the identities of 
the characters are developed. Fifthly, the theory also allows studying the whole 
influences of child trafficking on the identity of the victims. Finally, it also permits 
the study of the victims, agents, the traffickers, the norms, law, government and other 
factors to see their roles in this illegal trade.  
 
Bronfenbrenner's EST was used to study child trafficking by scholars such as 
Rafferty (2008), Dinah (2012), Villalobos (2014), Chinyoka and Naidu (2014) and 
Harrell (2015). In addition, many scholars also used this theory in their literary 
studies when they discussed the identity of the marginalized people. Scholars such as 
Gans (2012) and Mazloomian, Raihanah and Hamdan (2015& 2016) found that the 
theory helped them analyse and understand the identity of marginalized people in 
literary works.  
2.8 Conceptual Framework 
This section discusses Bronfenbrenner’s EST that is used as a conceptual framework 
to guide this study and facilitate the analysis of the three selected novels. Because 
this study makes a connection between child trafficking and identity of the trafficked 
child, EST is considered a suitable theory for handling the two topics (child 
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trafficking and the identity of the trafficked child). For many years, the effect of 
contexts on the development of identity was neglected (Côté & Levine, 1988). 
Recently, there has been a call to conceptualize the form of identity as an interactive 
process between a person and a context (Adams & Marshall, 1996; Bosma & 
Kunnen, 2001). Beyers and Çok (2008) discuss the lack of context in discussing the 
identity issue due to not having a suitable theory that studies the effects of the 
individual’s identity on the context and vice versa. Beyers and Çok (2008) discuss 
how the situation was before Bronfenbrenner’s EST. They (2008) state that, 
[i]t has been said that before Bronfenbrenner, psychologists studied 
the individual, sociologists examined the family, anthropologists 
the society, economists the economic framework of the times and 
political scientists the political structure. The human ecological 
approach of Bronfenbrenner broke down these barriers among the 
social sciences and provided us with a framework to start studying 
identity in context (p.3). 
 
As it was mentioned earlier in this chapter, the theory comprises of five components: 
microsystem, mesosystem, exosystem, macrosystem and chronsystem. Each 
component is individually discussed below. 
 
2.8.1 Microsystem  
According to Bronfenbrenner’s EST, a microsystem is the most important structure 
in the life of a person. It encompasses parents, siblings, family, school, caretakers 
and peers. It is defined as “a pattern of activities, roles and interpersonal relations 
experienced by the developing person in a given setting with particular physical and 
material characteristics” (Bronfenbrenner, 1979, p. 22). The mutual relationship 
between the child and this microsystem is critical in building his/her character 
(Brazelton & Greenspan, 2000). The microsystem represents the gateway that assists 
the children in being familiarized with the world. It fosters the centrepiece of 
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learning the behaviours that enhance the characters of the child and helps him/her 
remember good or bad things (Rogoff, 2003). The power of this microsystem enables 
the child and the microsystem to build a trustful relationship between them (Pipher, 
1996). If they fail to build a trustful and develop an intimate relationship with the 
child, they will face many complications. 
 
A microsystem can either increase or decrease the child trafficking because the role 
of parents in the development of the child’s life is vital and a negative relationship 
between parents and their children will contribute to the existence of a high rate of 
child trafficking (Fitzgibbon, 2003; Smolin, 2004). Traffickers may come from 
neighbours, relatives, families, boyfriends and those who are trusted by the child 
(Lalor & McElvaney, 2010). Taking care of children without proper attention will 
give the opportunity to traffickers to persuade and later victimize the children. 
 
Peers influence behaviours and characters of children (O'Brien & Bierman, 1988; 
Brooks-Gunn, Duncan, Klebanov & Sealand, 1993; Brody et al., 2001). They may 
contribute either positively or negatively to children because some of the children’s 
peers also work as traffickers, pimps or brokers who deceive their peers and end up 
as victims of child trafficking (Estes & Weiner, 2001; Stolz, 2007; Williamson & 
Prior, 2009).  
 
Schools also play a significant role in combatting child trafficking by raising 
awareness of the hazards of child trafficking among children and work hard to 
eradicate this trafficking (Taylor, 2005; Landgren, 2005; Yen, 2008). Unfortunately, 
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numerous YAs are employed in whoredom or child labours while still at school due 
to the poverty of their families and their feebleness in facing the exploitation tactics 
of perpetrators (Khakshour et al., 2015).  
 
In the three selected novels, the trafficked protagonists live in two different 
microsystems. The first one is before being trafficked where children interact with 
their parents, school and peers. The second one is during the new slavery period 
where the trafficked children interact with traffickers and trafficked children. Those 
two microsystems comprise different circumstances that may have positive or 
negative impacts on the identity of trafficked children.  
 
The process of identity development of children is influenced by the microsystem 
structure. The reciprocal relationship between this structure and the child is very 
important in their childhood (Berk, 2013). Identity is a key subject in the lives of the 
adolescents in which they acquire it from their interactions with their parents. Irvin 
(1998) states that “[t]he onset of cognitive thinking triggers a host of emotional tasks 
to be completed, not the least of which is the development of a positive self-esteem 
and some degree of autonomy from their parents” (p. 25).  
2.8.2 Mesosystem 
The mesosystem focuses on the interrelationships between the elements of 
microsystems such as the relationship between parents and schools or between 
parents and peers. Bronfenbrenner (1979) defines it as:  
[a] mesosystem comprises the interrelations among two or more 
settings in which the developing person actively participates (such 
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as, for a child, the relations among home, school and 
neighbourhood peer group; for an adult, among family, work and 
social life) (p. 25). 
 
This relationship will increase or decrease child trafficking; thus, this structure will 
affect the identity of the trafficked child. This structure (mesosystem) will not be 
discussed in the discussion chapters due to the scarce of data that explain the 
relationships between the members of microsystem in the selected novels.  
2.8.3 Exosystem  
Exosystem handles three elements that have an impact on the development of a child. 
Bronfenbrenner (1986) cites that “[t]he first of these is the parents' workplace, the 
second parent's social networks and the third community influences on family 
functioning” (pp. 727-728). The exosystem depicts “one or more settings that do not 
involve the developing person as an active participant, but in which events occur that 
affect, or are affected by, what happens in the set containing the developing person” 
(Bronfenbrenner, 1976, p. 25). This structure includes people and places where a 
child is not required to see or visit them (Galinsky, 1999).  
 
An example that clarifies the influence of this structure on the child’s development 
identity is when a father is expelled from his work. A negative effect will occur on 
the child because the father cannot provide him or her basic needs. The resulting 
anxiety of parents may push them to resort to having their children to work as forced 
labourers in sweatshops, farms, mines and other such places to get money to cover 
part of the family’s expenditures. When this happens, children may be sent to work 
voluntarily in other countries where they later become victims of traffickers. In this 
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instance, their identities will be influenced by the new environment as victims of the 
traffickers. 
2.8.4 Macrosystem 
Macrosystem specifically belongs to the culture in countries where child lives. In 
fact, the children, parents, schools and the parents’ workplaces are considered parts 
of a cultural context in which they share common values, norms and laws that govern 
their lives. Boemmel and Briscoe (2001) explain that “[t]he macrosystem consists of 
things that influence and sometimes support the child within the environment such as 
cultures, norms and laws” (p. 2). Bronfenbrenner (1977) defines the concept of 
macrosystem as 
[c]onsistencies, in the form and content of lower-order systems 
(micro-, meso- and exo-) that exist, or could exist, at the level of the 
subculture or the culture as a whole, along with any belief systems 
or ideology underlying such consistencies (p .26). 
 
This macrosystem structure (such as the norms, laws and culture) is often changed 
because every new generation tends to make modifications. For example, in the USA 
and Western countries, slavery was once legal but it is illegal now. Another example 
is that some patriarchal cultures in some societies have changed totally when they 
gave women their rights in education, work and freedom of expression while these 
privileges were considered special to only men in the past. Rafferty (2007) indicates 
that the gender of victims is the largest variable in child trafficking.  
 
Macrosystem often assists in impeding or facilitating child trafficking. The 
patriarchal norms of some societies force girls to travel overseas to work as maids or 
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to marry foreigners. When they arrive at their new destinations, they realized that 
they have been deceived and this new place is a brothel or sweatshop (Ekberg, 2004; 
Makama, 2013). 
 
In terms of the law, for instance, Skeldon (2000) argues that bureaucratic 
complications and corrupt government can facilitate the illegal movement of a child 
from his/her homeland to other countries where the potential exposing of those 
children to the risk of traffickers is very high. Furthermore, in many countries, 
prostitution is considered legal and the governments do not monitor the factories, 
sweatshops, farms and other workplaces that employ children as forced labour 
(Agbu, 2003; Wheaton, Schauer & Galli, 2010).  
2.8.5 Chronosystem  
The chronosystem offers methods to facilitate the understanding of the changes that 
take place over the time. Weisskirch (2010) depicts the chronosystem as “[t]he 
historical time in which development is occurring” (p. 71). Life is altered and 
affected over time by many causes (events) where time is considered the main factor 
in the developing of the history and environment of humankind (Baltes & Schaie, 
1973). For instance, siblings share some similarities during their early childhood and 
when they become adults, many things may be occurred and changed.  
 
Trafficked children suffer from the negative treatment of the traffickers or slave 
masters for a long period of time. This chronic trafficking often affects the lives of 
victims even after their emancipation. For those who do not get their freedom and 
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remain under the child trafficking system, they may become pimps, criminals, 
commanders of wars, child soldiers, slave labourers, traffickers, or prostitutes 
because they do not have other options and are coerced to be like that. Therefore, 
chronic child trafficking has an influence on the trafficked children and, usually, it 









YAL is a convenient sort of literature to discuss the issues pertaining to YARs as 
child trafficking. Bronfenbrenner’s Ecological System Theory (EST) is found to be 
the framework for studying child trafficking and the identity of the trafficked 
children in this study. This chapter elaborates EST and how each structure affects the 




CHAPTER THREE                                                              
 METHODOLOGY 
3.1 Introduction 
This chapter presents the methodology that is used in analysing the three selected 
novels. It discusses the research design, data collection and data analysis. 
Triangulation of qualitative approach is also explained in this study.  
3.2 Research Design 
The research methodology of this study was based on a qualitative methodology 
since this approach helps researchers understand, describe and analyse data. It also 
assists scholars to study the literary text through diverse perspectives of characters 
(Graneheim & Lundman, 2004). Thus, scholars will profoundly focus on every 
character’s perspective in comparing and contrasting it to the other characters’ 
perspectives in order to have a multidimensional picture. Qualitative methodology 
helps scholars to report on the characters, setting, plot and other literary devices as it 
gives scholars freedom and more flexibility in analysing any literary texts (Rogers, 
2014). Kapler (2008) believed that adopting this methodology in literary study gives 
readers the ability to discover different aspects as well as voices that reflect the 
relationship between people (Kapler (2008) added that, 
[b]y representing data in a literary form, researchers can create 
more confidential reporting about participants. Finally, literary 
writing often makes research texts more readable and can broaden 




Myers (2000) also mentions that the advantages of using the qualitative approach are 
“the richness and depth of exploration and description” (p. 6). The ability of 
qualitative data in describing a phenomenon is an important consideration not only 
from researchers’ perspectives but also from readers’ points of view. Lincoln and 
Guba (1985) state that “[i]f you want people to understand better than they otherwise 
might, provide them information in the form in which they usually experience it” (p. 
120).  
 
 In this research, a qualitative methodology is adopted for its sufficient ability to 
answer the research questions. It gives an opportunity for critics to study and criticize 
novels' texts thoroughly. Qualitative researchers analyse the experience of human 
beings and invite readers to find the data that are embedded in the words and phrases 
(Miles, Huberman & Saldana, 2013). In addition, the findings of the qualitative 
research are valuable as they allow researchers to make sense of the meanings of the 
data. Researchers can “ponder and reflect on the data collected so as to find the 
meaning within” (Chandler, Hunter, Jacelon, Lusardi & Zucker, 2002, abstract). 
3.2.1 Sample of the Study  
The purposive samples of this study are Iweala’s Beast of No Nation (2005), 
McCormick's Sold (2006) and Sheth's Boys Without Names (2010). These novels 
were selected based on the criteria that were discussed in the first chapter. These 
criteria are: (i) all the three selected novels were published in the 21st century, (ii) 
they are all from YAL, (iii) they were written in English and not translated from 
66 
 
another language into English and (iv) they address issues about child labour, soldier 
and sex trafficking.  
3.2.2 The Relevance of the Selected Novels to the Study 
Iweala's Beast of No Nation (2005), McCormick's Sold (2006) and Sheth's Boys 
Without Names (2010) were selected purposely to be the sample of this study so as to 
discuss child trafficking from distinct perspectives. The main protagonists of these 
novels are a nine- year- old boy, Agu, in Beasts of No Nation, a thirteen- year- old 
girl, Lakshmi, in Sold and an eleven-year-old boy, Gopal, in Boys Without Names. 
These novels had been selected from the YAL that was published in the 21st century 
to confirm that child trafficking still exists.  
 
On the topic of child sex trafficking, many novels focus on the traffickers such as the 
White Slave novel by Wayne Gilbertson (2009) and More Than Rice: A Journey 
Through the Underworld of Human Trafficking by Pamala Kennedy Chestnu (2010) 
which focus on the traffickers. Moreover, some novels as Girls Like Us: Fighting for 
the World Where Girls are Not for Sale, an Activist Finds Her Calling and Heals 
Herself by Rachel Lioyd (2011)which handles how one of the survivors work hard to 
rescue the other victims from the traffickers. For discussion sex trafficking in this 
study, Sold novel by Patricia McCormick was selected to be analysed in this study. 
 
In the area of a child soldier, many novels were published such as A Long Way Gone: 
Memoirs of a Boy Soldier by Ishmael Beah (2007). Beah wrote his real story when 
he was among the rebels in Sierra Leone. Another novel is a graphic novel called 
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War Brothers by Sharon McKay (2008). This novel is based on a real story when the 
rebels abducted students from a school in Uganda and recruited them as soldiers 
while the selected novel is a fiction and not graphic. For discussion on child soldier 
trafficking, Beast of No Nation (2005) was selected to be analysed in this study.  
 
On the topic of child labour, Lyddie by Katherine Paterson (1991) is a novel about 
child labour but this novel was published in the 20th century, it handles the story of 
two siblings who were worked as servants to pay off the debt of their family. In 
addition to Lyddie, Iqbal’s novel which was written by the Italian author Francesco 
D’Adamo in 2001. It depicts child labour in Pakistan. This novel was translated from 
Italy to English by Ann Leonori in 2003. For discussion child labour trafficking, 
Boys Without Names (2010) was selected to be analysed in the study. 
 
The selected novels focus on the victims and their experiences more than on the 
traffickers. They also are well known where they have been awarded for their 
distinctive themes and literary methods of treating the issues of child trafficking. 
Table 3.1 shows the awards of the selected novel. 
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Table 3. 1 
The Awards of the Selected Novels 
 
*S.N. Novelist and Novel Awards 
1 Uzodinma  
Iweala's Beast of 
No Nation (2005) 
 
Barnes and Noble Discover Great New Writers Award 
for Fiction, The Los Angeles Times Art Seidenbaum 
Award for First Fiction and Sue Kaufman Prize for 









The American Library Association's Best Fiction for 
Young Adults, National Book Award Finalist 2007, 
National Public Radio - Top 100 Books for the Young 
Adults 2007, Book Sense Pick 2006, California young 
reader medal 2007, Quill Award 2007, Gustav-
Heinemann-Peace Prize 2008, Elliot Rosewater Award 

















A Junior Library Guild Selection Alan's Picks (2010), 
Chicago Public Library: Best of the Best Reading List 
2010, YALSA: Hidden Gems of 2010, Semicolon's 
Twelve Best Middle Grade Fiction Books of 2010, 
Missourian Book Buzz Picks 2010, Cybils Nominee 
Middle Grade Fiction 2010, WEMTA Battle of the 
Books 2011, Maine Student Book Award 2011-2012, 




3.2.3 The Background of the Heroes and Heroine in the Selected Samples 
The trafficked characters in the selected novels are downtrodden children coming 
from depressed and poor societies in which poverty and illiteracy are deeply rooted 
in their lives. They have been exposed to various sorts of tyrannies, brutal violence 
and barbarous treatments by their traffickers. They also represent the wretched status 
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of children who are exposed to child trafficking in the decolonized countries such as 
India, Nepal and an anonymous country in Africa. 
This study employs the three selected young adult novels (Sold, Beasts of No Nation 
and Boys Without Names) to discuss the identity development of the two heroes and 
one heroine aged from nine to thirteen years old. The identities of the characters were 
analysed based on the factors that enhance self-esteem (as they were discussed in 
chapter two): the reaction of others, comparison with others, identification and social 














Age  9- year- old 13- year- old 11- year- old 
















country India Mumbai/ India 
Language African English 













A coherent family. He 
lived with his parents and 
little sister 
Dysfunctional 
family. She lived 
with her 
stepfather, mother 
and little brother. 
 
A coherent 
family. He lived 
with his parent 
and the twins, 
Sita and Naren 
(6 -year –old). 
Education  
His father was a teacher.  
His parents motivated 





enforced her to 





were eager to 
send him to the 
best school,  
Economic Status 






Peers  In the rebel’s camp, Strika and Rambo  Gita and Krishna  
Mohan and 
Shiva and six 
trafficked 
children in the 
sweatshop. Jatin   
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The main roles of the three protagonists (two heroes and a heroine) represented the 
tragedy lives of the trafficked children. Agu represented the hundreds of thousand 
children (as soldiers) who were forced to rob and killed poor people, Lakshmi 
represented the situation of girls from poor families who were born to be sold into 
sex trafficking, while Gopal represented many child labourers who were forced to 
work on the property of feudal lords in sweatshops and mines. In comparing 
Lakshmi (girl) and Gopal (boy), both came from poor families and sought jobs where 
they could assist their families. They were proud of themselves because they were 
altruistic and they worked hard to help their families. Unfortunately, they were 
deceived by the traffickers who promised them good jobs. On the other hand, Agu 
(boy) who was the youngest hero in the three selected novels was coerced to be a 
child soldier and was exposed to different sorts of atrocities. 
3.3 Analysis Method 
This research examined the identity of the trafficked child in three selected YA 
novels:  Beasts of No Nation, Sold and Boys Without Names based on the using of 
Bronfenbrenner’s EST (1994).  
3.4 Data Analysis 
In qualitative studies, thematic analysis/approach is among the best-known types of 
analysis (Guest, 2012). This analysis is defined as “the identification of the main 
recurrent or most important (based on the specific question being answered or the 
theoretical position of the reviewer) issues or themes arising in a body of evidence” 
(Pope, Mays, & Popay, 2007, p. 96). Thematic analysis can be considered an 
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appropriate method for any study that needs an interpretation where the data is 
vague. Furthermore, it is a flexible method in dealing with the big data set “refers to 
all the data from the corpus that is being used for a particular analysis” (Braun & 
Clarke, 2006, pp. 5-6). It helps researchers in analysing the data. This thematic 
approach does not concern with the counting of words, instead, it focuses on 
specifying and depicting the ideas whether they are obvious or embedded. It focuses 
on pinpointing, inspecting and writing a variety of themes emerged from the data 
(Braun & Clarke, 2006). This study will use the thematic approach of Braun and 
Clarke (2006). 
 
This approach was used favourably by many scholars (Lauridsen, 2010; McDonald, 
2011; Davey, 2014; Gause, 2014; Reed-Klein, 2014).It was found an appropriate 
method for studying long texts that need interpretations in order to get the real 
meanings. It is implemented by pursuing six stages of coding to find meaningful 
organized patterns (familiarizing with the data, generating initial codes, searching for 
themes, reviewing themes, defining and naming themes as well as producing the 
report). 
 
The analysis of the selected literary texts was carried out based on the research 
questions through Braun and Clarke thematic approach’s processes. Firstly, in 
familiarization with the data, the texts of the three novels were read six times until I 




Secondly, in generating initial codes, initial codes were generated through an 
inductive (general to specific) analysis process. The coding process was an iterative 
process that went front and back as needed. Notes were written down and ideas were 
coded by specific colour, for example, blue colour for the theme ‘self and proximal 
process’, green colour for the theme‘rape’ and so on. Table 3.3 shows many themes 
that appeared in the first readings and they were arranged according to the page 
numbers since every page handled one or more themes. 
Table 3. 3 
 




Excerpt Suggested Themes 
1 
 










13 “……………………” Self and Proximal Process 
 
 
Thirdly, in search of the themes, the analysis of the possible codes was determined 
the relevant or suitable themes. In this phase, it was imperative to initiate analysis by 
exhibiting how the codes were identified to form the themes. Here, lists of themes 
were developed and an emphasis was placed on larger patterns of the available data, 
merging coded data with the suggested themes. Then, the relationship was shown 
between the themes and codes. The similar themes were organized together as 
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illustrated and the organizing of the table was based on the themes, not on the page 
number. For example, the rows that contain the theme (Self and Proximal Process) in 
the above table were collected and organized according to the page numbers of the 
themes, so there was a sequence in organizing the theme. In this phase, the 
unnecessary themes were integrated into other themes or deleted. In the following 
table, the theme rape was discussed under self and proximal process (see Table 3.4).  
 Table 3. 4  
 Final Themes 
Page Number EXCERPT Suggested Theme 
1 “……………………” Self and Proximal 
Process. 
13 “……………………” Self and Proximal 
Process. 
35 “……………………” Self and Proximal 
Process. 
 
9 “……………………” Society  




Fourthly, in reviewing themes, the themes from the available data were be reread 
several times until the suitable themes were found and these processes achieved 
some validity and assisted in emerging new themes and deleting some of the old 
ones. 
  
Next, in defining and naming themes, the available themes were refined until they 
achieved clarity. The detailed analysis focused on the themes and its implications. In 
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this phase, I outlined what present themes contained and clarified every theme in a 
few limited sentences.  
 
In producing the report, after reviewing all the final themes, the chapters of analysis 
that answers research questions were written. Then, they were cross-checked with an 
expert in the field of literary analysis (he is a doctor in English literature) in order to 
check it in depth. Four themes were extracted as a result of analysing the selected 
novels of this study. These are a proximal process, community, society and historical 
time. These themes were used by Mazloomian, Raihanah & Hamdan (2015 & 2016) 
in their literary studies. The figure below shows the steps involved using Braun and 




Figure 3.1. Braun and Clarke‘s thematic approach process (2006). 
3.5 Research Methodology 
As a researcher, it was crucial to look into some events that affected the identity of 
the protagonists in the three selected novels. To facilitate the analysis of the real-life 
events of every character, I studied the interpersonal relationships with the 
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environments, distinct psychological social and cultural traits of the protagonists’ 
identities. Figure 3.2 illustrates the methodology used in examining the selected YA 
novels. 
  
Figure 3.2. Research methodology 
Four general themes were discussed in the following chapters. The first theme was 
self and the proximal process, the second is the community, the third is the society 
and the fourth is the historical time. These four themes were discussed under the four 
structures (microsystem, exosystem, macrosystem and chronosystem) of the 
Bronfenbrenner’s EST respectively.  
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The analysis of this study was in three chapters: chapter four, five and six which 
handled the identity of heroes and heroine in Beasts of No Nation (2005), Sold (2006) 
and Boys Without Names (2010) respectively. Chapter seven discussed the reasons of 
child trafficking and how they affected the identities of the children in the three 
selected novels. This analysis was based on the three research questions which were: 
(i) How do the ecological systems affect the identity of the children before being 
trafficked in the three selected novels? (ii) How do the novelists depict the identity of 
the children in the three selected novels? and (iii) How does child trafficking affect 
the identity of the trafficked child in the three selected novels? The identity of the 
hero/ heroine was studied under two subtitles: the identity of hero/heroine before 
being recruited as a trafficked child, then the identity of the hero/heroine as a 
trafficked child.  
 
This style assists scholars as well as readers to see to what extent this trafficking 
affected the identity of the trafficked child as well as to compare and contrast 
between the two periods that the victims lived (before and during the period of being 




Figure 3.3. Analysis of the identity of every hero/heroine in the selected novels 
 
In the findings chapters (chapter four, five and six), the organization of the analysis 
was developed according to Bronfenbrenner’s Ecological System Theory in four 
sections (chronosystem, exosystem, macrosystem and chronosystem).  
 
The first section dealt with microsystem. Studying how the microsystem (parents, 
peers and schools) contributes to the construction of the child’s identity. It is 
assumed that parents have a critical role in building the identity of their children 
through daily interactions (Grotevant & Cooper, 1985). The relationship between 
peers and child has developed the identity of the child. (Howes, Hamilton, & 
Matheson, 1994). School and its curriculum play a leading role in the identity 
development of its students (Murdock & Miller, 2003). The following figure 




Figure 3.4. Role of microsystem in the identity formation of a child. 
 
The second section dealt with exosystem. It explores the exosystem structure and its 
impact on the identity of the child. The workplace of the parents and the influence of 
the community on child’s identity were discussed as their influence appeared in the 
selected novels. Despite their influence on the exosystem, their impacts on child 
identity were indirect because of its impact was on the parents and not on the child 




Figure 3.5. Role of exosystem in the identity formation of the child 
 
Section three studied macrosystem. It emphasized the role of the macrosystem 
structure (law, norms and culture) in the society and how it formed or reformed the 





Figure 3.6. The role of macrosystem in the identity formation of the child 
 
The chronosystem studied the influence of chronic child trafficking on the identity of 
the child. All the three protagonists in the novels were exposed to different sorts of 
positive and negative factors for a long time which contributed to the identity 




Figure 3.7. Role of chronosystem in the identity formation of the child 
3.6 Triangulation 
Triangulation makes researchers confident of the outcomes of the research. 
According to Oliver-Hoyo and Allen (2006), triangulation can be used to capture a 
reality and to obtain affirmation of feedbacks through the convergence of various 
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viewpoints. Triangulation is defined as “a process of verification that increases 
validity by incorporating several viewpoints and methods” (Yeasmin & Rahman, 
2012, p. 156). Moreover, triangulation is a strategy (test) used to develop and 
confirm the validity of the study as well as to evaluate the results. Mathison (1988) 
explains that, 
[t]riangulation has risen an important methodological issue in 
naturalistic and qualitative approaches to evaluation [in order to] 
control bias and establishing valid propositions because traditional 
scientific techniques are incompatible with this alternate 
epistemology (p. 13).  
 
Denzin (1970) states that there are four forms of triangulation: data triangulation, 
investigator triangulation, theoretical triangulation and methodological triangulation. 
Firstly, data triangulation is used when researchers can collect the data from different 
sources. Secondly, investigator triangulation is used when some observers collect 
and explain the data. Thirdly, theoretical triangulation is used when several theories 
are engaged to interpret the data. Finally, methodological triangulation is used when 
using two or more data collection techniques or some research methods.  
 
This study used three kinds of triangulation: data, investigator and theoretical 
triangulation. In data triangulation, I used many sources of data in addition to the 
selected novels as a source. Through reading other novels and exploring literary 
studies that discussed human or child trafficking, the findings were similar 
approximately. I elaborated my data based on the opinions and the critiques of my 
peers and colleagues. I also accepted the opinions of the audience or the participants 
through my presentations at conferences or symposiums. These opinions or 
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feedbacks enriched my study as well as enhanced the validity of my study. Using a 
variety of data sources offers me more perspectives to improve my study. 
 
In investigator triangulation, it is essential to validate the themes in initial and 
different stages of the analysis (Miles & Huberman, 1994). The study employed two 
reviewers (English literature reviewers) to evaluate the themes from the early stage 
in order to see if they were compatible and coherence to the texts. The reviewers’ 
feedback enhanced my work. The involvement of reviewers in the work helped me 
compare and contrast the feedbacks. As soon as I extracted the themes from the 
literary texts, the reviewers checked the themes to ensure that everything was 
suitable. By utilizing the experience of the reviewers, the credibility was high.  
 
In theoretical triangulation, I utilized many perspectives to explicate a sole set of 
data. This study used Bronfenbrenner’s Ecological System Theory (EST) as the main 
theory. It also used secondary theories to support Bronfenbrenner’s EST in some 
aspects of the study. These theories are Maslow's Hierarchy of Needs Theory, 
Edward Said’s Otherness Theory, Spivak’s Can the subaltern speak? and Acemoglu 
and Wolitzky’s Economics of Labor Coercion (2011). This method helped me as the 
researcher to scrutinize the findings in detail since it used multiple perspectives.  
 
Thurmond (2001) exhibits that triangulation has many advantages. It can instill 
confidence in data and build new ways to comprehend a situation (phenomenon). He 
further explains that triangulation can be “revealing unique findings, challenging or 
integrating theories and providing a clearer understanding of the problem” (p. 254). 
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Some disadvantages of triangulation are that it needs much time, money and involve 
many expert reviewers.  
 
Besides triangulation, another issue of credibility is also needed. To achieve 
credibility for this study, I did two intervals of the data analysis. In the first interval, I 
did an analysis of the data in chapters four, five, six and seven. In the second 
interval, after a few days, I did a re-analysis for the same chapters in order to get a 
new perspective on the texts. The results were as follows,  
i.The thematic data showed similar themes between the two analyses;  
ii.There was no additional or omission of the themes in the second analysis.  
3.7 Summary  
This is a qualitative study that used the thematic approach of Braun and Clarke 
(2006) to analyse. The samples of this study were three novels from YAL. These 
novels are Beasts of No Nation (2005), Sold (2006) and Boys Without Names (2010). 
The research methodology used mainly Bronfenbrenner’s EST and some other 
theories. Each protagonist’s identity was analysed under the four structures of 
Bronfenbrenner’s EST: microsystem, exosystem, macrosystem and chronosystem. 




IDENTITY OF CHILD SOLDIER TRAFFICKING VICTIM IN 
BEASTS OF NO NATION 
4.1 Introduction 
The widespread employment of children in armed conflict is a contemporaneous 
manifestation of servitude (Matambura, 2017). This employment of children as 
militia or as armed forces is a type of abusive work that is equivalent to slavery 
which is considered a natural product of wars (Nduwimana, 2013). Chrobok and 
Akutu (2008) explained that child soldiers,“were forced to witness atrocities 
committed by their captors against their communities, families and friends. Under the 
threat of death, they were sometimes forced to commit atrocities themselves” (p. 1). 
Those soldiers are chiefly vulnerable victims because they usually suffer from 
practising and observing actions of violence.  
 
In chapter two, it was explained that the topic of child soldiers raided YAL as well as 
adult literature. Exemplifying this tendency is the huge number of novels that 
emphasize the dilemma of child soldiers in many countries in particular African 
countries. In these novels, the horrible scenarios of child soldiers which included the 
degrading of human’s moral, spreading of social injustice and brutalities of child 
soldiers and their commanders were depicted.  
 
Many novelists studied the recruiting of children as soldiers in their literary works 
such as the Nigerian Ken Saro-Wiwa who wrote Sozaboy (1985) which narrated the 
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story of a child, Mene, who joined the army in order to get money, food and clothes. 
Saro-Wiwa described the brutality of war and ended the novel by advising that no 
child should go to the war (Garuba, 2000). Delia Jarrett-Macauley wrote about a 
child soldier in Sierra Leone in her novel’s Moses, Citizen & Me (2005), Chris 
Abani’s Song for Night (2007) described how children were used to defusing the 
mines by their knives and Ishmael Beah wrote his novel A Long Way Gone (2007). 
He described the life of a child soldier who was recruited in the army to fight rebels 
and how he became a professional in killing the others. The selected novel for this 
study was Beast of No Nation (2005) which was written by Uzodinma Iweala.  
 
Beast of No Nation narrated the horrible life of child soldiers everywhere who were 
immersed in the swamp of civil war or armed conflicts (Graham, 2005). The tone 
and the content of this novel were brutal and heart-rending because it portrayed the 
child soldiers’ conditions since their lives were full of tragic events. Due to child 
soldiers’ immoral actions and their brutal crimes, they were called beasts. Tiefenbrun 
(2010) explicated how Beasts of No Nation represented the life of child soldier 
everywhere. She cites:  
[b]easts of no nation paints a close –up portrait of a traumatized 
child soldier who was victimized, just like the three hundred 
thousand child soldiers today who are begging for help to escape 
from enslavement and the fear of death (p. 442). 
The novel described the process of shifting the teenager from the innocence of a 
child to the viciousness of a child soldier. Readers of this novel have empathized 
with Agu for his wrestling with the morality where he committed many immoral acts 
in order to gratify the commandant. Those readers envisage Agu's actions and 
understand the reasons that pushed him to commit many awful crimes and they may 
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justify his immoral actions. Baker (2005) wonders how Iweala gained the sympathy 
of the readers for the hero Agu:  
Iweala‘s ability to maintain not only our sympathy but our affection 
for his central character. How can Agu be as touching on the final 
page as he is on the first? It‘s something that couldn‘t happen easily 
in real life: we will overlook certain things, but massacres? Only in 
art can so much be (p.2). 
 
 
This chapter focuses on the identity of the child soldier who was influenced by 
the surrounding environment in Uzodinma Iweala’s Beast of No Nation (2005). 
The following pages identify the readers to the identity development of the hero 
Agu. 
4.2 The Identity of Agu 
This chapter exhibited how the war trafficker spoiled the identity of Agu (the first 
narrator-protagonist in Beasts of No Nation). It also examines the identity 
development of Agu based on Bronfenbrenner’s Ecological System Theory. This 
identity will be analysed under two subsections: the identity of Agu before being 
trafficked as a child soldier and the identity of Agu as a trafficked child.  
 
4.2.1 The Identity of Agu before being Trafficked as a Child Soldier 
Iweala focused on Agu’s life as a child soldier and did not concentrate on his life 
before being trafficked. Thus, little information was known about Agu’s life before 
being recruited as a child soldier. The available details of his life were known 




The microsystem is the surrounding environment (parents, school, peers and 
religious places) that has a direct impact on an individual (Bronfenbrenner, 1994). In 
this novel, a nine-year-old protagonist, Agu was highly influenced by his mother 
who always told him the history of conflict between human beings by her retelling 
the story of how Cain killed Abel and how David killed Goliath, Agu remembered 
that “[s]he is reading to me about how Cain is killing his brother Abel…and how 
David is killing Goliath [sic]” (Iweala, 2005, p.25). These stories made him feel that 
he would be a soldier in the future. Therefore, Agu, the narrator, declared that: 
[e]ach time she is reading this story I would be thinking in my head 
that I am standing here looking at how all the army is shining with 
gold and bronze in the sun … she is reading and thinking that I am 
wanting to be warrior (Iweala, 2005, p.25). 
 
As an innocent child, these stories were deemed as unacceptable because Agu was 
still below the age of ten and could not imagine why brothers killed each other.  
 
These retold stories confused him and questioned his own judgment because they 
were full of evil characteristics such as jealousy, hate, crime and vengeance that were 
indirectly implanted in his mind. Therefore, his identity was mixed with the feeling 
of fear and anxiety because these stories had a negative impact on him 
psychologically. Agu expressed his feeling when he heard these stories, “I am seeing 
all of these thing when she is reading and thinking that I am wanting to be warrior 
[sic]” (Sheth, 2010, p. 25). Despite that these stories represented a reality of 
humanity, they should not be narrated to him and other young adults due to their 




Agu’s mother was not the only source of the horrible stories that he listened to but 
his society traded the news of the rebels and their crimes in his country. The news 
about how rebels attacked civilians, killed men, abducted women and children before 
burning their houses. In church, Pastor addressed people, “[o]therwise they will just 
be killing killing all of us and then what will we be doing?[sic]” (Iweala, 2005, p. 
65). Therefore, Agu expected the day that he might be killed, abducted and forced to 
be a soldier. These stories and news deconstructed his identity and made him feel 
frustrated because he realized that he could not escape from being a trafficked child 
soldier or being killed.  
 
In addition to the role of Agu’s family in his identity development, religious places 
(microsystem) play a key role in the development of his identity. For this reason, 
Agu’s mother was conscious of the importance of religion in building the identity of 
her son. She made Agu adhere to the Christianity by teaching him how to read the 
Bible and to adopt the values and principles that contributed to the development of 
his identity. Agu admitted that Bible, “was my favourite book because of how it is 
looking and because of all the story inside of it [sic]” (Iweala, 2005, p. 25). His 
mother also intended to implant in his mind that God would help him if he followed 
his directions. She addressed Agu’s father, “God is always helping you if you are 
asking Him [sic]” (Iweala, 2005, p. 62). His feeling of self-esteem became high 
because he thought that he was close to God when he read the scripture. Therefore, 
when Agu was arrested by the commandant, he remembered God, he cited, “[m]y 
heart is beating BUMP BUMP. BUMP BUMP. And I am finding it hard to be 
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breathing, but still I am saying God will be helping me. I am ready [sic]” (Iweala, 
2005, p. 15).  
 
The identity of Agu as a religious boy was in a struggle with the news that he heard 
from his microsystem. He could not connect between the actual life and the 
Christianity because what was written in the Bible differed widely from the acts of 
the people. When his mother failed to highlight the role of religion in calming down 
the conflict, his mind started to accept the idea that religion was paralyzed to solve 
the conflicts in his country. This generated a sense of doubt in Agu’s identity about 
the religion. Agu stated: 
I am seeing many many tree, too many tree that it is making me to 
wonder if God is planting all of the tree He can think of in this part 
of the country. Maybe He is running out before He is getting to the 
North where Government is and this is why they are angrying at us 




In addition to religion as one of the microsystem’s elements, education (element of 
microsystem) affected the identity of Agu. Agu grew up in an educated family where 
his father was a teacher who paid a lot of attention to teach his son. His mother 
always called him by the word professor in order to motivate him to be a good 
student. Agu said that “I am liking to read so much that my mother is calling me 
professor. I am pulling her dress and she is saying to me, two more minute professor 
[sic]” (Iweala, 2005, p. 24). The praising of his mother and the motivation of his 





His father as a teacher was influenced by the decision of closing his school because 
of the war. This decision had negative effects on Agu and his parents. He stated that: 
They are telling me not to be coming anymore. There is no more 
school, he is saying through his shirt he is holding up to his mouth. 
I am wanting to cry for him because I am knowing that he is never 
crying himself. I am wanting to open my mouth and scream so that 
everybody is waking up and listening to all of the trouble this war is 
bringing [sic] (Iweala, 2005, p. 62).  
 
 Agu joined the school in his village before he was abducted by one of the rebels’ 
raids. He justified his smart by citing “[b]ecause my father was school teacher and 
my mother is always reading to me from The Bible, I was already reading when the 
other children are just trying to learn. I was the smartest person in my class [sic]” 
(Iweala, 2005, p. 27). Thus, education supported his identity and self–esteem in a 
country which experienced the civil war. 
 
Overall, the microsystem (parents, religion and school) played a major role in the 
identity development of Agu. He acquired a lot of valuable values from his 
microsystem. Unfortunately, these values were defeated in front of the brutality of 
the war as we will see later.  
4.2.1.2  Macrosystem 
It was mentioned in chapter two that macrosystem involves law, norms and culture. 
In Beasts of No Nation, the patriarchal system was based on the notion that gender’s 
authority led to the dominance of males over women and children as well as destitute 
people. Iweala focused on the culture of African societies that dealt with the 
masculinity and femininity in the frame of gender discrimination. Those societies 
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attributed every bad act or behaviour to women while good act and behaviour to 
men. Thus, it was shameful for men to do women’s works or they could not do 
men’s works and behaviours. In this case, those men might be described as women 
and this descripition was shameful according to Agu’s society. 
 
Agu was careful to do men’s work and avoided doing any female’s work since the 
later would decrease his self-esteem. Hence, he could convince the others of his 
masculinity to escape from the mock of men who degraded the works of women. The 
social equation in Agu’s village was considered a default by the man in the 
completion of any action would expel him from the circle of masculinity to the circle 
of femininity. For instance, weakness and powerlessness were some characteristics 
of women and not of men. Therefore, Agu wanted to be comfortable with himself 
and not be fearful so he worked hard to be in the circle of men.  
 
In some countries, dance was allocated to women while in others, males could share 
girls in dancing but in Agu’s country, this was allocated to males. Therefore, Agu 
and his peers were taught how to dance to prove their masculinities, Agu cited that 
“[y]oung person is having to spend one whole year learning all the dance that is 
turning you to man, and if you are not learning, then nobody is thinking that you are 
man” (Iweala, 2005, p.52). 
  
These traditions contributed to the disdain of women’s position in the eyes of 
children whether they were boys or girls. As a result, both genders would not respect 
95 
 
each other. The positions of women in his society were disrespected since they were 
considered second-class citizens.  
 
Those victims were convinced that fighting was one of the characteristics of men. 
Agu explains his feeling after playing the war game, “to be a soldier was to be the 
best thing in the world” (Iweala, 2005, pp. 30-31). It is noted that Agu’s 
macrosystem had a big impact on his behaviour as a soldier since his mind accepted 
the killing of the others after a little hesitation (as it will be explained in the next 
section). The macrosystem (norm) had implanted a military idea and actions in Agu’s 
mind in order to prepare him to be a soldier in the future.  
 
The society of Agu, which endorsed carrying weapons as a symbol of masculinity, 
could attract the children to join the terrorists. Agu and his peers used to play a game 
that represented the struggle between the soldiers and the terrorists. He described that 
in his statement, “we are soldier like we are sometimes seeing in movie and taking 
stick and using them as gun to be shooting at each other and falling down each time 
to pretending we are dead[sic]” (Iweala, 2005, p.30). By permitting them to play 
soldierly games, children can rescue and support each other. These games developed 
collaborative relationships that could assist them to build equally satisfying bonds 
with colleagues and friends in actual life. These games promoted their identities 
when they felt that they belonged to one group that aim to fight the enemies. 
Unfortunately, this game facilitated the process of recruiting those children as 




Iweala also indicated the role of the country’s media in inculcating the concept of 
violence in the mind of the children through movies. Agu and his peers imitated the 
actors in the movies and played games of war. These movies of torture increased 
violence in real lives of children since their brains could not understand that these 
images were not true. These games and war toys also enhanced the instinct of 
violence in their minds. Some of them joined the rebels because they believed in 
their principles and values. Agu was exposed to violent movies that contributed to 
converting his innocence into aggressive behaviour when he became a soldier. Agu 
memorized the movie that he saw it before being recruited as a child soldier. He 
depicted men, “the men in movie are looking so powerful and strong when they are 
killing people” (Iweala, 2005, p. 31). Therefore, the effects of movies and norms on 
the character of Agu were very significant when his mind adopted the brutality of the 
commanders and other child soldiers. 
 
Agu had positive images of the soldiers and their noble deeds that aimed to protect 
the country from the enemy, to rescue the poor people from the terrorists and to 
preserve the security of the country. As it was mentioned above, Agu thought that 
being a soldier is the best job. Thus, this idea was not rejected by his mind when the 
commandant asked him to be a soldier. In contrast, the disadvantages of these games 
could contribute to making those children more hostile, competitive, ferocious and 
dangerous and these games prepared them to be soldiers.  
 
Overall, Agu’s identity was influenced by the surrounding environment 
(microsystem) and macrosystem (norms and culture) of his society. These systems 
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played major roles in the identity development of Agu and they also facilitated the 
process of recruiting him as a child soldier. The following section will exhibit how 
child soldier trafficking affected Agu’s identity. 
4.2.2 The Identity of Agu as a Trafficked Child 
This section explores how the identity of Agu was affected by the war trafficker (the 
commandant) and child soldiers. The analysis explicates the methods that were used 
by the trafficker to deconstruct Agu’s identity as a trafficked child. This section 
discusses the roles of a microsystem, macrosystem and chronosystem in the identity 
development of Agu. 
 4.2.2.1 Microsystem  
This section tackles how the microsystem affected the identity of Agu during his 
being as a child soldier. The elements of microsystem in this context are the 
commandant and peers where Agu had to live with them daily. The commandant 
made Agu kowtow to him since he could easily and directly influence him. 
 
The commandant’s identification elevated him to a high status among the child 
soldiers who allowed him to have a high self-esteem and see himself as an expert in 
commanding and leading the soldiers. The commandant got this position when child 
soldiers feared his physical features. Agu depicted his feeling when he saw the 
commandant for the first time, “[h]is face is scrunching up with fear and it is looking 
like his lip is pulling down all of his face, his nose, his eye, his eyebrow [sic]” 
(Iweala, 2005, p. 15). The commandant also got this position (high status) through 
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his deeds which scared children and made these children feel that the commandant 
was brave. Agu described that “[h]e is dodging bullet and bomb and all of the thing 
that are killing people. Sometimes I am wondering if he is having his own juju to be 
making him live without fearing death [sic]” (Iweala, 2005, p. 43). 
 
 
Through the concept of social roles, the commandant coerced and persuaded his 
child soldiers to lend him a prestige. For this purpose, the commandant appointed 
Strika and Agu as bodyguards to guard him, Agu cited that “[c]ommandant is 
coming over and we are saluting him. He is saying to us, no. No. You two are body 
guarding me today. You will be riding in my own car with me” (Iweala, 2005, p. 92). 
The commandant also found a group (child soldiers and lieutenant) that supported his 
social role (prestige) as a commandant. He wanted to recruit many children in this 
group to have a high status. Therefore, he forced the other child soldiers to teach Agu 
to behave and act like them.  
I am looking at Strika and thinking all of the things I am learning as 
a soldier. I am learning to march, left right, left right; how to hide 
in the bush and stay very still so nobody can be seeing where I am, 
how to be walking one foot in front of the other so nobody is 
hearing me [sic] (Iweala, 2005, pp. 12-13) 
 
Otherwise, Agu would be out of the group and be stripped of the privileges of child 
soldiers. 
 
In order to keep his social prestige, the commandant forced the child soldiers to 
follow his orders. He created a policy that anyone who disobeyed him would be 
taken out of the group and treated as enemy or spy. Eventually, this traitor would be 
killed. Therefore, to remain in the group, the child soldiers had to follow the order of 
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the commandant even if this meant to pull the trigger on their families. Agu 
announced his readiness to kill anyone, “I am killing everybody, mother, father, 
grandmother, grandfather, soldier. It is all the same [sic]” (Iweala, 2005, p. 135). 
Agu was obliged to follow the policy of the blind obedience to the commandant’s 
orders which instilled the concept of slavery in the mind of Agu otherwise, he would 
encounter the sentences of the threat of fierce or death. Agu cited that 
“[c]ommandant is coming out of the bush smiling and sweating and holding his gun 
ready to shoot anybody who is not following his order” (Iweala, 2005, p. 17). 
 
Being inside the group gave Agu an artificial social role that he was a soldier who 
was ready to fight protecting his country. What would happen if he refused to be 
inside the group? In this case, he would belong to the Otherness and would be 
punished. Agu depicted how the commandant penalized one child who refused to 
fight, 
Why can I not just be saying no? Then I am remembering how one 
boy is refusing to fight and Commandant is just telling us to jump 
on his chest, so we are jumping on his chest until it is only blood 
that is coming out of his mouth [sic] (Iweala, 2005, p. 42) 
 
In the frame of social role in the novel, the commandant and the child soldiers who 
were inside a group considered themselves as civilized people whose duties were to 
civilize and cleanse out the barbarians and savages. The commandant and the rebels 
strongly believed that their positions gave them the advantage of being in a group 
and being responsible for those who lived in areas away from the core of the group. 
He always reminded his soldiers that they should fight the criminals (enemies) who 
killed their families and other civilian people in order to protect their countries from 
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terrorists. The commandant explained the aim of fighting when he addressed his 
child soldiers: 
[i]f the enemy is killing our mother and our father and burning our 
house and we are answering softly, yes Sah, because we are all 
thinking of all the place and person we are leaving behind (Iweala, 
2005, p. 35). 
 
 
Another method that was used by the commandant to increase his prestige was the 
brutal treatment and harsh style in dealing with his child soldiers. This method had a 
big impact on their identities. Agu was surprised when he heard the commandant 
shouting, “[w]ho is finding this thing?” (Iweala, 2005, p. 6). He considered this word 
a kind of peculiar contempt and it was the first incident that destroyed Agu’s identity 
and self-esteem.  
 
The commandant dominated the children by insulting and debasing them, therefore, 
they could not see themselves as human beings. This insult aimed to decrease the 
social status of the child soldiers. In contrast, it raised the social status of the 
commandant. The materialistic people as the commandant do not respect the values 
of human beings and they treat them as objects (Masoom, & Sarker, 2017; Unanue, 
Rempel, Gómez, & Van den Broeck, 2017). The commandant looked down upon the 
child soldiers as objects and he called them by using some dehumanizing words. 
When he arrested Agu, he said, “[o]ne skinny little thing like this—is finding this 
thing here” (Iweala, 2005, p. 5). These words reduced the self-esteem and expedited 





Additionally, the commandant wanted the children to believe that he was the only 
one who could protect them. Therefore, they had to obey and treat him courteously. 
The commandant deceived Agu to accept joining the rebels by pseudo allegations 
that he would protect him from the others. He addressed Agu, “[i]f you are staying 
with me, I will be taking care of you and we will be fighting the enemy that is taking 
your father [sic]” (Iweala, 2005, p. 13). The commandant exposed Agu and others to 
his violence and to the danger of wars instead of protecting them as he promised. 
Many children were killed or injured as narrated by Agu,  
[o]ne boy named Hope is dying, just burning up in the fire of bomb 
that is hitting Truck... Everyone I am knowing is dying. And even all 
the soldier whose name I am not knowing is dying. In the middle of 
this war, I am even missing some of them (Iweala, 2005, p.119) 
 
However, Agu’s acceptance and rejection of joining the rebels were merely 
meaningless because he was under the threat of commandant’s authority. That 
temptation was just to facilitate and shorten the process of recruitment of children as 
soldiers before enslaving them. It is obvious that Agu did not want to join the rebels 
but he was compelled to be one of them. His dilemma of choosing between being a 
rebel or death was what Langer (1982) called a “choiceless choice” (p.146). Agu 
accepted to be recruited as a rebel since he did not have another option. The sole 
solution was to follow the commandant's order and commit many brutal crimes in 
order to gratify his commandant otherwise he will encounter the death. 
 
Despite Agu used to observe the crimes which were committed by his commandant 
and peers, killing for the first time was not easy for him. He lived a terrible conflict 
when the commandant ordered him to kill a man. The commandant addressed him, 
“[i]f you are not killing him, enh. Luftenant will be thinking you are spy. And who 
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can know if he won’t just be killing you [sic]” (Iweala, 2005, p.20). Agu described 
his condition before killing this man, “I am feeling like electricity is running through 
my whole body[sic]”(Iweala, 2005, p.21). This killing was the point that destroyed 
his innocence and converted him into a criminal. It was not an easy step to kill a man 
but under the fear of the commandant, he did this step unconsciously. 
 
Agu described how birds hated human beings’ crimes while the commandant was 
smiling when he killed that man. He preferred to depict this tragic scene to draw the 
attention of the world to the merciful of birds and the savagery of the human beings 
in a war. Agu stated: 
I am hearing the bird flapping their wing as they are leaving all the 
tree. It is sounding like thunder. I am hearing the mosquito buzzing 
in my ear so loud and I am feeling how the blood is just wetting on 
my leg and my face [sic] (Iweala, 2005, p. 21). 
 
One of the methods was laughing which was used by the commandant to disdain the 
child soldiers. Iweala emphasized how laughter was used to make someone (Agu) 
kill after he felt low self-esteem. Agu described the situation when the commandant 
ordered him to kill someone, 
They are all saying, stop worrying. Stop worrying. Soon it will be 
your own turn and then you will know what it is feeling like to be 
killing somebody. Then they are laughing at me and spitting on the 
ground near my feets [sic] (Iweala, 2005, p. 12). 
 
When the commandant laughed at someone, the other soldiers had to laugh. This 
kind of laughing made Agu feel weak. Therefore, he could not reject or object the 
commandant’s orders and desires. It is known that the reason behind laughing is the 
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happiness but the reason behind the laughing of those soldiers was the dread of the 
commandant. Laughter was also used to praise Agu for killing and for exhibiting him 
as one of them as well as for showing bravery. Agu described the laughing as 
annoying. Agu complained,  
I am hearing laughing all around me even as I am watching him 
trying to hold his head together. He is annoying me and I am 
bringing the machete up and down and up and down hearing 
KPWUDA KPWUDA every time and seeing just pink while I am 
hearing the laughing KEHI, KEHI, KEHI all around me [sic] 
(Iweala, 2005, p. 21) 
 
 Child soldiers in the novel laughed when they witnessed a torment and torture of 
poor people by the commandant in order to display their support for the 
commandant’s actions. Killing the innocent man who was described by the 
commandant as the enemy made those soldiers laugh maniacally just to gratify the 
arrogance of the commandant. Agu illustrated the reaction of the child soldiers when 
the commandant mocked someone, “Oho! This enemy dog is not wanting trouble, 
and everybody, excepting me and Strika who is never making any noise, is laughing, 
kehi, kehi, kehi like it is the best joke in the world” (Iweala, 2005, p. 18). The 
artificial happiness was imposed on the trafficked children by the commandant who 
simply wanted to satisfy his materialistic values and overconfidence. Those children 
lost their identities as soon as the commandant occupied their minds, bodies and 
behaviours.  
 
Iweala (2005) portrayed the two scenes of soldiers' laughter and civilians’ screaming 
which integrated into one a complex scene at the same time. The first one 
represented the laughing of the child soldiers who were forced to laugh to satisfy the 
commandant. The second scene represented the wretched situation of the victims 
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who were crying from the torments and begging for the commandant’s compassion. 
The scene was portrayed in Agu saying “[b]ullet was just sounding so loud and there 
was so much screaming, shouting and laughing [sic]” (Iweala, 2005, p. 71). 
 
 The screaming words always came to convey a message to the criminals that their 
victims did not have more screaming to express their identities. This was the only 
weapon that the victims used it to defend themselves and express their feelings. In 
front of this scene, Agu realized how he became a beast which did not know the 
mercifulness and pity. His identity became the identity of a criminal who did not 
know the reasons for his crimes. Agu described the child soldiers, “[n]ow we just be 
looking like animal [sic]” (Iweala, 2005, p. 93). 
 
The relationship between child soldiers and commandant is based on fear. Agu faced 
two types of fears: the first fear prevented him from uttering his name in front of the 
commandant in a scary situation, Agu indicated the situation when the commandant 
asked him about his name, “[w]hat is everybody always calling you? I am shaking 
my head trying to remember as Commandant is just reaching to his belt and showing 
me one black gun like that[sic]” (Iweala, 2005, pp. 8-9). While the second fear 
coerced Agu to remember his name and uttered it in the same situation.  
 
The fear also caused Strika to be dumb so he resorted to drawing a picture or writing 
a specific word that represented his awful circumstances. This picture was a 
mediation language between him and his close friend Agu. Strika expressed his 
feeling through one of his pictures, Agu depicted that “ drawing the same picture of 
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man and woman with no head because their head is rolling away on the ground” 
(Iweala, 2005, p. 36). 
  
This picture depicted how the violence affected the psychology of Strika who never 
uttered any sound since his parents were killed. Agu inquired about the reason of the 
silence of Strika, “I am thinking about Strika and asking myself why he is not even 
saying one word in this whole time I am soldier [sic]” (Iweala, 2005, p.13). His 
silence represented his fear of the surrounding environment where he found that it 
was useless to utter or express his will.  
 
Therefore, the identity of Strika was demolished and this demolishing prevented him 
from even uttering any sound. He found in drawing a convenient way to display his 
real image of the world that he lived in. Therefore, his identity was affected by the 
violence. It is supposed that a child tries to draw beautiful drawings such as trees, 
sky, sun, cars, children and beautiful things but Strika drew what he saw in his real 
environment.  
 
The relationship between the commandant and the child soldiers inside the group 
reflected the slavery relation between the master and the slaves. Because of this 
relationship, Agu described how he saw himself as “an ant or some insect” (Iweala, 
2005, p. 6). He ultimately simply got bummed out by the killing, stealing, raping and 
abusing the civilians. This feeling of being like an ant confirmed the consequences of 
the child soldier trafficking on Agu who disgraced himself. Thus, he did not see any 
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chance to increase the rate of his self-esteem as well as he was disheartened by what 
he observed and committed. 
 
The relationship between the child recruits and their commandant could be explained 
by Spivak’s in her theory (2003) “Can the subaltern speak”? This theory studies the 
relationship between the officer (the commandant) and the soldiers (Agu and other 
child soldiers). In most cases, the subalterns (child soldiers) are marginalized and do 
not receive the respect and always are treated as inferiors. They looked at each other 
in different ways. The inferior child soldiers always looked up to the superior while 
the later looked down at the former. Therefore, the duty of the inferior is to execute 
everything that made the superior happy.  
 
In addition to the effect of the commandant and peers on Agu’s identity, the effect of 
the church (microsystem before being trafficked) played a significant role in the 
development of Agu's identity during his life as a trafficked child. Therefore, at 
certain stages of his gang’s life, when Agu faced moments of remorse for his 
shameful criminal acts, the effect of the church pushed him to admit that he was 
guilty and there was a need to stand in front of God and ask for his forgiveness. The 
importance of forgiveness gave Agu a sense of liberation. 
  
Feeling remorse assisted Agu in regaining his identity after it was injured by the 
commandants and the rebels’ environment. Therefore, he resorted to a dialogue with 
father Festus (in the rehabilitation camp) about the importance and the necessity of a 
confession and forgiveness, Agu started the dialogue:  
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[s]o, I am asking Father Festus about Confession and Forgiveness 
and Resurrection and he is saying to me, above all my boy, be 
having faith in God and trusting in him because he is helping you to 
understand this thing. Are you having Bible? [sic] (Iweala, 2005, p. 
140). 
 
Education is one of the microsystem elements that affect the identity of the child. 
Therefore, Iweala (2005) focused on the consequence of civil wars on education (as 
an element of microsystem) where it destroyed the infrastructure of the schools, Agu 
cited that “they are stopping school because there is no more government [sic]” 
(Iweala, 2005, p.29). The absence of the school made Agu feel sad. When the rebels 
attacked the village, they destroyed the school because they realized the importance 
of school in building a nation and how it may threaten them. Agu recognized a ruin 
of a school that was attacked by the rebel, he stated that 
[w]e are going, and he is walking to one house, the only house 
remaining in this compound. We are opening the door of this house 
into room with sunlight that is having many window with all of the 
glass gone. I am knowing immediately that this place is school 
because I am seeing bench, and table, and blackboard, only every 
place is having so many many map with green pin, and yellow pin, 




Thus, the scene of the school did not evade Agu’s mind during his being among the 
rebels. He hoped that by education, he would become a doctor or an engineer in 
order to expiate his sins by helping his poor people, Agu reflected, “[s]ometimes I 
am thinking that I want to be Doctor because then I will be able to be helping people 
instead of killing them and then maybe I will be forgiven for all my sin [sic]” 
(Iweala, 2005, p. 76). 
 
The role of education in altering the identity of the ex-child soldiers is very necessary 
to help them stop looking to themselves as rebels or criminals anymore. For this 
108 
 
reason the rehabilitation camp offered books to Agu, he described that “ [t]hey are 
giving me all of the book I can be wanting to read because I am telling Amy that my 
father is a schoolteacher and that before the war I am always reading whatever I can 
[sic]” (Iweala, 2005, p. 139).  
 
In addition to identity adjustment, a rapid rebuilding of the school system is 
significant to find a place of optimism and safety for students to change their 
thoughts for more peaceable children. Those victims should construct their self-
esteem (without carrying a gun) through schooling that can normalize their lives 
when they immersed in the society (Rafferty, 2008; Farley & Pike, 2016).  
 
Overall, the microsystem of Agu (commandant and peers) affected the identity of 
Agu and child soldiers. The civil war also destroyed the education system 
(microsystem). In contrast, the religious effects (microsystem) supported the identity 
of Agu when he returned to his God and encouraged him to build a new identity.  
4.2.2.2 Macrosystem  
This section studies the role of government and world (macrosystem) in assisting the 
survivals child soldiers. Unfortunately, those victims are regularly ignored after the 
struggle is over or when they disarm their weapons and escape from paramilitaries or 
government’s army. Therefore, Iweals was the only novelist in this study who 




Iweala invited the world to treat child soldiers as victims of war, not as perpetrators. 
Therefore, they should not be prosecuted because they were forcibly recruited or 
voluntarily joined the rebels when they found themselves homeless, hungry and 
without families. For this reason, the reintegration is very important to build their 
identities. The reintegration of these victims into the society in order to find their 
autonomies is considered a vital element in the rehabilitation (Crawford & Kaufman, 
2011; Pandey, Tewari & Bhowmick, 2013). The aim of the rehabilitation is to 
rebuild their identities which were exposed to different sorts of violence and 
ignorance by the traffickers (Kanagaratnam, Raundalen & Asbjornsen, 2005). 
 
This rehabilitation is very necessary to protect, educate and train victims in order to 
restore them to a normal life (Fong & Cardoso, 2010; Rafferty, 2013). Unfortunately, 
many child soldiers do not find the physical and psychological care. Therefore, they 
may return to the rebels in order to survive. Iweala used the word ‘map’ as a symbol 
for the rehabilitation because both map and rehabilitation have some procedures that 
should be followed otherwise the individual will be lost. Reading the map is similar 
to planing the rehabilitation. Agu assured that he was lost although he had a map. 
Therefore, he needed the assistance of the others to guide him to a safe beach. Agu 
talked about the map, 
I am remembering the map which I am seeing in the town and 
thinking to myself, how can I be running if I am not knowing the 
way to be taking me away from the war. All I can be doing is 
sitting here and dreaming about how my leg will carry me far and 
fast like I am standing and it is the world that is moving to help me. 
I am dreaming this so many time, but I am waiting for it to happen 




Iweala indicated the importance of the concept of DDR (disarmament, 
demobilization and reintegration) in the final pages of his novel in rescuing the child 
soldiers. Agu and other child soldiers left their guns and departed the camp to their 
homes but they needed to be reintegrated in the society in order to build their 
identities. Thus, the mission of DDR is to construct the identity of those ex-trafficked 
child soldiers who endured a diversity of experiences that consist of being 
traumatized when they were rebels (Muggah, 2005). 
 
Agu might do some inappropriate acts or misbehaviours because of his influences of 
the experience while he was a child soldier. The impressions of the others could be 
influenced by his action and behaviour. Thus, people had to ignore his mistakes and 
encouraged him to recall his real identity to construct his identity and have a high 
self-esteem. He feared from his behaviour and this may kill him, he contended, “we 
are not respecting road from going to toilet and spitting everywhere on it, I am 
fearing that it may be killing us soon also [sic]” (Iweala, 2005, p. 129). 
 
To conclude, Iweala demonstrated how the macrosystem (government and other 
human organization) had to take care of those survivals who suffered from their lost 
identity because of their experiences. He indicated at this stage in general but he did 
not cover it in detail.  
4.2.2.3 Chronosystem 
The long-suffering of trafficked children may push child soldiers to ask themselves 
how they view each other. Did they respect or disgrace each other due to their 
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crimes? Did they trust each other? Stets and Burke (2000) tackle the identity of a 
person inside the group. They cited “a particular social identity means being at one 
with a certain group, being like others in the group and seeing things from the 
group’s perspective” (p. 226).  
 
The aforementioned questions could prevent (Agu and his comrades) from thinking 
to run away when they tried to answer them because they looked to themselves as 
criminals, not as children. They cut all the ties that connect them to the society when 
they killed and raped innocent people. They realized that no one would welcome 
them because of their crimes. This made them feel that they are outcasts and they 
should live alone. Therefore, they had to build the culture of their group that they 
lived in otherwise they could not find a shelter that protected them.  
 
As soon as Agu was forced to join the rebels, he imitated them to acquire the epithet 
‘good soldier’ and to adhere to the group. He demolished his identity to avoid being 
tortured and dismissed out of the group. Thus, he worked hard to gratify his 
commandant and did whatever the commandant asked him to do. Agu was like other 
child soldiers as he talked about them, “[e]verything he is saying, they are doing” 
(Iweala, 2005. p. 36). He did not have his own independent identity that gave him a 
high self-esteem because his identity was occupied and directed by the commandant. 
His job was as he said, “I am just following order and not having to do anything else 




Agu displayed his sense of a low self-esteem during his being among the rebels. He 
always felt broken, alone as well as identitiless, Agu wished that “I am wishing I am 
ant” (Iweala, 2005, p.119). He was stripped of the external signs of his identity and 
coerced to take part in a rotten relationship with others. Thus, he was unable to keep 
some sense of self-esteem. These brutalities forced him to commit many crimes that 
made him live in a complete isolation from contacting the people who were out of 
the rebel group. 
 
The commandant stimulated the child soldiers to maintain a sensation of integrity 
and loyalty towards their group (rebel’s group) by following his orders in stealing 
and killing the people. He did not hesitate to destroy the dignity and morality of 
those recruits by threat, physical and verbal abuses. Therefore, the effect of chronic 
violence on the identity of Agu was very destructive. This pushed him to admit that 
he was a slave when he compared himself to the small trees that serve the vine trees. 
Agu illustrated his situation, “I am more like the slave tree because I can never be 
doing what I want” (Iweala, 2005, p.42). He felt sad, depressed, hopeless, scared and 
broken-hearted because he lived without free will and he could not express his 
opinion or reject the order of the commandant.  
 
Agu did not feel proud of himself because he was a tool that used to kill the innocent 
people. In another word, he saw himself as a criminal. He wished that he was like the 
Iroko tree where people can sit under it. He also admired it because it is tall and can 
control the others while he was a slave and could not control anything even his body. 
He commented on the tree, 
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[i]f I am tree, then I will be liking to be like the Iroko because they 
are so tall and strong that nothing is bothering them, but I am 
thinking that I am more like slave tree because I can never be doing 
what I want [sic] (Iweala, 2005, p.42). 
 
 In spite of his slavery, he acquired the sense of controlling the other from the 
commandant. Thus, he wanted to control everything except the commandant because 
he could not confront him.  
 
Despite Agu’s maleness, he did not have the ability to talk and resist the 
commandant when the later abused him sexually. Therefore, he simply obeyed him 
and carried out the order like other soldiers based on one of the principles of 
soldiering which is implementing without questioning. Agu stated: 
I was not struggling because I am knowing that he will be killing 
me if I am struggling and since I am not wanting to die, I just let 
him to be moving back and forward even though it is hurting me so 
so much [sic] (Iweala, 2005, p. 85). 
 
He was a helpless prey because of the rape and this was incompatible with soldiery’s 
demands for the male that focused on strong body and dignity. Rape was a big source 
of shame to Agu and a dangerous threat to his identity. The lost identity of Agu 
caused him to avenge his maleness by raping and killing a woman and her daughter. 
He simply wanted to prove that he was still a male and behaved like men. Agu 
described how he and Strika (his friend) raped a woman, he described,  
Strika is pulling down his short and showing that he is man to this 
woman while I am holding her one leg and another soldier is 
holding the other. She is screaming, DEVIL BLESS YOU! DEVIL 
BORN YOU! But it is not Devil that is borning me [sic] (Iweala, 
2005, p. 48). 
 
The chronic fighting as a child soldier made Agu addict to killing the civilians and 
consider his crimes a normal and being part of his military duty. He was betrayed by 
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the commandant who convinced him that he was a soldier with military morale and 
principles. Thus, his acts were not considered crimes since the soldiers did like these 
everywhere, Agu defended his work, “[i]f I am doing all of this good thing and now 
only doing what soldier is supposed to be doing, then how can I be bad boy? [sic]” 
(Iweala, 2005, p. 31). Singer (2006) explains the real picture of child soldiers who 
are deceived to fight for noble reasons. He cites that: 
A member of child soldiers are [sic] motivated to join war warring 
factions by the seemingly noble belief that they are helping to 
prevent other children from losing their parents. Only afterwards do 
they reflect that they may end up creating the same cycle for other 
children (p.64). 
 
Agu wanted to reject the growing uncertainty on his moral and human behaviour by 
justifying why he did the atrocities. He pondered, “I am telling this to myself because 
soldier is supposed to be killing, killing, killing [sic]” (Iweala, 2005, p. 23). By 
continuing committing crimes, he felt that the returning to the road of humanity was 
far and there was no hope to retain his identity and escape from his current situation 
as a rebel. Agu’s identity was similar to the identity of a slave when he admitted that 
he was “just following order [sic]” (Iweala, 2005, p. 103). His identity was destroyed 
by the commandant who convinced him to stop thinking and obey his orders since 
the commandant was the only person who had the ability to think. Therefore, Agu 
described how the commandant thought: 
[c]ommandant is thinking and I am liking to watch him thinking. 
He is putting his one hand in all of his big hairs and the other to be 
picking his beard and walking up and down backward and forward 
like he is in cage even if we are really standing outside in the open 
air. Then he is shouting order [sic] (Iweala, 2005, p.14). 
 
The trauma of the chronic child soldier trafficking prohibited Agu, Strika and other 
soldiers from representing their horrible conditions by speaking since they were 
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afraid of the commandant. Mackey (2013) discusses how “[t]he helplessness 
reflected in Agu’s language mirrors his sense of being overwhelmed by outside 
forces and, in a way distances him from responsibility” (pp. 108-109). Children 
wanted to be silent in order to avoid the anger of the commandant. Gilmore (2001) 
argues how the relationship between language and trauma, he stated that “as the 
unrepresentable to assert that trauma is beyond language in some crucial way, that 
language fails in the face of trauma and that trauma mocks language and confronts it 
with its insufficiency” (p. 6).  
 
Iweala (2005) demonstrated how the silence rescued the lives of the trafficked 
children because uttering might cause the death of the speakers if it disagreed with 
the opinions and thoughts of the commandants. No one could ask the commandant, 
Agu expressed that in his saying, “I am not going to be asking or he might be beating 
me [sic]” (Iweala, 2005, p. 35) 
 
In order to be a good soldier, Agu committed many brutal crimes as murdering a 
mother and her daughter in one of his gang raids. These crimes pushed him to 
compare and contrast between his current situation and the period before being 
trafficked. He cited “all we are knowing is that before the war we are children and 
now we are not [sic]” (Iweala, 2005, p. 46). The chronic violence changed his 
psychology and he looked at himself as a beast, not as a human being. He felt proud 
to kill others without having a mercy in his heart for victims. This immersion in the 
oppressive and aggressive actions inspired Agu to become a monster. Hron (2008) 
explains the status of Agu as a criminal, she cited “[g]iven the atrocities he has seen 
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and committed, he has grown beyond the world of adulthood and entered into the 
realm of the monstrous” (p. 43).  
 
One of the portrayals of violence was starving the child soldiers deliberately for 
many days by the commandant to force them to loot the people’s properties. The 
hunger was used as a weapon to subjugate the identity of the child soldiers and to 
convert them into beasts. Agu described how he and Strika experienced the hunger 
[o]n the ground he is writing HUNGRY and I am wanting to say to 
him, I am hungry too. I am hungry too, but the word are not coming 
out of my mouth. There is no food left for anybody in the camp 
[sic] (Iweala, 2005, p. 37).  
 
Those beasts were driven by bloodlust to kill people and steal their products as well 
as money. The commandant addressed the child soldiers, “[w]e will be killing them 
like they are killing us and we will be stealing from them what they are stealing from 
us. We are shouting back to him, YES SAH!” (Iweala, 2005, p. 43). 
 
In order to survive, Agu and other child soldiers selected to be beasts. Therefore, 
they did many kinds of crimes. The survival conflict is the key principle of beasts in 
the jungle where the power is an important factor in deciding who lives. Agu realized 
the importance of imitating the commandant if he wanted to survive. The peak of the 
story was complete when the identity of Agu became the identity of the beast. He 
admitted that he became a monster, “I am some sort of beast or devil” (Iweala, 2005, 




After a long period of violence against the people, Agu became professional in 
committing crimes. He depicted his desiring to kill the people, 
[a]cross the stream, I am feeling in my body something like 
electricity and I am starting to think: Yes it is good to fight. I am 
liking how the gun is shooting and the knife is chopping. I am 
liking to see people running from me and people screaming for me 
when I am killing them and taking their blood. I am liking to kill 
[sic] (Iweala, 2005, p. 45).  
 
Through staying among the rebel, Agu deceived himself by adopting a false idea that 
soldiers could do everything. The continuous self-deception of Agu and his 
companions as child soldiers appeared obvious when they started to mimic real 
soldiers. They liked to emulate the commandant in owning guns, knives and 
alcoholic drinks. Agu explained why those children drink, “[e]verybody is always 
wanting gun juice because it is drug and making life easy. Gun juice is making you 
to be stronger and braver [sic]” (Iweala, 2005, p. 44). These things made them feel 
that they were real soldiers who had a high self-esteem. They also were proud of 
having a special nickname such as Rambo (Rambo is a name of a series of the film 
which was based on the novelist David Morrell’s First Blood, 1972).  
 
When the child soldiers realized that death could be the way of salvation from the 
violence of the commandant, they did not fear the death. Thus, they decided to kill 
the commandant and this was the key to escape from their tragic life. This solution 
seemed to be very easy for Agu, so he wondered “[i]t was so easy to be killing him. 
Why we are not doing it before I am not knowing [sic]” (Iweala, 2005, p. 124). This 
was the first time that they had the chance to make a decision. By this decision, they 
felt that they retained their identities. In fact, the enslavement of those children 
prevented them from thinking of their humanities and liberties. They were convinced 
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that they could not do anything against the commandant and he was the reason 
behind their being lives. 
 
Iweala gave a hope to the child recruits that they could free themselves if they had 
strong identities. In this case, they retain their identities if they stayed for a long time 
among the rebels. He immersed one good important answer to Spivak theory’s Can 
The Subaltern Speak? The answer came (Yes), they can. In fact, those child soldiers 
(the subalterns) rejected being slaves to the commandant and they returned their real 
identities when they killed him.  
 
Due to a long-term torture and oppression, Agu was exposed to the danger of 
psycho-somatic signs, for example, sleeplessness, hallucinations, nightmares, 
weakness and hostile behaviours. He admitted that he was, “not being able to be 
sleeping at all when it is time to sleep” (Iweala, 2005, p. 165). The thought disorder 
and fragmentation of mind were some symptoms of Agu as a child soldier that 
showed how this trafficking affected his personality. This appeared clearly after he 
joined the rehabilitation camp at the end of the novel, Agu declared that “I am 
hearing bullet and scream in my ear and I am wanting to be dying so I am never 
hearing it again [sic]” (Iweala, 2005. p. 141). The result of the chronic violence 
affected the identity of Agu who preferred death. He was depressed and he did not 
find any benefit from staying alive. In fact, he did not want to die; he simply wanted 




In conclusion, chronic fighting as child soldiers changed their identities. These 
children were exposed to daily violence that eventually deconstructed their identities 
and self-esteem. This chronic violence created from them slaves who just worked to 
satisfy their commandant. It caused many victims to suffer from psychological and 
physical problems.  
4.3 Summary  
To summarize this chapter, Iweala succeeded in demonstrating the diverse forms of 
violence that child soldiers were exposed to. This violence altered those child 
soldiers’ identities and characters. Iweala revealed that traffickers always wanted to 
erase the identities of child soldiers in order to subjugate them to their power. He 
also confirmed the role of ecological systems in changing the identity of Agu into the 




IDENTITY OF CHILD SEX TRAFFICKING VICTIM IN SOLD 
5.1 Introduction 
By many, Child sex trafficking is considered one of the forms of modern slavery that 
threatens children everywhere (Willis & Levy, 2002; Johnson, 2005; Cecchet & 
Thoburn, 2014; Aradillas, 2017; Hartinger-Saunders, Trouteaud, & Matos Johnson, 
2017; Kaufka Walts, 2017). The definition of child sex trafficking is still equivocal 
and some misunderstanding of this trade remains exist (Laczko & Gramegna, 2003; 
Adelson, 2008; Clawson & Dutch, 2008). In regards to this, child sex trafficking is 
defined as involving the whole acts that immerse children in the sex trafficking. 
Moossy (2009) defines child sex trafficking as “recruiting, enticing, harboring, 
transporting, providing or obtaining either: (i) an adult for commercial sex by force, 
fraud or coercion, or (ii) a juvenile for commercial sex, regardless of the means” 
(p.2). 
 
In the context of literature, fiction examines sex trafficking as a social disease that 
threatens the human being in general and children in particular. Several novels that 
comprise sex trafficking exhibit tragedy of the victims and the brutality of 
perpetrators such as The Girl who Played with Fire by Stieg Larsson (2006), Sold by 
Patricia McCormick (2006), The Blue Notebook by James Levine (2009), Vita Nuova 
by Magdalen Nabb (2009), Burn: An Anna Pigeon Novel by Nevada Barr (2010), 
Hell Gate by Linda Fairstein (2011) and others. SOLD (2006) is selected to be 
analysed in this study because it concentrates on the victim and it is not translated 
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into English, it is from YAL, its selling is good as well as it got many awards (as it 
was explained in chapter three). 
 
This chapter discusses the identity of the trafficked child for sexual purposes in 
Patricia McCormick’s Sold (2006). It explains the effect of sex trafficking on 
Lakshmi’s identity (the heroine in Sold) and how her surrounding environment 
contributed to her tragedy as a victim of sex traffickers.  
5.2 The Identity of Lakshmi in McCormick’s Sold 
In the case of Lakshmi, her identity was always in a struggle with her surrounding 
environments (in Nepal and India). She struggled with her microsystem, exosystem, 
macrosystem and chronosystem. In this chapter, Lakshmi’s identity was discussed in 
two subsections: (i) before being trafficked and (ii) as a trafficked child. The 
development of her identity was analysed according to Bronfenbrenner’s Ecological 
System Theory.  
5.2.1 The Identity of Lakshmi before being Trafficked  
Lakshmi was exposed to different factors that constructed her identity through her 
life. These factors (poverty, stepfather and patriarchal society) facilitated her child 
trafficking and destroyed her identity as a simple rural girl. In the following pages, 
the development of a 13- year- old girl Lakshmi’s identity before being a trafficked 
child was analysed according to some structures (microsystem, exosystem, 




As mentioned in the previous chapter, microsystem is the surrounding environment 
of an individual that has a direct impact on him/her (Bronfenbrennur, 1994). In this 
novel, McCormick (2006) raised the issue of a female child’s identity who lived in a 
dysfunctional family (Microsystem) where the stepfather was addicted to gambling. 
Lakshmi (the heroine in Sold) described how her stepfather wasted money during 
gambling, “[w]hy his cot is empty. Most likely, he has spent the night gambling – 
and losing – at the tea shop” (McCormick, 2006, p. 25). Lakshmi grew up in this 
environment which contributed to selling her as a trafficked child. She learned that 
her sense of self was not important for her stepfather who not only degraded her but 
he failed to offer her the physiological needs and basic needs which were important 
to achieve her self-fulfillment needs) (Maslow, 1962). Since her stepfather’s hand 
was cut during his childhood, he always pretended “[b]ut no one, he says, will hire a 
one-armed man” (McCormick, 2006, p. 8). 
 
The existence of her stepfather made Lakshmi and her mother feel ashamed, 
distrustful, angry, anxiety, low self-esteem and deconstructed identity. For example, 
by comparing Lakshmi’s family to other families who had a good relationship with 
their members as her friend Gita, Lakshmi felt a sense of low self-esteem. Lakshmi 
stated that: 
[f]inally, when I stand, my hands aching with emptiness, I see 
Gita’s family in the plot below ours. Gita’s father did not spend his 
afternoons in the tea shop; he spent his days building paddy walls 
that could stand up to the monsoon. Now he faces the swallow-
tailed peak, his hands in a prayer of gratitude. His rice plants bow 





She and her mother Ama attempted to keep the family’s matter in control by working 
hard to cover the debt of their man and their family’s expenditure. Ama decided that 
“she who will pay the rent this time” (McCormick, 2006, p. 39). Unfortunately, this 
situation led them to be burnt out. In one of the portrayals of their hard lives, 
Lakshmi described how she and her mother watered the rice paddy, “Ama and I must 
each make twenty trips down the mountain to the village spring, waiting our turn for 
water to bring up to the rice paddy” (McCormick, 2006, p. 21).  
 
In many patriarchal societies as where Lakshmi was situated, it was supposed that 
the breadwinner responsibility fell on the shoulder of the male figure, but that was 
not the case in this novel. Here, Lakshmi described her stepfather, “[m]y stepfather 
dozes in the shade, wearing nothing but a loincloth, too hot even to climb the hill to 
his card game” (McCormick, 2006, p. 21). The excerpt portrayed Lakshmi’s 
stepfather as one who was lazy and irresponsible by dozing off and not wanting to 
waste his energy or things that he deemed tiring including going for his regular 
favourite card game. His money was wasted in wagering. This gambling pushed him 
to sell everything in his house before finally selling Lakshmi to the pimps as he 
gambled his money and belongings away. 
 
The ugliness of Lakshmi’s stepfather appeared obvious when he looked down upon 
Lakshmi as a commodity, disgraced her by comparing her to cucumber. Lakshmi 
wanted to tell her mother, “my stepfather looks at me the same way he looks at the 
cucumbers I’m growing in front of our hut” (McCormick, 2006, p. 2). Her stepfather 
degraded her and treated her as a commodity when he addressed her, “[y]ou had 
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better get a good price for them” (McCormick, 2006, p. 2). His disgraceful glance 
caused Lakshmi to have a low self-esteem. Her identity became fragile as well as 
unstable and this vision created some doubts in Lakshmi’s heart that she was a 
commodity or plant. 
 
The brutality of her stepfather extended to prevent Lakshmi from continuing her 
study. Her mother refused his decision so she addressed her, “[y]ou must stay in 
school, no matter what your stepfather says” (McCormick, 2006, p. 2). His objection 
to Lakshmi’s education due to his consideration that Lakshmi’s education was a 
burden and education was reserved for a son.  
 
According to patriarchal societies in Nepal, parents considered male children their 
economic investments since their perceptions were based on the idea that if they 
invested in boy’s education and high studies, they would get back the returns in 
terms of interest (Jayaraman, Mishra & Arnold, 2009; Cameron, 2010; Andersen, 
Ertac, Gneezy, List, & Maximiano, 2013; Guilmoto & Tovey, 2015). Therefore, a 
boy is considered the biggest asset for such parents. The mind of patriarchal men 
refused the idea of teaching women and considered them marginalized people. 
 
Unfortunately, Lakshmi’s school (microsystem) played a major role in deceiving 
students when the curriculum depicted everything in the city as exquisite and 
extravagant. Through a dialogue with her new Aunty (the trafficker who bought 
Lakshmi from her stepfather), Lakshmi illustrated what her idea about the city, “[i]s 
it true that all the roofs are covered in gold? ‘Where did you hear that?’ she says ‘In 
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school.’ I want Aunty to know that I am not a backward girl. I am educated” 
(McCormick, 2006, pp. 63-64). This deception method proved to be an attractive and 
lucrative offer that drives students to the city and they did but little that they know 
they would be trapped and become victims of the traffickers in this city.  
 
Despite child trafficking was common in Nepal (Parreñas, Hwang, & Lee, 2012; 
Zimmerman, & Kiss, 2017), Lakshmi never heard about child trafficking from her 
parents or teachers. Therefore, she was not aware of many strange events that took 
place in front of her such as the money that her stepfather took from the strange 
woman (aunty). In another situation, based on the order of an old man who 
accompanied her from Nepal to India, Lakshmi had to pretend that he was her 
husband. This man ordered Lakshmi, “[f]rom now on,’ he says, ‘I will be your uncle. 
But you must call me a husband. Do you understand?” (McCormick, 2006, p. 79). By 
this pretence, the police would not suspect her migrating to India illegally. Therefore, 
the price of deception of her identity was very high. If she was taught in her school 
or learned from her mother and peers about the traffickers and how they deceived 
children, she would not be a victim of the traffickers. 
 
To sum up, microsystem comprises of a stepfather, mother and school. They played a 
serious role in the identity development of Lakshmi albeit this development was 
negative and decreased her self-esteem. Her mother’s effort had failed to protect 
Lakshmi from traffickers because of the norms of the patriarchal society that 




This part analyses the role of gamblers in selling Lakshmi to traffickers. The role of 
the gamblers who lured and ruined Lakshmi’s stepfather represens the exosystem of 
Lakshmi’s community. Due to the gamblers’ influence and persuasiveness, her 
stepfather was often seen sitting with them in the café where he gambled his money 
and belongings away. The stepfather informed his wife, “[w]e are going to the tea 
shop,’ he tells it, ‘so that everyone can envy my good fortune” (McCormick, 2006, p. 
49). He destructed his families by spending money and time on gambling. As a result 
of his gambling, he caused many troubles and accumulated a lot of debts to his 
family. 
Lakshmi and her mother failed to prevent the stepfather from joining the gamblers 
and as the result, Lakshmi was sold by him. Due to this, both she and her mother 
experienced a low self-esteem due to their situation. They worked days and nights in 
order to pay the debt, Lakshmi mentioned the creditors, and one of them was, “[t]he 
owner of the tea shop, who, my stepfather says, cheats at cards” (McCormick, 2006, 
p. 32). The effect of the creditors on the identity and self-esteem of Lakshmi was 
very significant because they always asked Lakshmi’s mother to pay the debt and she 
did not have anything. Therefore, Lakshmi did not feel proud of having this 
stepfather and she felt low self-esteem because he frustrated his family. 
 
Overall, gamblers brought troubles, anxious and sad for Lakshmi family. They 
convinced the stepfather to refuse the idea of lose. Due to his believing that his luck 
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would be changed, he continued gambling and his family suffered a lot. This 
situation made Lakshmi and her mother felt frustrated and depressed.  
5.2.1.3 Macrosystem  
This section tackles the role of macrosystem in building Lakshmi’s identity. 
According to the Bronfenbrenner’s EST (1994), macrosystem comprises of laws, 
norms and cultures. These three factors may contribute to the constructing or 
deconstructing of the individual’s identity. In Lakshmi’s agricultural society, women 
were often degraded and humiliated until they observed the idea that their duties 
were simply to obey the men “the dutiful daughter” (McCormick, 2006, p. 8). In this 
kind of society, it was quite common that women were treated as the second class 
citizens in which men dictated and abused them. In contrast, they did not have the 
right to object (Gneezy, Leonard, & List, 2009; Konwar, 2017). 
Patriarchy is one of the social phenomena that dominates numerous societies in the 
Third World. It is the basis in the theory of feminism where all activities of the 
community are linked to the men (Johnson, 2006; Bolgar, 2009). The patriarchal 
system is defined by Hooks (2013): 
[a] political-social system that insists that males are inherently 
dominating, superior to everything and everyone deemed weak, 
especially females, and endowed with the right to dominate and 
rule over the weak and to maintain that dominance through various 
forms of psychological terrorism and violence(p.1). 
 
Lakshmi lived a life in a highly patriarchal society where women were oppressed and 
maltreated since the day of their birth. A classic example of how women should deal 
with men was explained by Lakshmi’s mother when she implanted in Lakshmi mind 
how to be a slave to man, “[n]ever look a man in the eye” (McCormick, 2006, p. 16). 
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In this society, men always considered themselves superiors and women inferiors. 
Lakshmi’s mother expressed this fact when she informed her daughter about the 
difference between the son and daughter, “a son will always be a son, they say but a 
girl is like a goat” (McCormick, 2006, p. 9). This image towards females made 
Lakshmi and her mother decrease their self-esteem and alter their identities.  
 
This gender discrimination against women is very prevalent in Nepali society where 
females were inferior to males. In Nepal, gender discrimination is supported by 
culture, religion and tradition. Pokharel (2008) states that “Nepal is a religious and 
male-dominated society where women are considered as secondary to men” (p. 2). 
Lakshmi’s society preferred the birth of a son to that of a daughter and there is a 
common saying amongst these people regarding this preference “Chhora pae khasi, 
chhori pae farsi” (Pokharel, 2008, p. 2). This statement means a woman who gives 
birth to a son will take a goat whereas if she gives birth to a daughter, she gets a 
pumpkin. This illustrated how a female had been degraded since the moment of her 
birth. 
 
This gender discrimination is clearly found in her mother recommendation to 
Lakshmi, “if you have a son, feed him at your breast until he is four, if you have a 
daughter, feed her at your breast for just a season” (McCormick, 2006, pp. 16-17). 
Lakshmi was taught these traditions in the first years of her age. Thus, her identity 
was always subjugated to the norms and traditions of her patriarchal society. By 
accepting the norms of the patriarchal society and rejecting the rebelling against 
these norms, Lakshmi and her mother lost their high self-esteem because they 
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succumbed to the Nepali traditions. Her mother insisted to teach her the tradition of 
Nepali’s society. She addressed Lakshmi, “[a]t night,’ she says, ‘when your 
stepfather has gone out and the baby has gone to sleep, I will return. And then I will 
tell you everything you need to know” (McCormick, 2006, p. 15).  
 
One of these lessons that Lakshmi learned from her mother was how to deal with 
husband. Her mother informed her to listen and obey her husband’s order, she said, 
“[i]f your husband asks you to wash his feet, you must do as he says, then put a bit of 
the water in your mouth” (McCormick, 2006, p. 17). Her mother always felt inferior 
to her husband and other men. 
 
The widespread pervasive of violence against the wife in the novel illustrated the 
hollow relation that linked a husband and his wife. A husband, who was frustrated 
with the surrounding environment, looked down at his wife because he was affected 
by macrosystem (norms, law and culture) which supported the patriarchal traditions. 
This status pushed Lakshmi to ask her mother, “Ama, why, I say, must women suffer 
so?” (McCormick, 2006, p. 17). Her mother accepted her society’s norms and 
wanted to convey this heritage of norms to her daughter.  
 
 Unfortunately, Lakshmi’s growing up in this environment did not promote her self-
esteem since her stepfather had never appreciated her actions and behaviours in spite 
of her working inside and outside of her home, Lakshmi cited, “I bring him his tea in 
the morning and rub his feet at night” (McCormick, 2006, p. 8). According to Argyle 
(2008), praising the others for their actions and behaviours make them feel high self-
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esteem. Unfortunately, Lakshmi never felt that her stepfather respected her as a 
human being, but he treated her as a commodity. 
 
Girls encounter gender discrimination even in their mothers’ wombs when they are 
killed by stabbing the infanticide in the wombs because of their gender. Sinha (2015) 
discusses gender discrimination in India and how “the superiority of male gender 
means a conservative view of Indian society is responsible for female foeticide. The 
boy is superior to the girl and because of this kind of mentality; the family wants an 
only male child” (p. 2). McCormick indicated the reason that pushed women to drink 
a liquid that killed the fetuses in their mothers' wombs because they expected that a 
new birth is a female. Lakshmi cited, “[t]his is also the season when the women drink 
the blue-black juice of the marking nut tree to do away with the babies in their 
wombs – the ones who would be born only to be buried next season” (McCormick, 
2006, p. 12). This gender’s discrimination had a big effect on the identities of 
Lakshmi and other females in her village. Thus, this widened the bridge between the 
two genders where males disgraced women and women disgraced themselves.  
 
The infanticide act caused an imbalance between females and males, and for this 
reason, the rate of selling the girls was high and the sense of self-identity was very 
low. Lakshmi and her mother as marginalized women encountered complicated 
choices in describing and enacting their identities. They were forced to compel and 
adapt to the customs and morals of the patriarchal society. Her mother never thought 
of abandoning her current identity. Therefore, she continued to live under the thumbs 
of the oppressed norms and law. She admitted that they had to accept the tradition 
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because as she pretended, “[t]his has always been our fate,’ she says. ‘Simply to 
endure,’ she says, ‘is to triumph” (McCormick, 2006, p. 17).  
 
In Sold, both the microsystem and the macrosystem contributed to the existence of a 
high rate of female infanticide due to the patriarchal society. This society followed 
some norms that built on the gender discrimination where a woman was treated as 
the source of sin and poverty. On the other hand, the microsystem accepted the 
wrong norms of the Nepalese society as the relationship between males and females 
and did not combat them. This led to the continuous discrimination towards women 
which destroyed their identities. This discrimination spoiled the relationship between 
the couples. Ama addressed her daughter, “[o]nce you are married; she says.' You 
must eat your meal only after your husband has had his fill. Then you may have what 
remains” (McCormick, 2006, p. 16). 
 
Another phenomenon regarding gender bias in some countries is the dowry. Parents 
became anxious about her daughter’s dowry as soon as she was born (Arunachalam 
& Logan, 2016; White, 2017). Karki (2014) defined dowry “forced financial and 
material arrangement to be given by the parents of the bride to the parents of the 
groom as an essential condition of the marriage” (p. 1). In Nepal and India, if the 
baby girl is born, her parents become a concern and worried due to the custom of 
handing in dowry to the male suitors. They feel that their daughter will become a 
burden on them if they cannot arrange for her marriage. To get a suitable match, they 
need to arrange a big amount for dowry otherwise; they have to sacrifice to marry 
their daughters with illiterate, married or old men.  
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It is a common phenomenon that women in Nepal and India are exposed to gender 
discrimination because they are treated as an economic burden (Namasivayam, 
Osuorah, Syed & Antai, 2012). For this reasons, female teenagers get married 
(Regmi, Simkhada & Van Teijlingen, 2010). Lakshmi liked to marry a boy who was 
called Krishna. Therefore, she thought that if she worked, she could marry him, she 
cites “I want to tell him where I’m going, to tell him that I will return as soon as I am 
able with a cash dowry for our wedding. I want to tell him to wait for me” 
(McCormick, 2006, p. 58). This confirmed how woman suffered from this system 
which enforced her family to pay the dowry of her marriage. 
 
In order to avoid giving dowry, traffickers enticed parents to send their daughters 
out, therefore, they could marry rich people. Lakshmi stated, “[m]y stepfather said 
his brother received one as a dowry when his son married a wealthy girl” 
(McCormick, 2006, p. 102). This tradition exposes women and men to be treated as 
commodities where young women and girls are sold. This happens when the men 
demand a high dowry and the women wish that the men accept them as wives. In this 
case, women’s self-esteem will be very low and her pessimistic identity will not look 
to the future since the past and present are dark.  
 
In Nepal, females face cultural and social taboos when they menstruate. This is a 
peculiar discrimination against women and reveals how Nepalese women suffer from 
their gender (Robinson, 2015; Tamang, Tamang, Nepal & Adhikari, 2015). When 
Lakshmi menstruated for the first time, she was confined for seven days in the cattle 
shed where no one could see her. She succumbed to some arrangements that 
133 
 
prevented her from cooking food, sitting with others and going to school. Her mother 
said, “you must stay out of sight for seven days,' she says.’ Even the sun cannot see 
you until you've been purified" (McCormick, 2006, p. 15). 
 
 McCormick focused on the menstruation issue since this issue was considered a 
menace to the identity of Nepali woman who was supposed to be isolated during the 
period of menstruation. The reason behind this practice of menstruated women 
returned to some of the Nepali religious people’s beliefs that based on the concept 
that God becomes angry if those women stayed inside their homes without sleeping 
in the cowshed during their menstruation (Kadariya & Aro, 2015; Ranabhat et.al, 
2015; Upadhyay, 2017). Lakshmi explained how her mother rushed her to the shed 
because of her menstruation, she cited, “[b]efore the day can begin, Ama hurries me 
off to the goat shed, where I will spend the week shut away from the world” 
(McCormick, 2006, p. 15). Lakshmi who was treated as a goat and was dehumanized 
did not feel of her high self- esteem.  
 
The belief that woman was considered an inferior to man and an imperfect creature 
was the reason behind Lakshmi and her mother’s subjugation to the stepfather. 
Lakshmi illustrated how her mother treated her husband in a slavery scene, “[a]t 
night, as she serves my stepfather his dinner, she kneels at his feet” (McCormick, 
2006, p. 7). Her mother also repeatedly advised Lakshmi how to behave in front of 
men if she became mature. She addressed her daughter, “[n]ow,’ she says, ‘you must 
carry yourself with modesty, bow your head in the presence of men, and cover 
yourself with your shawl. ‘Never look a man in the eye” (McCormick, 2006, p. 16). 
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Thus, the changing of the norms and tradition was not easy. Lakshmi and her mother 
considered their loyalty towards their norms parts of their identities without realizing 
that some of the norms and culture brought more harms and insults to them. Her 
mother thought that the identification of herself by adhering to the Nepali's norms 
would enhance her self-esteem. Therefore, she obeyed these norms blindly. This 
appeared obvious when Lakshmi’s mother taught her daughter how to behave with 
males according to Nepali’s norms. She realized that without supporting of men, she 
could not do anything so, she informed Lakshmi the importance of having a man, she 
said, “Ama says we are lucky we have a man at all” (McCormick, 2006, p. 8). 
Lakshmi’s mother admitted that despite her husband is a lazy and gambler but his 
existence is very important in the family, she addressed Lakshmi, “[e]ven a man who 
gambles away what little we have on a fancy hat and a new coat; she says .' is better 
than no man at all” (McCormick, 2006, p. 41).  
 
To conclude this section, these traditions disfigure a woman's identity and create a 
hierarchical system of tyranny between the genders in Nepal. This tyrannical 
hierarchy includes different types of classification between the genders such as the 
racism, classism and ableism which have negative impacts on the current and future 
generations. Since Lakshmi and her village’s girls lived in a patriarchal society, they 
were continuously exposed to stress, violence and dehumanization. These types of 




This section discusses the effect of chronic poverty on the identity of Lakshmi. 
Pearlin (1989) distinguishes two kinds of stress: income loss and chronic stress. The 
former takes place abruptly and changes the method of life. A rich father, for 
example, who loses his money in a commercial deal and becomes bankrupt, cannot 
offer basic needs for his family and therefore, his family will be influenced by a new 
situation. The later type ‘chronic stress’ is represented in the novel when Lakshmi’s 
mother failed to complete her duties towards her daughter because of chronic 
poverty. This failure brought depression to the mother and daughter due to chronic 
poverty. Shaw, Vondra, Hommerding, Keenan and Dunn (1994) exhibit how chronic 
poverty causes the depression and the low self-esteem of some people. 
 
Lakshmi suffered from chronic poverty which pressured her mother to work hard in 
order to feed her family and pay the debts of her husband who was a compulsive 
gambler, her mother told Lakshmi, “[t]hat the first thing we must do is pay the 
landlord. And Gita’s uncle, who sold us last season’s seed. And the headman’s wife, 
who would not trade cooking oil for work” (McCormick, 2006, p. 39). It was also the 
reason that coerced her mother to sell her earrings in order to treat her sick son. In 
the first, she refused to sell them because they are supposed to be Lakshmi’s dowry 
but she was compelled to agree to sell them due to her destitution, Lakshmi 
commented that “[b]ut today she hangs her head like the paddy plants and says, 
‘Maybe tomorrow” (Mccormick, 2006, p. 24). The inability to cover the basic needs 
contributed to the low self-esteem of Lakshmi and to humiliate her identity when she 
needed the others’ assistance. 
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Overall, Lakshmi’s identity and self-esteem were influenced by her microsystem 
(stepfather and school), exosystem (gamblers), macrosystem (Nepali’s norms) as 
well as the chronosystem (chronic poverty). These ecological systems facilitated the 
role of the trafficker in recruiting Lakshmi as a trafficked child and deconstructing 
her self-esteem. 
5.2.2 The Identity of Lakshmi as a Trafficked Child 
This section discusses the identity of Lakshmi as a trafficked child through some 
stages of her life in a brothel. As a trafficked child, she had to deal with all kinds of 
difficulties, challenges, troubles and violence. There are three structures 
(microsystem, exosystem and chronosystem) that affected her identity and self-
esteem. The following pages discussed these structures. 
5.2.2.1 Microsystem 
In the previous section, it was discussed how Lakshmi was treated as a commodity in 
her village and how this treatment contributed to her low self-esteem. This section 
examined how the microsystem affected the identity of Lakshmi as a trafficked child. 
Her self-esteem was one of the push factors that motivated her to accept to work as a 
maid in India without any reluctance.  
Lakshmi was thirteen- years- old when her stepfather wanted to send her to work, 
Her mother told Lakshmi, “[y]our stepfather has said you must go to the city and 
earn your keep as a maid” (McCormick, 2006, p. 51). She did not expect that because 
she was still young and could not manage her life. Therefore, she described this 
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unexpected news as an earthquake. Lakshmi cited, “[t]his news is like a tiny 
earthquake, shaking the very ground beneath my feet. And yet, for Ama, I stand 
firm” (McCormick, 2006, p. 51). 
 Despite that news, Lakshmi demonstrated her acceptance because she did not want 
to make her mother upset. Her transcendence needs (according to the theory of 
Maslow hierarchy of needs) pushed her to assist her family financially. Lakshmi 
addressed her mother, “[i]f I go, you will have money enough for rice and curds, 
milk and sugar. Enough for a coat for the baby and a jumper for you” (McCormick, 
2006, p. 52). The innocence of Lakshmi and her kind heart was the reason that 
motivated her to think about the wellbeing of her family and to accept to go to work 
despite her age.  
  
The main drastic change took place in Lakshmi's life when she discovered that she 
was sold to a sex broker, new aunty Bimla, by her stepfather, Lakshmi described the 
situation of selling her, “[t]he woman looks me over head to toe, then addresses my 
stepfather. How much do you want for her?’ she asks her veil to her lips” 
(McCormick, 2006, p. 56). The role of stepfather as a member of microsystem 
contributed to the deconstruction of the identity of Lakshmi and her self-esteem 
when he sold her. 
 
Lakshmi’s body was the factor that determined her price in which it was exposed to 
the bargaining process many times. She heard the trafficker (new aunty) said, “she 
has no hips,’ I hear her say. ‘And she’s plain as porridge. I’ll give you five hundred” 
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(McCormick, 2006, p. 53). Thus, there was no value for her as a girl and her value 
was embedded in her body’s shape. Laksmi’s body represented the bodies of many 
girls in the field of child sex trafficking where traffickers looked down upon the girls 
as a source of entertainment and sexual satisfaction. They want the body without the 
identity because they look at the others (trafficked girls) as sexual slaves. 
 
Lakshmi’s thoughts were not valued and respected by traffickers who prevented her 
from the freedom of expression. It was very difficult to talk to Mumtaz, Lakshmi 
stated that “[i]t is against the rules to speak to Mumtaz” (McCormick, 2006, p. 231). 
She did not have the right to reject or accept anything because she was considered a 
sexual object. She tried many times to defend her rights in rejecting to be a prostitute 
but she encountered the punishments of the manager of the brothel Madam Mumtaz. 
Lakshmi cited, “[t]here is a mistake,’ I tell her. ‘I’m here to work as a maid for a rich 
lady” (McCormick, 2006, p. 107). This manager always treated the trafficked girls as 
sexual objects commodities, not as human beings. Therefore, Lakshmi told Madam 
Mumtaz, “I will not do this dirty business” (McCormick, 2006, p. 109). In that 
situation, Madam Mumtaz threatened her, “I’ll slice your throat” (McCormick, 2006, 
p. 109).  
 
In term of violence, Lakshmi was exposed to different sorts of physical and 
psychological violence by the trafficker (Madam Mumtaz). Lakshmi explained how 
Mumtaz used violence to subjugate and control her, “[e]ach morning and evening 
Mumtaz comes, beat me with a leather strap, and locks the door behind her” 
(McCormick, 2006, p.111). Mumtaz tried to deprive Lakshmi of all necessary basic 
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needs in order to force her to accept her role as a prostitute, Lakshmi mentioned the 
threat of Mumtaz, “[a]nd so she says that she will starve me until I submit” 
(McCormick, 2006, p. 113) but she refused to surrender.  
 
Lakshmi lived days of an internal struggle because Madam Mumtaz compelled her to 
choose between accepting to be a prostitute or encountering the death. Despite the 
two options were difficult, she refused the first choice. This led her to form a paragon 
of her identity when she refused this offer. The internal power of Lakshmi supported 
her identity and overcame the violence of Mumtaz. The reaction of Lakshmi to this 
tactic was not expected from a little girl who never thought that she might be 
dehumanized like that. She used some tactics that helped her defy the lure of food 
such as tying her waist in order to deceive and fool her stomach that she was not 
hungry. Lakshmi cited that “[h]ow to tie your waist cloth so tight that, at least for a 
few hours, you can fool your belly into thinking it’s full” (McCormick, 2006, p. 113) 
and swallowing her saliva to quench her thirst. She learned these tactics from her 
microsystem (mother and peers) who taught her how to cope with the starvation and 
how to be self-reliance and not to be enticed by attractive things.  
 
In explaining the relationship between identity and resistance, Duveen (2013) 
illustrates that “resistance is the point where an identity refuses to accept what is 
proposed by a communicative act, that is, it refuses to accept an attempt at influence” 
(p. 269). Lakshmi resisted the brutality of Mumtaz and realized that the death was 
better than the daily death of her dignity while she was still alive. Hence, she endured 
all kinds of torment because she believed that dignity deserved her sacrifices. She 
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revealed her dignity in front of Madam Mumtaz and did not surrender. Despite, she 
was alone in the room where Mumtaz jailed her, she was strong. She said, “[b]ut I do 
not cry” (McCormick, 2006, p. 110). The resistance of Lakshmi was generated from 
the strong identity that she acquired it from her mother.  
 
This resistance caused Mumtaz to pretend that she gave up and left her alone. She 
spiked her lassi drink with some drugs that caused her to be drowsy. By making her 
unconscious, she was easily raped by Mr Habib. Lakshmi talked about this lassi, “I 
begin to understand, dimly, that the lassi must have had some strange poison in it 
when Mumtaz steps into the room” (McCormick, 2006, p. 121). 
 
Lakshmi was psychologically disturbed after being raped. Psychological and 
physical tortures made her realized that she had become a prostitute as expressed by 
Mumtaz who addressed Lakshmi that “you have become one of them” (McCormick, 
2006, p. 124). The microsystem (Madam Mumtaz and some of the brothel’s girls) 
succeeded in getting one more girl (Lakshmi) to their brothel but they failed to 
deconstruct the identity of this girl. 
 
Indeed, blaming Lakshmi and treating her as a prostitute is an injustice because there 
is a big difference between prostitution and child sex trafficking. Prostitution is 
voluntary while child sex trafficking is not. It is stressed here that the child does not 
have the right to choose sex since he or she is immature. Lakshmi was forced to 
accept to be a prostitute after she was raped otherwise she would be punished 
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severely. Therefore, describing her as a prostitute would decrease her self-esteem and 
deconstruct her identity.  
  
The violence of Mumtaz extended to prevent the trafficked girls from learning a new 
language because this language assists them in getting communication which helped 
her communicate with the others. Lakshmi realized the importance of this learning in 
overcoming the challenges that hindered her escaping from the brothel. She 
understood the goal behind Mumtaz’s question, “do you speak the language here?” 
(McCormick, 2006, p. 108). If Lakshmi spoke the local language, she could 
communicate with the community and tell them how children were trafficked to be 
prostitutes in this brothel. Mumtaz always made sure that no girl could speak the 
local language or English. If there were one who could speak, she would be shifted to 
another place where she could not communicate with the surrounding community.  
 
Lakshmi sought to develop her identity by learning a new language. This language 
helped her explain a current tragic situation to others who might be able to help her 
escape from the brothel. She resorted to David Beckham (a child in the brothel) to 
teach her English secretly. He understood her desires to learn a language, so he asked 
her, “Do you want me to teach you how to read the words in the storybook?” 
(McCormick, 2010, p. 166). This teaching should be without being noticed by 
Mumtaz and other girls because the latter considered education a threat to their 
existence. Therefore, when Shahanna, one of the brothel’s girls, saw Lakshmi 
studied, she advised her, “[d]on’t let Mumtaz or Shilpa see you with that,’ she says. 
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‘If they find out you can read and write, they will think you are planning to escape 
“(McCormick, 2006, p. 174).  
 
Unfortunately, this novel deceived readers when it talked about the American 
storybook. This book aimed to convince children that America is the dreamland 
where the equality and justice are prevalent in everyplace in America (McCormick, 
2006). Lakshmi also talked about the American man’s card which had the symbol of 
a bird in the sky, Lakshmi cited, “but what he hands me is a small white card. It is 
full of American words I cannot read, and in the center is a drawing of a bird in 
flight” (McCormick, 2006, p. 209). This bird symbolized the freedom because it 
moved freely from soaring to walking and swimming.  
 
McCormick made herself an advertising promoter for America. Her bias to America 
was obvious when she narrated the story of Lakshmi, she painted that everything 
belongs to America is outstanding such as a film, an American lady, an American 
teacher, storybook and an American English. Her bias to America also highlighted 
the Americans morals, behaviours and features such as their heights, blue eyes and 
blond hair, Lakshmi described, “[h[e is unmoved by my rudeness. Indeed, he smiles, 
his ice-blue eyes oddly warm” (McCormick, 2006, p. 208). 
 
This style deceives YARs when McCormick hid the reality of the child trafficking in 
America and she described America as the land of dream. She did not tell the readers 
that America is the destination of human trafficking (Shirk & Webber, 2004; Bump, 
2009; Kotrla, 2010; Rafferty, 2013; Finklea, Fernandes-Alcantara & Siskin, 2015; 
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Kaufka Walts, 2017). Due to its description of America and Americans, this novel 
may inspire YARs to travel to America and they may expose to child traffickers.  
 
McCormick’s bias to America was obvious when she admired the way that the good 
American man did his sexual intercourse with Lakshmi, “[t]he man who came to my 
room tonight was not like the others. He was young and clean and gentle. He did not 
simply stand and zip his trousers when he was finished [sic]” (McCormick, 2006, p. 
180). McCormick forgot that Lakshmi was a little child and this was unacceptable 
due to her age (thirteen-year-old). Indeed, the consent of Lakshmi was irreverent and 
it was not necessary to prove that it was not sexual abuse. 
  
McCormick’s style confirmed Edward Said’s Orientalism theory which builds on the 
relationship between western and other countries. In her novel, McCormick focused 
on the beautiful picture of America and she ignored the others and this has a negative 
impact on the identity development of the children from other countries who always 
look to feel proud of their countries.  
 
To summarize this section, sex traffickers always use violence to succumb the 
victims to be prostitutes. Traffickers believed that trafficked children do not need to 
have a dignity and self-esteem because these assist them in resisting their traffickers. 
Lakshmi as the heroine of this novel experienced different forms of torture and 
isolation in order to accept the real situation.  
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5.2.2.2 Exosystem and Macrosystem 
This section studies (i) the roles of exosystem and macrosystem in finding and 
sustaining the loneliness in trafficked children’s lives and (ii) the impact of 
loneliness on the identity of Lakshmi as a trafficked child.  
The social network is one of the components of exosystem (Bronfenbrenner, 1994). 
In these novels, this network imposed loneliness on the victims of traffickers. The 
loneliness means that an individual does not have a relationship with others. Victims 
who experience loneliness suffer from psychological diseases that affect their 
identities. Peplau and Perlman (1982) define loneliness as “the unpleasant experience 
that occurs when a person’s network of social relationships is deficient in some 
important way either qualitatively or quantitatively” (p. 31). 
 
Lakshmi was isolated from this network and lived in a great loneliness. Her isolation 
from contacting her surrounding community of the brothel increased her loneliness.  
Because of Lakshmi’s loneliness, she resorted to her bed in hope that she, “can at 
least dream of home” (McCormick, 2006, p. 97). In her sleep, she lived a life that 
differed from her brothel’s life in which she returned her real identity by 
remembering her goat, school, her mother, sister and others. She cited, “[i]nside my 
head I carry: my baby goat, my baby brother, my ama’s face, our family’s future” 
(McCormick, 2006, p. 62). Furthermore, Mumtaz isolated Lakshmi from interacting 
with other girls in the brothel in order to make her feel that she was outcast before 
destroying her self-esteem. Lakshmi lived a psychological as well as physical 
loneliness in the brothel when she was isolated from contacting the surrounding 
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community. She illustrated how Madam Mumtaz isolated her, “[n]o one comes to my 
room. And I wonder if a day and night have passed, or two days and nights. Or a 
dozen days and nights” (McCormick, 2006, p. 119).  
 
The police contributed to the loneliness of Lakshmi when they did not do their duty 
towards her and other victims of sex trafficking. Instead, they were usual clients of 
the brothel and they did not help trafficked children escape from the brothel. 
Lakshmi was surprised by the policemen’ behaviours because she believed that 
“[p]olicemen are supposed to stop people like Mumtaz from selling girls” 
(McCormick, 2006, p. 162). Therefore, no girl was brave enough to report to the 
police to complain or to ask for help because she knew there was no benefit from 
that. Therefore, when an American guy promised Lakshmi to bring good people to 
rescue her, and he said, “I will come back for you,’ he says. ‘I will come back with 
other men, good men, from this country – fathers and uncles who want to help – 
policemen who are not friends of the fat woman” (McCormick, 2006, p. 255). 
Lakshmi saw that as an impossible matter because she had a bad impression of the 
police and she did not expect from them any assistance. Because of this loneliness, 
some girls were not keen to leave this place and therefore did everything to stay and 
satisfy Madam Mumtaz even if this was against their self-esteem.  
 
Overall, McCormick (2006) exhibited how the loneliness was imposed on Lakshmi 
in her brothel to isolate her from contacting other people. This loneliness caused the 
deconstructing of her identity. McCormick (2006) unveiled the role of the corrupted 
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police in supporting the manager of the brothel. This loneliness pressurized her to 
encounter many challenges that reduced her ability to escape from the brothel.  
5.2.2.3 Chronosystem  
This section investigates how the chronic child trafficking and violence contributed 
to the identity development of Lakshmi. McCormick (2006) exhibited how chronic 
violence against the trafficked children in the brothel had become a routine in the 
lives of the trafficked girls. That daily continuous violence implanted the depression 
in the hearts and minds of the trafficked girls. Therefore, some of them accepted to 
be prostitutes and tried to be professional in dealing with the clients while some of 
them committed suicide or became mentally unstable (crazy). Lakshmi explained 
how these girls behaved:  
There is one girl here who gets the most customers. She is not the 
prettiest among us – she has a face like a fox and pointy grey teeth 
– but she is the boldest. While the rest of us wait for the men to 
point in our direction, Monica trains her hungry eyes on them the 
minute they walk in the door (McCormick, 2006, p.152). 
 
The effect of chronic dwelling in the brothel forced some of them to be prostitutes 
and consequently forced them to look for rich clients. Their utmost aims were to get 
money to pay for their freedom and escape from this brothel, Lakshmi talked to 
herself, “I worked hard enough here at Happiness House, I could pay down my debt” 
(McCormick, 2006, p. 256).  
 
Chronic trafficking made Lakshmi lose her identity gradually because of her daily 
struggles and sufferings. She expressed that when an American client asked her if 
she was being kept against her will, she asked herself “my will? This is something I 
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lost long ago. I want to tell him” (McCormick, 2006, p. 208). The loss of volition 
came as a result of physical and psychological torments in addition to the trouble of 
dwelling in the brothel. Consequently, Lakshmi became very depressed and 
subservient. 
 
Lakshmi realized that protecting her identity was the only way to restore her freedom 
otherwise she would stay in the brothel forever. Therefore, she prepared herself for 
the day of freedom by rehearsing how to introduce herself confidently. Lakshmi felt 
that she was ready to share important information with some clients and some 
people. She states to herself, “[m]y name is Lakshmi,' I repeat I am from Nepal, I am 
thirteen” (McCormick, 2006, p. 204). McCormick ended her novel by expressing 
how Lakshmi regained her identity when the American man and good police came to 
a brothel. She managed to utter the exact words she practised in front of the police 
who then released her from the brothel.  
 
On the other hand, some of those girls could not leave the brothel because they 
stayed there for a long time and did not have a relationship with their families, 
therefore, they were outcast. There were no shelters for them except the brothel. 
Thus, some of them were keen to stay in this dirty place. They did everything just to 
stay in as Pushpa who told Mumtaz that she was ready to do everything in order to 
stay at a brothel. Lakshmi narrated the dialogue between Madam Mumtaz and 
Pushpa:  
Pushpa has been in bed for three days and nights, and now Mumtaz 
is in our room. ‘If you don’t get out of bed and see customers 
today,’ she says, ‘you are out on the street.’ Pushpa nods, stands 
slowly, then sinks to her knees. She kisses Mumtaz’s feet. ‘Please,’ 
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she begs. ‘I’ll work tonight, I promise.’ (McCormick, 2006, p. 
199).  
 
In fact, the whole lives of those girls are summarized in two terms: alienation and 
exploitation.  
 
The effect of a long staying in a brothel on the girls increased their loneliness. 
McCormick drew a tragic scene that explained how materialistic traffickers 
destroyed the value of human being. When Pushpa who spent her life in this brothel 
became sick, Mumtaz decided to throw her to the street, “[y]ou are of no use to me 
now! No man wants to make love to walking death” (McCormick, 2006, p. 199). 
Mumtaz decided to take Pushpa’s baby and sold her after few years if Pushpa wanted 
to stay at the brothel. Madam Mumtaz asked Pushpa, “[s]ell her to me.’ She points to 
little Jeena” (McCormick, 2006, p.200). Indeed, the materialistic moral of Madam 
Mumtaz focused on collecting money from the girls and ignored their humanity. 
Those girls realized this fact but they rarely resist Madam Mumtaz and this returned 
to many reasons such that they were outcaste in the society, they did not have any 
shelter, money and job, they did not find anyone who rescued them and they did not 
have families or relatives that could assist them. Therefore, the brothel was the only 
choice for them. 
 
Mumtaz owned the lives of the girls and their children. She prevented the girls from 
using condoms during their work. Therefore, they would have children and they 
would not think to leave the brothel as Shahanna said, “[s]he knows that once the 
women have children, they cannot leave. They will do whatever she asks, or be 
thrown out in the street” (McCormick, 2006, p.148). Pushpa told Lakshmi, “[t]ake a 
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handful and hide them under your mattress, but do not let Shilpa see you; she is 
Mumtaz’s spy” (McCormick, 2006, p.145). Practising prostitution without condoms 
brought many sexual diseases to these girls and some of them have AIDS. Their 
identities were damaged because those girls expected the disease and homeless 
anytime.  
 
To sum up, McCormick revealed that a long staying in the brothel caused the low 
self-esteem of the girls and destroyed their identities. Lakshmi realized that if she did 
not protect her identity, she would be a prostitute one day.  
5.3 Summary 
To summarize this chapter, the ecological environments (in Nepal and India) 
contributed to recruiting Lakshmi as a trafficked child. The novel disclosed the role 
of parents, schools, governments in combating child trafficking. Since traffickers 
(materialistic traffickers) consider this illegal trade as their business. McCormick 
succeeded in revealing their worship of money from one side and their devil deeds 
from another side. She also disclosed how traffickers always tried to destroy the 
identity of the trafficked girl for sex purposes and replace it with the new identity 
(prostitute’s identity). McCormick (2006) addressed the trafficked girls that they 




IDENTITY OF THE CHILD LABOUR TRAFFICKING VICTIM 
IN BOYS WITHOUT NAMES  
6.1 Introduction 
In the field of literature, novelists had often regarded child labour as a social issue in 
their literary works (Alobeytha, Ismail & Shapii, 2016 a). One of these novelists who 
allocated his works to treat this social issue was Charles Dickens. In his novels, he 
depicted child labour during the industrial revolution in the Victorian age (1837-
1901). He depicted the rich people of England as those who took advantage of poor 
families and their debts to exploit and enslave them and their children. Dickens 
concentrated on poor suburbs in London where their inhabitants suffered from 
starvation and negligence. The images of children with sad faces appeared in 
multiple locations in his novels such as Oliver Twist (1838), David Copperfield 
(1850), Bleak House (1853) and Great Expectations (1861) (Makati, 2008; Bernardi, 
2013).  
 
Even today the situation has not altered much and this is often portrayed as destitute 
children who are still being coerced to work in a deplorable circumstance in 
numerous countries (Sasaki, Kusakabe & Doneys, 2016). Apart from other 
contemporary novelists portrayed the condition of child labours in their literary 
works such as Elizabeth Winthrop’s Counting on Grace (2006), Jean Kwok’s Girl in 
Translation (2010), Katharine Weber’s Triangle (2011) and Kashmira Sheth’s Boys 
Without Names (2010).  
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This chapter discusses the effect of child labour trafficking on the identity of the 
trafficked child. In this chapter, the identity of the hero Gopal in Boys Without 
Names is going to be analysed for the following purposes: (i) to see how the 
surrounding environment contributed to his development’s identity before Gopal was 
recruited as a trafficked child labourer, and (ii) to see how this identity helped Gopal 
escape from the trafficker. 
6.2 The Identity of Gopal in Sheth’s Boys Without Names 
The identity formation of any individual develops during his or her life especially 
during the period moving from childhood to adulthood. It is often affected by 
internal and external factors such as family, schools, peers, religion, norms, culture, 
government and others. Ryckman (2012) identifies the identity formation as:  
[a] process where a person develops a distinct personality which is 
viewed as a persisting entity in a certain stage of life. It generally 
refers to a conscious sense of uniqueness and direction, derived 
from a variety of psychosocial experiences that are integrated by 
the ego (p. 182). 
 
In the case of child labour trafficking, the development and growth of the victims’ 
identities are influenced by numerous factors and these happen in three stages: the 
first stage is before being trafficked where child‘s identity is influenced by family’s 
condition, school, peers, religion, policy, economy and others. The second stage: 
during being a trafficked child where his/ her identity is affected by the nature of the 
work, employers and physical and psychological violence. The third stage is after 
being trafficked as a child labourer (rehabilitation), his/her identity is influenced by a 
previous experience as a trafficked child and the new environment (Ariyanti, 2016).  
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Based on the available information in the Boys Without Names, this study focuses on 
two stages (i) the identity of Gopal before being trafficked as a child labourer and (ii) 
the identity of Gopal as a trafficked child. 
6.2.1 The identity of Gopal before being trafficked as a Child Labourer  
This section discusses how Sheth portrayed the identity of Gopal (the main hero in 
Boys Without Names) before being trafficked. It also exhibits the role of surrounding 
environments in his identity development. The analysis will be based on 
Bronfenbrenner’s EST structures: microsystem, exosystem, macrosystem and 
chronosystem. 
  
6.2.1.1 Microsystem  
This section analyses the role of parents, peers and schools in building the identity of 
a child. In Bronfenbrenner’s Ecological System Theory (1994), microsystem is 
represented by parents, peers and schools. All of these help in developing and 
shaping the identities of the children because they have direct impacts on them. 
Microsystem added to children some principles of virtue and faith which helped 
them in building their identities. 
As Gopal grew up, his relationship with his microsystem enabled him to acquire 
some characteristics of others that contributed to the development of his identity and 
added to his character some virtues as loyalty, honesty, faith, patriotism and altruism 




Sheth (2010)  exhibited a bright picture of Gopal’s community where people 
admired and respected each other since they had a good relationship. This 
community fostered loyalty of Gopal ’s mother, Aia, to her friends. She addressed 
her husband when he talked about the possibility of leaving his village, “[i]t will be 
so lonely without our family and friends” (Sheth, 2010, p. 2). She expected the 
experience of loneliness if she left the village because she could not imagine living 
without her extended family and friends. 
 
Gopal’s mother also taught him how to stick and love their homeland. She also 
wanted her son to know that patriotism is one of the traits of the character of a good 
citizen. She taught him that patriotism is not a theoretical idea but a respectable soul 
that implants the noble values in his mind. She realized that if Gopal had 
impassioned cherish for the nation from his childhood, he could be a genuine 
nationalist. She addressed her husband and Gopal, “we can’t leave our desh, the land 
of our forefathers” (Sheth, 2010, p. 1). She connected her life and history to confirm 
her adherence to her land. Sheth wanted to show that those people did not like to 
depart their villages but they were coerced to do that for economic and educational 
reasons. 
 
Indeed, the communal fundamentals of national identity may comprise domestic 
symbols, customs and reminiscences of national experiences and attainments. These 
fundamentals are rooted in the history of any nation (Harrison & Johnson, 2009) 
Therefore, Sheth focused on the concept of national identity which in turn fostered 
individual identity. If the children own these two identities (national and individual 
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identities), their self–esteem will be high because they are proud of their history and 
country (Owens, Robinson & Smith-Lovin, 2010; İnaç & Ünal, 2013). 
 
Aia (Gopal’s mother) expressed her sorrow feeling when her husband decided to 
leave their village. She demonstrated, “[s]he extends her other hand to Baba. “If 
there is no other way then we will go. But I will miss…” (Sheth, 2010, p. 7). His 
mother feared that she could not be far from her friends, village and history. 
Therefore, his mother had a critical significance on his identity. Several studies 
(Maccoby, 1984; Eccles, 1999; Hong & Park, 2012; Dallazen, Medeiros & Fiates, 
2014; Labella & Masten, 2018) discussed at length the significant influence of the 
family on the development of their children, physical growth and autonomy in their 
interactions with siblings as well as parents. Thus, Gopal learned from her mother the 
meaning of loyalty and how to feel proud of his nation. 
 
When children grow up, they will be able to communicate and contact with others as 
well as they become more professional in expressing their characters where they 
acquire these skills from their surrounding environment (Davies, 2002; Keijsers & 
Poulin, 2013; Dockrell, & Marshall, 2015). In fact, Gopal’s parents had shaped his 
character and identity in dealing with different issues. 
 
It cannot be denied the role of Gopal’s parents in encouraging him to shoulder some 
responsibilities towards his family. This enhanced his self-esteem. When his parents 
knew his capability, they believed that he was more likely to do his duties. They 
realized that they could depend on him and he could do the work of adults. 
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Therefore, they shared with him their concerns, Gopal explained that “I’m eleven, 
and for the last three years Baba and Aai have told me about our troubles” (Sheth, 
2010, pp. 1-2). The last part of this sentence focussed on the fact that Gopal had been 
burdened with responsibilities, placing him as the one in charge for the family and 
indirectly placing him as the breadwinner of the family. They entrusted him with his 
ability to carry the burden of responsibility. 
 
Gopal indicated how his family’s jobs were, “[l]ast year, besides working on the 
farm, Baba worked at a quarry splitting stones, and Aai carried luggage for tourists at 
the nearby hill station of Matheran” (Sheth, 2010, p. 3). Despite their works, they 
faced destitution. Sheth depicted the poverty of Gopal’s family as the tree without 
leaves, Gopal described his family's poverty, “[a]nd we’re poor. As poor as the pipul 
tree is bare in the autumn” (Sheth, 2010, p. 3). Sheth used simile to portray clear and 
strong images of the poverty. The tree symbolized Gopal’s family who lost their 
land, money and other things. Their situation is similar to the tree which lost its 
leaves in autumn.  
 
Due to the trust of his family, Gopal became highly confident and this transformed 
him into a dependable person. There were many situations that displayed his strong 
character as a child. For example, he sought for work and he got 20 rupees from his 
work, therefore, he bought tickets for his mother and siblings. He addressed his 
mother, “I think we might have enough money for one full and three half tickets” 
(Sheth, 2010, p. 78). Another example, Gopal’s father wanted to search for his 
brother Jama therefore, he left Gopal to stay with his mother and siblings. 
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A close-knit family of Gopal (Good parents and lovely brothers) and how it impacted 
on his identity can be illustrated based on the Object Relation Theory. This theory 
studies the relationship between the children and their parents. It focuses on the 
social view of psychological growth that discusses the impact of the parents on the 
identity development of the child (Kernberg, 2010). It also studies how the parents 
have to deal with their children since this dealing may increase or decrease the 
quality of the identity and the self-esteem of the child. Gopal absorbed the ideas of 
sacrifice from his parents who devoted their lives to survive their family. He 
displayed his altruism during eating food: 
 [b]y the time Baba and Aai start to eat, one package is finished and 
the twins are waiting to eat more. “Gopal?” Baba holds out the open 
package to me. I hesitate because I want to make sure Baba and Aai 
had enough (Sheth, 2010, p. 46).  
 
Sheth (2010) also drew the similarity between the debt and the hunger where both 
reflected the destitution case of Gopal’s family case. Gopal cited, “[t]he debt is like 
hunger in our bellies. The interest we pay is like the food we eat—just enough to get 
by. The debt and hunger never leave” (Sheth, 2010, p. 3). Sheth also illustrated how 
daydream is used by poor people to avoid feeling depressed. They resort to it in the 
hope that one day they will live a better life. Thus, Ama (Gopal’s mother) described 
the daydream as “building air palace” (Sheth, 2010, p. 56).  
 
In addition to the role of his parents as the basic element in the microsystem, Gopal’s 
relationship with his friends contributed to his identity development. The impact of 
Mohan and Shiva (Gopal's friends) on him could not be neglected because they 
represented real friends who boosted his positive values. His reactions to this noble 
friendship appeared obvious when he departed for Mumbai. He refused to meet them 
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and tell them about his migration. He was afraid of lying to them because it was a 
secret matter and he did not want to disclose this matter so, he preferred to avoid 
seeing them. Gopal talked to himself, “[i]f they ask me questions, I won’t be able to 
keep our secret. It is better to avoid them” (Sheth, 2010, p. 8). Therefore, Gopal 
respected his friends and their mutual relationships, because he realized the 
consequences of lying on his relationships with his friends. The honesty of Gopal 
with himself and others vcwas the reason behind his astonishing identity and 
effective character.  
 
Sheth wanted to emphasize that telling lie is a bad habit to people and it should be 
avoided because lying extinguishes the bright of people’s existences and it ignites the 
fire of treason in them (Talwar & Lee, 2008). Liars will lose the respect and trust of 
others. Lying has a horrible role in cutting off the bonds of harmony between friends 
because they do not trust each other (Wiegmann, Samland, & Waldmann, 2016).  
 
In addition to the significant role of parents and peers (elements of microsystem) in 
the identity development of Gopal, school contributed to building his identity. For 
this reason, Sheth perceived education as the survival factor that would rescue the 
Indian children from their current situation where the new slavery (child trafficking) 
terribly proliferated across the country. She realized that sending children to a school 
was an indispensable stride in demolishing the child labour trafficking. Otherwise, 
they became easy targets for the traffickers who employed them in their farms, 
sweatshops and domestic services. 
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Gopal focused on the result of being at school. He cited that “in Mumbai, I can get a 
good job after high school and won’t have to starve” (Sheth, 2010, p.12). Sheth 
mentioned ‘school’ many times in the novel to drive the attention of YARs to the 
importance of education. Jama (Gopal’s uncle) told Gopal to focus on education, 
stating. “[r]emember, the schools here don’t need you, you need them” (Sheth, 2010, 
p. 90). Therefore, Gopal should search for education if he realized this importance.  
                                                       
Education is considered the perfect base for the development of a nation which leads 
to a wise and knowledgeable society (Ogbeidi, 2012; Lehner & Wurzenberger, 2013; 
Rozensky, Grus, Fouad & McDaniel, 2017). Thus, Sheth (2010) believed that the 
building of a nation can be by educated people. The educated and knowledgeable 
people can shape a better future for their young generation. Gopal’s father addressed 
his wife, “Gopal is smart, and we must send him to school so he has a future (Sheth, 
2010, p. 6).  
 
Gopal’s parents wanted their children to live a life that differed from theirs. 
Accordingly, they saw in education a gate for a bright future for their children. In a 
dialogue with his wife, Gopal’s father said, “I don’t want my son’s lungs filled with 
dust and his life to be wasted like that (Sheth, 2010, p. 6). His father foresaw the 
future of his family through education and he realized that staying in the village 
would bring more panic to his family. He justified his idea of migration to Mumbai 
that he wanted a good education for his children. His father addressed his wife, 




Sheth also indicated that the influence of poverty on children was obvious when 
many parents stopped sending their children to school because they preferred to send 
them to work rather than schools. Gopal was worried about the child who sold tea, 
Gopal stated, “I wonder if the boy goes to school” (Sheth, 2010, p. 32). This feeling 
confirmed his worrying about the situation of the children where they are deprived of 
education. 
  
In conclusion, it is noted that the microsystem had shaped a positive identity of 
Gopal and this identity made him feel a high self-esteem due to his intimate 
relationship with his microsystem (parents, school and peers). The qualities of his 
microsystem’s members had shifted their attributes to Gopal’s character as 
cleverness, kindness, generosity and chivalry. His microsystem (parents and school) 
believed that education can change the lives of children who had to be equipped with 
different sorts of knowledge. This knowledge is an essential requirement for one to 
participate effectively in their society to build his/her identity. 
6.2.1.2 Exosystem  
This section discusses how the moneylender (exosystem) affected the life and the 
identity of Gopal. Moneylender contributed to increasing the rate of poverty in 
Gopal’s village where poverty had been linked to child trafficking. Poverty has been 
established as one of the major factors in the growth of child trafficking (Haynes, 
2004; Taylor, 2005; Yen, 2008; Vinković, 2010 & Chacón, 2010; Loomba, 2017). 
Therefore, growing up in poverty affects nearly every facet of identity development 
of children and adolescents (Freire, 1970; Phillips & Pittman, 2003; Loomba, 2017). 
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Sheth gave a clear picture of Gopal’s family and others families who endured 
poverty and worked hard simply to survive under the horrible work’s condition as it 
was explained in the previous section (microsystem). Gopal exhibited how the 
villagers suffered from their unfortunate circumstances. He depicted their situation 
by saying, “[l]ike many other villagers, we have lost our land and can’t grow crops” 
(Sheth, 2010, p. 3). 
 
Due to the low price of the crop as mentioned by Gopal, “the price of onions 
tumbled” (Sheth, 2010, p. 3), his father did not have money to purchase seeds and 
fertilizers for his farm. Therefore, he had to borrow money from the moneylenders at 
a high-interest rate but as Gopal explained, “he couldn’t pay back the money” (Sheth, 
2010, p. 3). He and other peasants resorted to moneylenders because they did not 
have an access to banks which required many formal documents. This borrowing was 
not easy for these peasants who endured the mistreatment of the moneylender which 
guided them to have a low self-esteem.  
 
 Sheth (2010) revealed how the relationship between the moneylenders and parents 
contributed to emerging child labour trafficking, bonded labour and debt bondage. 
Gopal’s father was threatened to send Gopal to work under the moneylender’s 
control as a forced labourer if he could not pay the loan on time. Gopal’s father told 
his wife what the moneylender asked him, “[b]ring your son with you. He can work 
and help you pay off the debt.’ Do you know what that means? He will have Gopal 
by the throat for who knows how long” (Sheth, 2010, p. 6). Gopal’s father realized 
the aim of the moneylender from lending the peasants. He wanted to enslave the 
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children of the peasants and make them work in his land for good because the debt as 
described by Gopal, “keeps multiplying” (Sheth, 2010, p. 4) and it could not be paid. 
 
Gopal’s father refused to subjugate to the authority of the moneylender due to his 
high self–esteem and strong identity. In contrast, some peasants accepted to be under 
the control of the moneylender who ignored their identities and dignities. Their souls 
and bodies were in the hand of the moneylender who put their self-esteem at the rock 
bottom.  
 
A moneylender or a loan shark is a rich individual who offers a loan to the people at 
unreasonable rates of interest (Mallick, 2012; Arnold & Booker 2013). This person 
represents one of the many pushing factors that pressurized villagers to leave their 
homes. Gopal’s father is one of those villagers who decided to leave the village and 
move to Mumbai otherwise, he would work as forced labourers in the moneylender’s 
land. He stated that “[i]f it weren’t for the moneylender, I’d go by myself to Mumbai, 
but I can’t leave you behind. He will come after you” (Sheth, 2010, p. 2). Therefore, 
the impact of the moneylender on the parents of Gopal could not be ignored since the 
materialism of the moneylender was the reason behind Gopal’s calamity in deserting 
his village and being trafficked child in Mumbai.  
 
Gopal’s family had to choose one of two options: staying in the village or departing 
from it. Therefore, Sheth started its novel by Gopal’s father statement, “[w]e stay, we 
starve,” my father says. Baba’s tone is as firm as my grip on my mother, Aai’s, wrist. 
“Baba, you want us to move to Mumbai?” (Sheth, 2010, p. 1).  
162 
 
The brutality of the moneylender pushed Gopal’s family to migrate in secret 
otherwise he would prevent them from migration. Gopal hypothesized several 
actions that the moneylender may do them such as, “[w]ill he burn our hut in 
revenge? Will he find out where we are and come after us? Will he send someone to 
beat up Baba?”(Sheth, 2010, p. 19). These actions gave the readers some indications 
that peasants in Gopal’s village were treated as slaves in the land of the moneylender. 
 
 In India, there are huge numbers of peasants who lived under the repression of debt. 
They are yoked to moneylenders to pay off debt which is lent to one of their 
immediate or extended family. Hence, the moneylenders take the advantages of 
employing entire families who are chained to debt that is impossible to be paid off 
(Jones, 2008; Akonijam, 2012; Haq, 2013; Fraser, 2016).  
 
Thus, in Gopal’s village, being slaves did not support the dignity of poor villagers 
where some of them preferred deaths than to be slaves. Unfortunately, many of those 
labourers resorted to committing suicide as Shiva’s father in the novel. Gopal 
justified the reasons for the suicide, “I think of Shiva’s baba, who killed himself last 
year because he couldn’t pay his debt” (Sheth, 2010, pp, 12-13). Shiva’s father and 
others resorted to committing suicide when they realized that they became useless 
fathers who could not improve the lives of their children. They also failed to pay the 
debts to the moneylender. 
 
 In fact, self-murder is common among the Indian peasants because of the 
moneylenders. D'Souza (2015) enlightens how moneylenders caused the suicide of 
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many peasants in Kundapur state in India. Meanwhile, Mishra (2014) gives an awful 
statistics that 284.673 farmers committed suicide over the years from 1995 to 2012 in 
India.  
 
Sheth (2010) depicted the real picture of the moneylender in the mind of Indian 
people where he or she is materialistic, villain, greedy and merciless. She also 
wanted to confirm that every age has a Shylock or a moneylender. This Shylock is a 
loathed financier who causes the economic glitches of his or her time. Shylock is the 
name of one of the anti-protagonist Jewish moneylenders in Shakespeare play’s The 
Merchant of Venice (Turner, 2006). 
 
Overall, Sheth (2010) focused on the role of moneylender (exosystem) in causing the 
death of many peasants, increasing the trafficked child labourers and migrating from 
the countryside to the city. She also revealed the materialistic traits of the 
moneylender and how he enslaved the peasants.  
 
6.2.1.3 Macrosystem and Chronosystem 
This section investigates the role of the macrosystem (the government) in combating 
poverty and the exploitation of children as trafficked labourers. It also discussed how 
the chronic poverty affected the identity of the child. Chuang (2006) discusses how 
poverty pushes people to migrate and how they are exposed to the traffickers, “[t]he 
problem of trafficking begins not with the traffickers themselves, but with the 
conditions that caused their victims to migrate under circumstances rendering them 
vulnerable to exploitation” (p. 140). Okyere (2017) explains how globalization 
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contributes to the emerging of child trafficking. He discusses how poverty is the 
main source of trafficking in Ghana. He disagrees with the policies of America 
which impose economic sanctions on Ghana. Indeed, these sanctions lead to 
increasing the rate of child trafficking as a result of widespread poverty in the 
country. 
 
Sheth (2010) intended to ignore the role of the macrosystem (the government) in 
combating the moneylending system which has existed in India for a long time. This 
system enhanced child labour trafficking in India. The government failed to stop 
moneylenders from exploiting poor families who were compelled to be slaves in the 
lands of moneylenders. Gopal indicated the legal of the moneylending system in his 
country when he expected that if the moneylender discovered that Gopal’s family 
escaped, he “might go to the police to complain. Baba might end up in prison” 
(Sheth, 2010, p. 24). This means that the government did not stop moneylenders 
from exploiting peasants.  
 
 Sheth (2010) also revealed how the growth of the economy in Mumbai formed a pull 
factor which attracted poor families. The store owner in Mumbai told Gopal that 
“[y]es. Every single day people from Bihar, Bengal, Gujarat, Karnataka, Assam, 
Madhya Pradesh, and other states come to this city wanting a good life” (Sheth, 
2010, pp. 43-44). Indeed, both the push factor in Gopal’s village and the pull factor 
in Mumbai contributed to the emerging of child trafficking since the poverty had 
pressured the children to travel to another destination to search for a job. Those 
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children were deceived and recruited as child labourers as the case of Gopal who was 
abducted and recruited as a trafficked child labour.  
 
Blank (2000) and Jordan (2004) study the relationship between the macrosystem 
(the government) and the growth of poverty since the macrosystem’s efforts in 
demolishing or reducing the rate of poverty were weak. The magnitude of the 
poverty case is still extremely astounding. Besides, the social diseases, poor 
education and low level of health services still exist in many parts of India 
(Balarajan, Selvaraj & Subramanian, 2011; Prabhakaran, Jeemon & Reddy, 2013; 
UNICEF, 2016).  
 
Sheth (2010) highlighted the effect of chronic poverty on peasants. This poverty 
created two classes of people: the super people (moneylenders) and the inferior 
people (the peasants). The super people looked down to the poor peasants and 
considered them dirty, stupid and useless. In addition, they expect the failure of these 
peasants in everything unless they are guided by the super people. This vision was 
rejected by Gopal’s family when they challenged the moneylender and emigrated to 
Mumbai, Gopal's father insisted on travelling. He cited, “[i]f it weren’t for the 
moneylender, I’d go by myself to Mumbai, but I can’t leave you behind. He will 
come after you” (Sheth, 2010, p. 2). 
 
Overall, this section discusses how the microsystem, exosystem, macrosystem and 
chronosystem constructed the identity of Gopal and deconstructed the identity of 
other children in the novel. Poverty should have damaged Gopal’s self-esteem but in 
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this novel, it was one of the factors that enhanced his identity and self-esteem as it 
will appear in the following section. In contrast, this poverty was the reason for a low 
self-esteem for other children in the novel. The Government failed to treat poverty, 
weak education, illiteracy, and unemployment. Therefore, Gopal’s family found in 
migration the best way to escape from this situation and this made Gopal weak to 
unscrupulous traffickers 
6.2.2 Gopal’s Identity as a Trafficked Child Labourer  
This section discusses the identity of Gopal as a trafficked child to see how his 
identity was developed in the new situation (in the frame factory). In her novel, 
Sheth (2010) rejected the idea that trafficked children were helpless and could not do 
anything to rescue themselves from their traffickers. Therefore, she created the 
character Gopal to be a model of a distinguished boy. 
 In this novel, there were two types of characters: (i) the strong optimistic character 
which was represented by the character of Gopal and (ii) the defeated gloomy 
characters of other six trafficked children. Therefore, this section exhibited how 
Gopal (model character) dealt with other trafficked children. It also clarified how 
Gopal protected and defended his original identity in front of the trafficker Scar (the 
boss of the frame factory). The next section discussed the effect of the microsystem 
and chronosystem on the identity development of Gopal. 
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6.2.2.1 Microsystem  
This section discusses the role of microsystem (peers and parents) in deceiving 
children to be recruited as child labourers. Deception is the act that feeds somebody 
with wrong information or behaviours (Park & Levine, 2001; Hornby, 2010; 
Schwardmann & Van der Weele, 2016). The temptation of a new job, good 
education or luxury life are used as tricks to deceive children into child trafficking 
especially those who  expose to some difficulties such as poverty, natural disaster, 
wars and illiteracy (Martens, Pieczkowski & Smyth, 2003; Wilson & Dalton, 2008; 
Deane, 2010; Abidin & Nur, 2017).  
 
Child traffickers found a fertile place in slums and stricken areas to get their 
commodities (children). Children were promised a colourful life of finding a suitable 
work and good education in a new land (Diyali, 2017; Peters, 2017). Slum dwellers 
and migrants suffered from penury and few chances to get reliable jobs. These 
people and their children were exposed to different sorts of risks (Harsch, 2001, 
Neptune, 2016).  
 
Due to the importance of deception in child trafficking, it is rare to find a book or a 
fiction that handles child trafficking’s topic without giving some hints to the 
deception issue. A lot of children are deceived by the traffickers easily (Dowling, 
Moreton & Wright, 2007). Sheth (2010) allocated a lesson through her novel to 
introduce the readers to the methods and the styles of deception. Through asking the 
trafficked characters in the novel how they got into the forced labour, Sheth aimed to 
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disclose the methods used by traffickers to deceive the children and their families to 
recruit children as labourers. 
 
Using the method of narrating a novel as a frame story enriches the topic, so the 
readers can look at the topic from different angles. Frame story was defined as 
“secondary story or several other stories within the main story” (Alobeytha, Ismail & 
Shapii, 2016 b). Sheth (2010) aimed to raise the awareness of deception methods 
among children and to avoid falling into false promises. Thus, she displayed the 
methods that followed by traffickers to deceive the children to be slaves by 
mentioning the stories of six children who were betrayed by work in the frame 
factory.  
 
One of the shocking stories that were narrated by the protagonists was the story of 
Roshan (Night Chatterer). He was eight-years-old when his father sent him with the 
traffickers to work in the city. Those traffickers deceived his father by untrue 
promise, Roshan narrated: 
[o]ne day some people came to us with a me-me-megaphone and 
ann-ann-announced that they would find us jobs in the big city that 
would pay well. My-my baba asked them how much I would make 
and they said, ‘Yo-yo-your son will make enough to feed your 
family and he will attend school and have a city ad- adventure 
(Sheth, 2010, p. 206). 
 
Ironically, those traffickers used a loudspeaker in front of many people to entice 
people to send their children to work in the city. The traffickers were not investigated 
and arrested by the police officers (macrosystem) who were supposed to have a 
detailed idea about the child trafficking. The microsystem (parents) of the trafficked 
children did not also ask many details regarding their children’s works such as a 
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nature of work and its wage. They simply wanted money. This deception affected the 
identity of the trafficked children who stopped trusting the others. 
 
Sheth displayed how traffickers used one of the microsystem (peers) in deceiving the 
children and attracting them to work in the factory as forced labourers. Traffickers 
sent a fifteen or sixteen-year-old child trafficker, Jatin, to tempt and draw Gopal as 
well as many children to the child labour markets. The traffickers believed that a 
person who could deceive a child should be of the same gender and age of a victim. 
In order to avoid suspicion of a society and police, a male child would be used to 
speak with another male child until he was lured into their traps. 
 
Jatin pretended to be close to his uncle who was the owner of a factory and he could 
convince him to employ Gopal in this factory. Jatin stated, “Pakka. You can work for 
my uncle” (Sheth, 2010, p. 109). The cleverness of the protagonist Gopal did not 
help himself to avoid the deception of Jatin because he was desperate and keen to get 
a job. For Gopal, getting a work was like water for a thirsty child, but unfortunately, 
this water was a mirage. His worrying about his family and his missing father pushed 
Gopal to overlook his anxiety about Jatin’s behaviours in the hope that the latter 
would help him get a job in his uncle’s factory. Therefore, he ignored his suspicion 
about Jatin, Gopal talked to himself, “[a]s I am talking to Aai, I think of Jatin’s sleek 
hair. For some strange reason, it makes me uncomfortable” (Sheth, 2010, p. 97). 
Gopal issued a quick decision to join Jatin uncle’s factory without giving enough 




In spite of Jatin’s aptitude in deceiving the children, Gopal realized that there was a 
vague in Jatin’s complaining about needing money. His clothes did not give a sign 
that he was poor like Gopal, therefore, Gopal noticed that Jatin’s clothes, “were not 
bad, but he said he needed money” (Sheth, 2010, p. 95). In addition to many 
questions that he asked which evoked qualms about the character of Jatin, his 
behaviours cast a doubt and made Gopal suspicious of Jatin. This misperception 
pushed him to admit that he did not trust Jatin, Gopal told his mother, “[n]o, actually 
he was friendly. But still…I didn’t trust him. Maybe because he is a stranger” (Sheth, 
2010, p. 97).  
 
In fact, not only Jatin deceived Gopal, but Gopal also deceived himself when he tried 
to justify why Jatin needed money. Gopal believed that perhaps one of Jatin’s family 
members was sick. He talked to himself, “[m]aybe one of his siblings or parents is 
sick and he needs money for medication (Sheth, 2010, 95). Gopal might also deceive 
himself (self-deception) when he thought that the values and morals of the urban 
people did not differ from that of rural ones. He ignored all the doubts around Jatin’s 
behaviours and characters before jumping to the conclusion which was getting a job. 
Then, he blamed himself for his decision that led him to be trafficked. Thus, his self- 
esteem was very low because of this deception but he learned to be more careful 
when he dealt with foreigners, Gopal cited that “Oh, I wish I hadn’t been so anxious 
to find work” (Sheth, 2010, pp. 122-123). This lesson was the springboard that made 
Gopal a careful boy who could conduct and guide the other trafficked children in 
order to release them from being slaves in this factory. He talked to himself: 
[i]f my impatience and stupidity have brought me here, then the 
only way out is to have patience and cunning. I have to understand 
171 
 
how things work here and plan carefully before I try to run away. 
As long as I am alive, I have a chance to escape (Sheth, 2010, p. 
131). 
 
Jatin used to change his name every time he abducted a child, Scar states, “I 
know him. I just didn’t know his name was Jatin this time” (Sheth, 2010, pp. 112-
113). It means that Scar always got a trafficked child from Jatin but no child in the 
sweatshop mentioned that he was deceived by this child, or he was deceived in the 
same way that Gopal was deceived. This gives us some indications that Scar might 
buy the children from Jatin and sold them to other factories because he always 
threatened the children that he might send them to a firework factory. Gopal 
mentioned how the boss threatened him, “Boss—I mean Scar— was furious. He 
wanted to send me to a fireworks factory. It is the most dangerous place because if 
you make a mistake, you can get burned” (Sheth, 2010, p. 223). At the end of the 
novel, he wanted to sell Gopal and other children to another slaveholder. Gopal 
realized the reason for selling the children, “Scar is going to start a new business and 
find new kids to stitch buttons or hem garments” (Sheth, 2010, p. 283). The process 
of selling the children from one trafficker to another had influenced the identities of 
the children because they saw themselves as commodities.  
 
The traffickers pretended that they had the power to get a job for the children (Abidin 
& Nur, 2017; Kaufka Walts, 2017). Based on the available information in the novel, 
the children thought that their future would be better than their current situation if 
they followed the directions of the traffickers. Hence, they accepted to migrate from 




The victimized protagonists were placed in front of a limited or sole choice after they 
discovered that they were deceived. This choice was the acceptance of the current 
situation as trafficked children (Greenbaum, Bodrick, & Committee on Child Abuse 
and Neglect, 2017; Kaufka Walts, 2017). If not, they might be tortured and killed. 
Then, their identities will be deconstructed and their lives became like that of slaves. 
The new slavery’s life deprived them of their freedom and their human rights. Thus, 
the effect of the microsystem on the trafficked children demolished their identities. 
 
Overall, Sheth focused on the method of using the microsystem (peers) in deceiving 
the children. She also raised the awareness of child trafficking among readers 
through mentioning the methods of deceiving the children.  
6.2.2.2 Chronosystem  
This section discusses the impact of chronic child labour trafficking on the identity of 
Gopal. It also exhibited the differences between the identity of Gopal and other 
trafficked children. Sheth discussed the dilemmas of six trafficked children who 
could not utter their real names because the character Scar (the boss of the frame 
factory) ordered them that “[n]o names are allowed in this place” (Sheth, 2010, p. 
121). Scar was a dictator in his actions and behaviours. He isolated these children 
from their real identities as well as their past in order to erase their feeling of 
identities. Traffickers often place children in a work condition where they cannot run 




A name has a specific public meaning and able to have considerable positive and 
negative impressions (Mehrabian, 2001; Krstić, 2017). It has significant impacts on 
the identity development and behaviour of the individual (Fryer & Levitt, 2004; 
Laham, Koval & Alter, 2012). The community must have the ability to treat the child 
as a person who has specific needs and emotion that differ from the others.  
 
Gopal realized the importance of names in developing the children’s sense of 
identity. His aim from knowing the real names of the children as he declared, “[i]f I 
want the group’s help I must know their names and make them my friends” (Sheth, 
2010. p. 149). In the first stage, he failed to know their real names when he asked 
them about their names. Therefore, he created names for them based on their 
physical features such as Rocking Boy, Thick Finger, Dimpled Chin and others. 
Gopal cited that: 
What’s your name? He gives me a blank look that is filled with 
sadness before he lowers his gaze. I sigh. “You do have a name, 
don’t you?” Rocking Boy looks in the direction of the ladder. He 
nods. “Tell me, or else I will call you Rocking Boy.”(Sheth, 2010, 
p. 138) 
 
These trafficked children hesitated to recall their real names in their minds because 
of the long-time of slavery that they lived and the brutal penalties of the boss if he 
heard someone utter his or another’s name. Through the dialogue between Gopal and 
Scar, it was clear that Scar aimed to destroy the identity of the child. Gopal 
mentioned this dialogue: 
My name is Gopal,” I say. Scar fixes his stare on me. “So? You’re 
working for me. I’ll call you cockroach if I want. No names are 
allowed in this place, you understand?” I don’t get that at all. “Why 
are names not allowed?” “Don’t open your mouth unless I ask you 
a question.” Scar moves closer to me. I do feel like a cockroach 
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about to be squashed by his big, bare, ugly foot (Sheth, 2010, p. 
121). 
 
Gopal worked hard to refresh the trafficked children’s memories by asking them 
about their names. It was a challenging mission in front of Gopal to make those 
children say their names. Gopal insisted upon wakening up their identities and 
succeeded in encouraging them to utter their names, Gopal addressed them, “I want 
to call you by your real name. That is who you really are” (Sheth, 2010, p.194). This 
was the first step that Gopal followed in recalling their identities. Once they called 
themselves by their names, they realized the importance of expressing themselves as 
emancipated boys not as slaved boys.  
 
Sharing the trafficked children’s stories with each other was a sign of their identities’ 
growing up. It stimulated them to share their feelings with each other. Everyone 
refreshed their identities when they recalled their own stories. Some of the trafficked 
children were identified by their silence. Therefore, their personalities needed to be 
activated in order to make them feel their existence, defend themselves or express 
their desires.  
 
The silent identity of the trafficked children had resulted from the violence that they 
were exposed to. Gopal stimulated his peers to share their ideas which assisted them 
in building their identities. Expressing an idea can be a sign of identity since this 
identity shifts the internal wills and thoughts to the audiences. Otherwise, the tongue 




Gopal used his talent in narrating stories to restore the identities of other trafficked 
children. His stories always aimed at criticizing the current situation in the sweatshop 
and encouraging them to do something to break out from this slavery. He narrated 
the story of calves and the bull, Gopal admitted that “[t]his is a story I have never 
heard or told before and I make it up as I go along” (Sheth, 2010, p, 225). He used it 
as a metaphor to reflect the child labourers’ positions and their struggles with the 
boss. The lazy bull, Giant, represents the boss while the six calves in the sweatshop 
represent the six children. This story of calves and bull addressed the importance of 
having the real identities. It also stimulated the children to think of running away 
from this factory and restoring their identities.  
 
The traffickers always pretended that these children are labourers and had rights as 
adult workers (Zimmermann, 2003; Sebenius, 2017; Chelliah, 2017). When Scar 
wanted to sell these children to another trafficker, he pretended, “[y]ou will like the 
boys. They are clean, healthy, and good workers. I’ll bring them tomorrow morning,” 
( Sheth, 2010, p. 291). Gopal portrayed the falsehood of the boss (the trafficker) 
through demonstrating the kind of relationship that connected the children and the 
boss. Negotiation, for example, is very necessary between the workers (as the boss 
pretended that these children were his workers) and the directors in order to keep 
good relations between them. Sheth asserted that the trafficked children could not 
find any opportunity to socialize with their masters or traffickers since they were 
regarded as slaves. They never got salaries, through the dialogue between Gopal and 
Scar (the boss), Gopal asked Scar, “[w]hat about my pay?” “Pay? You will get food, 
a place to sleep. And what other workers get” (Sheth, 2010, p.113). They also did not 
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have medical cares, vacations, convenient accommodations and good food. Gopal 
described their food, “Scar’s dal is like his tea, watery and flavorless” (Sheth, 2010, 
p.121). Additionally, those children never contacted their families and relatives. 
Therefore, they did not have a relationship with them. Indeed, the trafficked children 
were not treated as workers but as slaves and their duties were allocated to serve and 
obey their masters. 
 
In addition, Kara (2009) and Rafferty (2013) discuss how the traffickers (the 
materialistic people) considered child trafficking as the easiest way to gather an 
enormous wealth without a hitch. Indeed, those suffered from the poverty of morality 
because there was no morality in this illegal trade. The image of the materialism in 
Gopal’s microsystem (in the sweatshop) was represented in the character of Scar 
whose materialistic morals destroyed the identities of the trafficked children.  
 
Scar had two characteristics: stinginess and materialism and these were not easy to 
be distinguished. A stingy person has some human morals towards the other, for 
example, he or she may not tyrannize the others, or does not rob their money and 
effort. On the other hand, the materialistic trafficker (Scar) did not own the moral 
that controlled his behaviour towards the others. Scar did not hesitate to abuse, steal 
and oppress the children in order to get some benefits. Thus, his excessive stinginess 
and materialistic personality made the trafficked children hate him. He was stingy 
even if those children wanted to take shower, Gopal depicted Scar’s stinginess, 
“[t]here is one bucket of water among the three of us” (Sheth, 2010, p.151). Sheth 
summarized the materialism and stinginess of Scar by Gopal’s comment, “[e]xcept 
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for insults, Scar never gives anything for free” (Sheth, 2010, p. 157). These 
characteristics affected the identities of children who did not trust each other. Those 
children probably would adopt these characteristics if they stayed for a long time in a 
sweatshop.  
 
According to Acemoglu and Wolitzky’s Economics of Labor Coercion (2011), the 
principals (the traffickers) are always keen to get high profits from the agents 
(employees) so that they follow different methods to coerce them to increase the 
product without paying wages. The trafficker, Scar, subjugated the children and 
forced them to work hard without giving them money and suitable accommodation. 
Those trafficked children lost their identities as soon as they became slaves in the 
frame factory. Their utmost objectives were how to satisfy Scar who controlled their 
lives and devastated their identities.  
 
The results of being inside the factory for a long time marginalized the identities of 
those victims and made them helpless and weak. They used to praise the boss in 
order to get his gratification. On the other hand, the superpower (the boss) used to 
blame the trafficked children and rebuke them for their behaviours and deeds. Scar 
degraded Gopal, “[l]et me go.” I push myself up. He whacks me on the cheek and I 
fall back down. Scar-Man hits me again. “Stay there, you rat” (Sheth, 2010, p. 113). 
 
Traffickers frequently guide preys into a situation of a silence and obedience by 
exposing them to various sorts of torments (Crawford & Kaufman, 2008). The 
chronic violence that trafficked children are exposed to is one of the factors that 
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destroyed their identities during their stay in the place of traffickers (Rafferty, 2007, 
Kim, 2009; Barnard, 2014; Ali, Ali & Abbas, 2017).  
 
The chronic violence against the trafficked children in Boys Without Names was 
obvious where Gopal endured different sorts of it from the nature of work and the 
torture of Scar. The policy of violence generated a state of uncertainty and a lack of 
confidence that dominated the general environment between the microsystem groups 
(the peers). Therefore, the violence and its threat were the weapons that the boss Scar 
used to control the children. This pushed Gopal to confirm that Scar did not deserve 
to be a human being or even an animal as he justified that even: 
Animals don’t beat their own babies, and if we think we are better 
than animals then we must behave at least as well as animals.” So I 
decide that a person who hits me doesn’t deserve man behind his 
name. He doesn’t even deserve beast behind his name. He is Scar. 
Just Scar. Nothing more (Sheth, 2010, p.114). 
        
This treatment of Scar succeeded in demolishing the identities of the trafficked 
children (except Gopal). Gopal suffered from different kinds of physical and 
psychological abuse more than other children in the factory for a long time. Scar 
addressed Gopal: 
[l]isten, if you try to run off I will take the skin off your back. If 
you get away I will bring you back, beat you up, and starve you. If 
you think you can ask someone for help, forget it. This city is big 
and no one has time to worry about a little worm like you (Sheth, 
2010, p. 234) 
 
Gopal never surrendered to Scar while his peers in the frame factory were frustrated 
and became hopeless. Hence, they (except Gopal) capitulated to the boss and 
accepted to be slaves since they saw that the road to freedom was impossible. Gopal 
confirmed his strong identity by expressing his will in secret when Scar addressed 
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him, “if you do a good job with these higher-quality frames, you will be rewarded,” 
he says. I don’t want to be rewarded. All I want is freedom. “Did you hear what I 
said?” “Yes, Boss.” “Work hard and fast.” (Sheth, 2010, p. 257). The justification of 
Gopal’s strong identity returned to his past microsystem (family, peers and school) 
which motivated him to resist the new situation in the sweatshop.  
 
In contrast, the identities of other children in the factory were dormant and they 
accepted the current situation because they feared of their past and the boss. Some of 
them were orphans or homeless, thus, there was no motivation that pushed them to 
think to flee from the factory. Gray Cloud inquired about his fate after escaping from 
the factory, “[w]hat if one of them doesn’t have a family?” (Sheth, 2010, p. 225) 
 
In spite of the critical circumstances and the brutality of the boss and some of the 
other peers in the factory that he encountered, Gopal never gave up his values even 
in the darkest of times that he passed. Gopal declared that “Scar and Thick Fingers 
can’t stop me from doing that—or from planning my escape” (Sheth, 2010, p.123). 
 
 During staying in the sweatshop, Gopal was zealous to flee and get his liberty. He 
always encouraged the other children to retain their freedom and never thought of 
being selfish. He got many chances to escape alone, but he did not do it because he 
wanted the freedom for all his peers. Therefore, Gopal focused on the rescue of all 
the trafficked children. He connected the word rescue with the word us or our in 
thirteen places in the novels, for example, he stated, “I again think about our rescue” 
(Sheth, 2010, p. 270). 
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To sum up, chronic staying in frame factory and chronic violence made the trafficked 
children forget their identity and their names. The trafficker (the boss) succeeded in 
subjugating them (except Gopal) to his authority by violence in order to enslave 
them.  
6.3  Summary 
This chapter exhibited how the microsystem played a vital role in constructing the 
identity of the child as well as having a high self-esteem. This chapter also exhibited 
how the macrosystem (the government) failed to combat the moneylending system 
which caused the death of many farmers and the appearance of child labour.  
 
Traffickers followed several factors that contributed to deconstructing the identities 
of trafficked children such as their separation from their families and societies as 
well as the physical and psychological abuse. These could seriously sap and weaken 
their sense of self-esteem. This confused situation might be compounded for those 
children who lost their identities because of the trafficking and its violence. Chronic 
living in the sweatshop made those children convince themselves that they were 
slaves. Hence; they did not feel proud of their characters since their identities were 
run by the boss. Sheth invited YARs to admire Gopal’s identity and to behave like 







The root causes of child trafficking are numerous and sometimes vary from one state 
to another (Naik, 2018; Winterdyk, 2018). For example, in some countries such as 
Nepal, India, Sri Lanka, Nigeria, Tanzania and other African and Aisian  countries, 
the reason of child trafficking could be poverty, corruption and war while in others 
such as America, Canada and western countries, the reason could be greedy of 
traffickers (Shelley, 2010; Huijsmans & Baker, 2012). Thus, it is a compound 
phenomenon that is usually driven by factors such as poverty, tyranny, human rights, 
social or economic changes, political instability, hostility, wars, and natural disasters 
that push children or/and their families to migrate in search of better situations 
(O'Connell Davidson, 2011). Due to these factors, many children are forced to 
migrate to other countries or cities in order to find a job. In undertaking such a 
dangerous journey, those children are exposed to the danger of being trafficked 
(Rafferty, 2013; Greenbaum, Yun & Todres, 2018). These factors were the reasons 
that pushed the protagonists in the selected novels to migrate to other localities in 
order to find convenient jobs, unfortunately, they became victims of traffickers. 
 
The aim of this chapter is to focus on the reasons and the consecquences of child 
trafficking. It also discusses how these reasons and the consecquences affected the 
identities of the protagonists in the three selected novels. Therefore, the discussion of 
the aim of this chapter will be an attempt to answer the research question. These 
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questions are (i). How do the ecological systems affect the identity of the children 
before being trafficked in the three selected novels (Iweala's Beasts of No Nation, 
McCormick's Sold and Sheth's Boys Without Names)? (ii). How do the novelists 
portray the identity of the children in the three selected novels? (iii). How does child 
trafficking (child soldier, sex and labour trafficking) affect the identity of the 
trafficked child in the three selected novels?  
 
From the analysis of the three chapters, it is found that the surrounding environments 
and the global issues did cause child trafficking in the setting of the three literary 
texts. Furthermore, upon further and deeper literary analysis of these texts, three 
main identified factors or themes found that contributed to the emergence of child 
trafficking. These are poverty, education and war which played a major role in the 
identity development of the protagonists. 
 
7.2 Poverty  
Clark (2014) argues that discussion on poverty in many literary texts is invisible. She 
mentions that “fiction that examines both the macro and micro experience of poverty 
is all too rare” (2014, p.1). Clark also comments that although John Steinbeck 
handled poverty issue in his The Grape of Wrath (1939) from different views, she 
declared that “we cannot rely on him to comprehensively tell today's story” (p. 1). 
The reason and consequence of today's poverty differ from yesterday where the 
globalization contributes to increasing the poverty in some countries as in India, 
Nepal and African countries (Basu, 2006). The effect of globalization on poverty has 
eventually become the centre of attention of governments as well as organizations 
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(Gindling & Terrell, 2010). Unfortunately, in some poor countries, children work to 
produce some products that export to rich countries. This cause and effect 
relationship resulted in one society's happiness is due to the sorrow, sweat and tears 
of children in other society. The rich countries would squeeze and toil the labours of 
underage workers. In Boys Without Names, Copal illustrated that:  
How far will these frames travel? Will they cross the oceans on a 
boat or fly on a plane? Will they sit in one of those fancy room like 
the one in Mohan's Star Homes magazine? Who are the lucky 
people who will buy them? Maybe one will end up in a young girl's 
room. She will never know a young boy like her made the frame 
with his sweat and tears while his heart ached for his family. Tears 
roll down my cheeks (Sheth, 2010, p. 154).  
 
The economists see that globalization often impacts on the demand for child labour. 
Therefore, the demand for child labour is raised (Maskus, 1997; Polakoff, 2007; 
Banerjee & Nag, 2013).  
 
It is widely established that poverty often plays a major factor in the growth of child 
trafficking where vulnerable women and children occupy a high percentage in this 
trade (Naik, 2018). Bales (2007) discusses how poverty can be one of the pushing 
factors that drive the victims to be trafficked. He states that “poverty and 
vulnerability are powerful predictors of whether a person will be trafficked” (p. 271). 
Child traffickers often lure children from slums by promising them good and steady 
jobs (Yea, 2010). This is the regular scene that we see in many forms of literary 
works such as the movies and novels where both children and women are often 
promised of better future in the uncertain bright and attractive city lights (Scanlan, 
2001). Then, those children discovered that these promises guide them to be 
trafficked. In the selected novels, the role of poverty played a major role in recruiting 
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children as trafficked children. This role which influenced identities of the trafficked 
protagonists will be discussed in the following three sections.  
7.2.1 Poverty and Child Soldier Trafficking in Beasts of No Nation 
This section discusses three issues. Firstly, the relationship between poverty and war, 
followed by how they affect each other and lastly how poverty and war affected the 
identity of the soldier. According to Fanon (1963), as soon as the English, French, 
and American colonizers left the occupied countries (African countries, South Asia, 
Afghanistan, and some Arab countries), national parties who fought for 
independence led the country. Since these parties did not have enough knowledge 
and experience in dealing with the economic, political and social crisis, they failed to 
control the situation in these countries. Fanon cites, “[t]his merciless fight engaged 
upon by races and tribes, and this aggressive anxiety to occupy the posts left vacant 
by the departure of foreigners” (p. 160). Colonization, in this case, was the main 
driven reason that creates more poverty, corruption, spreading of crime, hush money, 
series of civil war, assassinations, mafia, the loss of security, the absence of social 
justice and other social and political diseases.  
 
Poverty is also the cause and the consequence of civil war which took place strongly 
in some countries such as Sudan, Somalia, Sierra Leone, Congo and others that 
suffered from pauperization (Rice, Graff & Lewis, 2006; Braithwaite, Dasandi & 
Hudson 2014). The critical implication of civil conflict and poverty is that they go 
together hand in hand in order to create a new situation. Elbadawi (1999) described 
that “[c]ivil wars and poverty are inextricably linked” (p. 2). The poor economic 
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performance will offer fertile ground for the setting fire of civil war in the country. 
Civil war is considered one of the chief reasons of poverty in many countries. It 
destroys infrastructure, firms, factories, farms and other economic resources. 
 
In Iweala's Beasts of No Nation, the view of the violence of civil war was 
demonstrated by the hero, Agu, who depicted the atrocities of the war from the first 
pages of the novel. Agu memorized that moment when he was arrested, “Again and 
again he is hitting me and each blow from his hand is feeling on my skin like the flat 
side of machete. I am trying to scream, but he is knocking the air from my chest and 
then slapping my mouth” (Iweala, 2005, p.3). The violence affected the identity of 
Agu who was forced to execute the orders of the commandant. In fact, his identity 
was raped by the violence of the commandant which means that his naivety and 
innocence were burst when he was forcefully placed under the commandant. This 
commandant killed the people and pillaged their possessions. For those people who 
had nothing, they were also killed simply for nothing. Iweala connected blood with 
stealing where in this text, the crime of stealing justified killing poor people as he 
cited “[w]hen we are killing people, their blood is getting all over the food we are 
stealing from them” (Iweala, 2005, p. 77). The reason behind the violence of the 
commandant was to force the trafficked children to steal the civilians.  
 
Although poverty is one of the main reasons of civil conflicts, national 
fractionalizations contribute to increasing the size of poverty. It affects the rebellion 
sustaining and the outcome of it. Agu, the hero of the novel, depicted the civilians 
and what they said when they were arrested by those child soldiers: 
186 
 
The enemy is not even trying to fight and is just looking too tireding 
to even be thinking anything like fight fight, wahala wahala. Even if 
they are not yet seeing us soldier anywhere on the road, they are just 
jumping down from their truck looking like they are going to cry. 
PLEASE DO NOT SHOOT US! the man in the uniform is shouting. 
We are not having any weapon, or any food, or any money, or any 
ammo. ANYTHING! PLEASE JUST LET US GO! [sic] (Iweala, 
2005, p. 16). 
 
In another view of the situation of the poor people was described by Agu when the 
child soldiers attacked the village. The shape of the village's houses indicated the 
poverty of the villagers. This poverty is one of the reasons or the results of this war. 
Agu cited that:  
[a]nd on the path, we are coming to the edge of this village where there 
are the poor person house made of mud and tin and wood. There is 
nobody living inside so we are tearing them down and setting the thatch 
roof on fire and then we are moving on to more house [sic] (Iweala, 
2005, p. 46). 
 
The reason behind the poverty in Agu's country was the economic system which 
gave the rich people the authority to control the others. The commandant illustrated 
how the rich man got his treasures from the pockets of the poor people. Here, he 
specifically mentioned the story of cloth trader who stole the villagers. The 
commandant narrated: 
So one day there was small famine in the whole of the village, not 
too big but big enough that people are beginning to hungry too 
much and since it is famine, the land is not even giving anything for 
them to be eating because the land is hungry itself. So they are 
coming to the richest Cloth Seller, all of them the whole village in 
their brown rag and their dry skin. And they are asking him in one 
big voice that is just weak even though there are so many of them, 
Please Papa. Please give us food …And then all of the village 
people were hmmming and ahahing between themselves because it 
is all of their monies that is making this man be so rich (Iweala, 




The identities of children in the poor countries which have civil wars are in risk of 
recruiting as soldiers in government's army or in a rebel's group. In both cases, they 
will be treated as slaves who execute the order of their commandants. Agu in the 
novel was forced to conceal his identity and adopt the identity of the child soldier. 
He was depressed, defeated and sad throughout the whole period of being among the 
rebels.  
 
To conclude, poverty was the reason and the result of civil war. It also contributed to 
recruiting children as child soldiers. Those children lived in poverty even after they 
stole the civilian because the commandant wanted them to be hungry. Thus, they 
would go and steal others. This transition from child students to child soldiers 
destroyed their identities where they looked to themselves as criminals, not as 
children. This section answered how the ecological environment (poverty) affected 
the identity of Agu and how this identity was recruited to obey the commandant. The 
following section discusses the relationship between poverty and child sex 
trafficking. 
7.2.2 Poverty and Child Sex Trafficking in McCormick’s Sold 
This section highlights how poverty escalated the process of child trafficking in 
McCormick's Sold and how poverty affected the identity of the heroine, Lakshmi. 
Nepal (the setting of the novel) was set in the novel as one of the poorest states in the 
world (Do & Iyer, 2010; Gentle & Maraseni, 2012; Nikku & Azman, 2014; Pokharel, 
2015; Thapa, & Acharya, 2017, Sapkota, 2018). However, in spite of the Nepal 
government's efforts to decrease the rate of poverty, child trafficking remains to be 
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the nightmare that threatens Nepali families. To date, the number of child trafficking 
in this part of the world still high (Diyali, 2017)  
 
The growth of the economy in some countries such as America and western countries 
forms a pull factor while the poor economy in other countries such as India, Nepal 
and African countries forms a push factor (Rasool, Botha & Bisschoff, 2012, 
Chamaratana & Sangseema, 2018).). Push factors force a person to move willingly 
from his city/country to another due to some reasons as famine, drought, conflict, 
poverty, race, political reasons and searching for a job. On the other hand, pull 
factors (in a new destination) attracted a person to depart from his home and come to 
the new destination. Some of these factors are good jobs, good life, good economy, 
safety and freedom of expression. 
 
These pull and push factors led to a flow in the migration of skilled and unskilled 
people from developing to developed countries. Often, Nepalese migrate to India and 
other countries such as Malaysia, Europ countries, America, China and Gulf 
countries where they regard them as affluent countries (Malla & Rosenbaum, 2017).  
 
The claw of poverty was one of the social diseases in Lakshmi's rural areas which 
contributed to the existence of sex trafficking. As long as child sex trafficking in 
Nepal (Lakshmi's country Nepal) spread, children continued to live with the risk of 
being trafficked. Indeed, Nepal and Indian societies were full of child trafficking 
issues due to the easy movement between India and Nepal since the two countries 
have open borders and the two countries do not require official documents such as 
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passports or identity card to pass the border between the two countries (Diyali, 
2017).  
 
In Sold, one of the reasons behind the poverty of Lakshmi's family was: the drought 
and waterless sky which happened to be for a long time. Lakshmi described this 
situation, “[t]he rice plants are brown and parched, coated in dust. The wind rips the 
weakest of them out by the roots and tosses” (McCormick, 2006, p. 23). This drought 
drew an image that described how it affected the mood of children and their tears, 
Lakshmi described that “[t]he baby's eyes are caked with dirt. He cries without fury. 
He cries without tears” (McCormick, 2006, p. 23). She also illustrated that how 
people suffered from a shortage of water when she compared between water and her 
mother's tears. Lakshmi illustrated how the waterless sky made her mother cry, 
“praying for rain. Unfortunately, the only water that falls in this case, comes from 
Ama's eyes” (McCormick, 2006, p. 24). The comparison between tears and rain 
confirms the tragic life of Lakshmi's family. The drought made Lakshmi sad and thus 
affected her identity. It also occupied her mind that she should do something to 
rescue her family. This feeling facilitated her quick acceptance to travel to a city to 
find a job. Therefore, when her new aunty asked her if she would do her new job, 
Lakshmi answered her, “ Yes,' I say. ‘I will do as I am told.'” (McCormick, 26, p. 55) 
 
The drought and the heavy rain destroyed all the plants before compelling Lakshmi's 
mother to sell her earrings in order to survive her family. Lakshmi commented on the 
consequence of rain, “[w]hen the night rain soaks the ground past the soaking point 
when the earthen walls around the paddy melt away” (McCormick, 2006, p. 36). This 
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led Lakshmi to announce that “there is a ghostly hush that tells us we have lost 
everything” (McCormick, 2006, p. 36). 
 
Another reason behind the poverty of Lakshmi's family was her stepfather who 
brought poverty to his family. He was a gambler who lost his money and forced his 
wife to pay his debt to the gamblers. Lakshmi complained about that “[w]onder, 
though, how long it will be before the owner of the tea shop knocks on our door. Or 
how many nights until my stepfather comes home with another debt to repay” 
(McCormick, 2006, p. 40). Lakshmi's stepfather was a defeated person who could 
not manage his family's issues. He was a gambler, drunker and careless man who 
brought poverty to his family. He spent a high percentage of his household-income 
on gambling. Lakshmi summarized the reason for her family poverty in describing 
their house roof. She illustrated these reasons: 
A tin roof means that the family has a father who doesn't gamble 
away the landlord's money playing cards in the tea shop. A tin roof 
means the family has a son working at the brick kiln in the city. A 
tin roof means that when the rains come, the fire stays lit and the 
baby stays healthy (McCormick, 2006, p. 44). 
 
Living in this condition made her think about how she could help her mother by 
finding a job. Therefore, the idea of migration from Lakshmi's village was implanted 
in her mind because she could not endure her family's poverty. Lakshmi did not 
accept this poverty, thus, she thought of working as a maid in India. She wished that 
she could offer what her family needed. Through her dialogue with her mother, 
Lakshmi confirmed her objectives from travelling, she cited, “If I go, you will have 
money enough for rice and curds, milk and sugar. Enough for a coat for the baby and 
a jumper for you” (McCormick, 2006, p. 52). 
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The poverty in Lakshmi's village pushed many children to migrate to India to work 
as maids or labourers. One of Lakshmi's friends was Gita who worked as a maid in a 
city. Her work played a key role in convincing Lakshmi and her mother to accept 
working in the city since Gita gained money from her work and supported her family 
. Lakshmi asked her mother, “Let me go to the city,' I say. ‘I can work for a rich 
family as Gita does, and send my wages home to you'“ (McCormick, 2006, p. 1). 
However, the fact remains that we did not know if she was working as a maid or as a 
prostitute since there was no available information about the nature of her work. 
Anyway, her work and the money that she sent may be considered as a pull factor to 
attract Lakshmi and other village girls to accept to work as maids in the city far away 
from home. 
 
In addition to Gita, the tea boy who met Lakshmi in the brothel was from Nepal. She 
was embarrassed when she knew that he was from her country, Lakshmi depicted her 
position, “ [b]ut I am ashamed to have this boy from my country see me in this 
shameful place, and so I flee the room and say nothing” (McCormick, 2006, p. 172). 
 
In materialistic cultures such as in developed countries, blaming the poor people for 
their socioeconomic position is normal (hooks, 2000). The rich considered 
themselves energetic and clever while the poor are lazy and stupid. Poverty is an 
identity because it socially interacts with others (Langston, 1992). This interaction 
with rich people can reduce the self–esteem mainly due to the different 
socioeconomic classes. Shame happens when the poor people feel “a sense of failure 
or lack in the eyes of others” (Felski, 2000, p. 39). Those people are tormented by 
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shame and they face a continuous struggle in their lives because of their poverty. 
Poverty often causes a low self-esteem for poor people when they feel shame and 
embarrassment when they communicate with the riches.  
 
 Poor people suffered from social rejection due to their social discrimination. Rich 
people refused the idea of treating poor people in a good way (Hooks, 2000). 
Therefore, the latter feel that they are “others” in front of the former. The identity of 
Lakshmi made her look to herself as a tool for sexual purposes in front of the clients 
of sex. She just wanted their money to pay her debt. She despised herself when she 
considered herself a prostitute. She looked at herself as one of the others who could 
not do anything to protect her identity. She thought that this work would help her to 
pay the debt and get out of this brothel. Lakshmi cited, “I believed that if I worked 
hard enough here at Happiness House, I could pay down my debt” (McCormick, 
2006, p.256). Thus, poverty affected her identity in her village as well as in this 
brothel. Her poverty was the reason for selling her to the traffickers and it was the 
reason that did not help her to release herself from the brothel. This situation made 
her feel that she was a slave and a prostitute. 
 
Overall, the novelist McCormick focused on the poverty as a reason behind child 
trafficking. She also discussed two factors that brought poverty to Lakshmi's family: 
natural disasters (drought and heavy rain) and the stepfather (a gambler). Poverty 
played a critical role in shaping the identity of Lakshmi in the village as well as in 
the brothel. In the following section, poverty is associated with recruiting children as 
child Labourers as it appeared in the novel Boys Without Names. 
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7.2.3 Poverty and Child Labour Trafficking in Boys without Names 
This section discusses the effect of poverty on child labour trafficking and how it 
influenced the identity of the hero, Gopal in Boys without Names. In this novel, 
poverty was the main reason that pushed Gopal's family to escape from their village 
because Gopal's father expected the worst future for his family if they stayed in this 
village. He addressed his family, "[w]e stay, we starve," (Sheth, 2010, p. 1). He 
realized that their family's future was dark. Therefore, he wanted to get rid of poverty 
and change his economic situation. 
 
Sheth drove the attention of readers to imagine Gopal's family house as depicted by 
Gopal in order to demonstrate the real poverty of his house. Gopal cited,  
Baba paces back and forth in our small mud-walled home. In one 
corner is our kitchen with the wood-burning clay stove, pots, and 
dishes. In another corner, we keep our sets of clothes folded neatly 
in a stack on top of a cardboard box. We sleep in the far corner, 
where our blankets are piled (Sheth, 2010, p. 5) 
 
This depiction illustrated the image of poverty image among Indian families in most 
parts of India. There is a high rate of Indian homes lived in settlements formally 
categorized as slums. There is a considerable rate of Indians lived in small houses 
without ventilation or toilets while many people were homeless (Junofy, 2013 ; 
Ahmad, 2015).  
 
This novel discussed how debt bondage was the reason behind child labour 
trafficking. This bondage was one of the socio-economic diseases that dominated the 
Indian society. Finn (2008) states that: 
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Bonded labour, which is characterized by a long-term relationship 
between employer and employee, is usually solidified through a 
loan and is embedded intricately in India's socio-economic 
culture—a culture that is a product of class relations, a colonial 
history, and persistent poverty among many citizens (p. 6). 
 
In fact, bonded labour results from communal, cultural, financial and social factors. 
Srivastava and Sasikumar (2003) discuss how this kind generated the slavery. They 
affirmed, "[t]hat bondage and forced labour in India, whether traditional or modern, 
thrive on a bedrock of social hierarchy and discrimination… and women and 
children are the chief victims" (p. 9). 
 
In Boys without Names, Sheth tackled a moneylending system which threatened the 
Indian society since it was one of the reasons of child trafficking in rural areas in 
India. Mansoor (2015) discusses how moneylending system had spread in some 
countries such as India, Pakistan, Nepal, Bangladesh and others. He further states 
that "[i]n South Asia, millions of people live their lives under the oppression of debt 
bondage a system whereby people are enslaved to money-lenders in order to pay off 
money lent to some distant member of their family" (p.48-49).  
 
Gopal's father was like other villagers who borrowed money from moneylenders in 
order to buy seeds and fertilizers for their farms or medicine for their children. But, 
they could not repay the debt that increased daily. Gopal talked about the sickness of 
his sister and how it brought more debts to his family. He cited: 
[t]hen Naren came down with a cold... The doctor's visit and the 
medicine were expensive. The pills were each a quarter of the size 
of a gorus-chinch seed, but they cost Baba almost one month's 
income. We had to borrow more money. At the end of last year, 
Baba sold the farm to pay the lender (Sheth, 2010, p. 4).  
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In fact, poverty is one pushing factor that contributed to encouraging villagers (in 
Gopal's village) to leave or to think to depart their locations. Some of them departed 
their village covertly such as Gopal's family who decided to leave the village to 
Mumbai because of the debt to the moneylender who would prevent them from 
movement.  
 
The worst condition for the peasants was to be enforced to work as debt bondage 
(slaves in the moneylender's farms), or in other cases, worst still is to commit suicide 
such as Shiva's father in the novel. Gopal stated, “I think of Shiva's baba, who killed 
himself last year because he couldn't pay his debt” (Sheth, 2010, pp.12-13). D'Souza 
(2015) discussed the case of a moneylender in Kundapur state in India where many 
farmers killed themselves. He indicated that “[t]he role of private money lenders has 
played a leading role in farmer suicides” (p. 1). 
 
In the text, depression was the real cause that pushed farmers to commit suicide. 
Severe despair was often accompanied by a persistent sense of sorrow and 
depression because the idea of escaping from their situations was hopeless. The state 
of discouragement hindered their thought which led to have opinions like committing 
suicide to control their minds (Ossian, 2006; Kennedy & King, 2014). Those farmers 
should not be faulted for falling victims to these distorted ideas any more than any 
physical sick. Farmers often endured depress quietly and arranged suicide in secret 
(Mishra, 2006; Behere & Bhise, 2009; Manjunatha & Ramappa, 2017). They shouted 
for assistance and they did not have the ability to know how to attain it. Sheth wanted 
to drive the attention of readers to the idea that these farmers did not often desire to 
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die but they wanted to warn the government and other people that something was 
wrong and they had to solve the problem of those farmers  
  
Another choice that faced the farmers when they could not pay the debt was to send 
their children to work as slaves in moneylenders fields. Indeed, the moneylender 
worked hard to recruit children as many as he could. Thus, he asked Gopal's father, 
"[b]ring your son with you. He can work and help you pay off the debt" (Sheth, 
2010, p. 6). If Gopal was sent to work as a slave in the moneylender's farms, he 
would be exposed to psychological and physical violence. In addition to that, he 
would have some horrifying emotions such as shame, depression, anxiety, fault as 
well as disheartenedness. These might lead him to have a mental disease and 
antisocial conduct.  
 
 Children are most susceptible to bonded labour and most of these victims are forced 
to work heavy manual labours in cultivation, carpet weaving, fishers, shops, brick 
kilns and stone quarries. Indeed, millions of children are working as bonded 
labourers in India. (Sooryamoorthy, 1998; Srivastava, 2011, Chandni, 2016). In 
addition to the local people who were under the debt bondage, there were immigrants 
who seemed more vulnerable to be labour bondage in India because they are unable 
to get their rights and privileges. As a result, they were subjugated to the traffickers 
(Srivastava & Sasikumar, 2003). Therefore, the debt bondage was a reason that 
pushed Gopal to migrate to Mumbai with his family before he was abducted and 




Overall, Sheth emphasized the role of a moneylender in recruiting children as 
trafficked children. She also highlighted how the migrants could be exposed to the 
traffickers. Through the novel, Sheth urged the government such as the Nepalese 
government to fight the moneylending system in order to avoid children the danger 
of child labour trafficking. She also demonstrated how the poverty affected the 
identities of trafficked children. 
7.3 Education 
This section highlights the role of education in combating child trafficking and how 
it affected the identity of the protagonists in the three selected novels. In spite of the 
figure that more than 70% of the victims of child trafficking are illiterate (Ton, 
2014), the three selected novelists in this current study purposely select their 
protagonists from the group of outstanding students in their schools. They wanted to 
show that children liked to distinguish themselves through their good performance in 
education. Unfortunately, those students were compelled to quit school due to their 
abduction by traffickers or the poverty of families.  
 
Parents need to understand that education keeps children out of the range of 
traffickers (Naik, 2018). They also have to realize that when those children have an 
access to school, they are physically sheltered in classrooms and mentally 
assembling a feeling of the organization through their scholastic accomplishments. 
This makes them more independent and enables them to have the capacity to settle 
their choices and apply control over their own lives (Stoklosa, Grace & Littenberg, 
2015; Greenbaum, Yun & Todres, 2018).  
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The three novelists Iweala, McCormick and Sheth depicted the circumstances that 
enforced the victims of child trafficking to quit schools and look for jobs to survive, 
like the families of Lakshmi and Gopal in Sold and Boys Without Names 
respectively. In contrast, the case of Agu was totally different in Beasts of No Nation 
where he was abducted and enforced to join child soldiers. The following explains 
how the novelists portrayed the role of education in fighting child trafficking and 
how it affected the identities of the protagonists in their fictions. 
 
7.3.1. Education and Child Soldier Trafficking in Iweala's Beasts of No Nation 
 
This part discusses the effect of civil war on the education in an anonymous African 
country which suffered from the internal conflicts. It also discusses the effects of 
education on the identity of a child soldier in Iweala's Beasts of No Nation.  
 
Schools in countries that suffered from a war as Yemen, Sudan, Nigeria, Iraq and 
others came under attack. These schools were bombed and their students were killed 
or abducted and recruited as child soldiers. Kibris (2015) points to the consequence 
of civil wars in education where it hits the students the worst. He quotes that "civil 
conflicts are indeed negatively associated with educational attainment, school 
enrolment, and educational spending in host societies" (p. 648). In general, war 
destroys the infrastructure of schools, cuts the funds for education and prevents the 




Iweala selected Agu to be the hero of his novel who belonged to an academic family. 
His father was a teacher and his mother was a religious lady. His parents worked 
hard to educate him. They realized the importance of motivation in the educational 
process where students need it in their academic progress. His parents addressed him 
by the word professor. Agu expressed that "I am liking to read so much that my 
mother is calling me professor. I am pulling her dress and she is saying to me, two 
more minute professor [sic]" (Iweala, 2005, p. 24). Motivation is certainly one of the 
main variables in any learning condition (Williams & Williams, 2011). As a result, 
Agu was very smart in the school. Agu stated, "I am learning how to read very early 
in my life from my mother and my father" (Iweala, 2005, p. 24). 
 
Indeed, civil war often contributes to the decreasing number of students because they 
are physically attacked or their schools are bombed. Thus, many schools are closed 
because of war (Catani et al, 2009). This makes the children more depress and sad. 
This was exactly what Agu was experiencing when his school was closed because of 
war. He cited, 
[o]ne day, they are closing school because there is no more 
Government. Part of me is feeling sad because I am liking to be 
in school and learning. Part of me is also happy because 
sometimes sitting in the hot classroom and just sweating while 
everybody else is making noise and all of the younger people are 
crying is making me to angry (Iweala, 2005, p. 57). 
 
The reduction in educational expenses through civil war explains that the military 
consumes money that has to be spent on the education (Adeola, 1996). It seems that 
the negative relation between army expenses and education costs is impaired 
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throughout the civil war due to the government plan to dedicate its resources to 
military expenditures to avoid its downfall (Russett, 1969; Collier, 1999). 
 
In spite of being among the rebels as a soldier for a long time, the memory of the 
school did not disappear from Agu's mind and this pushed him to wish to become a 
doctor or an engineer. He justified that "[a]nd sometimes I am thinking that I want to 
be Doctor because then I will be able to be helping people instead of killing them and 
then maybe I will be forgiven for all my sin. [sic] (Iweala, 2005, p. 76). Therefore, he 
expiated his sins by acts of penance that helped his poor people. 
 
The international effort to stop civil war should concentrate on rebuilding 
educational structure such as buildings, qualified teachers and curricula in order to 
teach students. Lai and Thyne (2007), for instance, tackle the effect of civil war on 
the education and they recommend that “foreign donors need to focus on more than 
just the implementation of peace agreements and the development of an effective 
government, they also need to devise plans to effectively restore social institutions” 
(p. 290). 
 
Education in a conflict area is an essential need for children in order to avoid 
exposing them to traffickers who try to recruit them. It is also important in the 
process of rehabilitation of child soldiers in order to get a suitable job and to be 
productive people in the future. Otherwise, they will resort to the rebels and 
criminals in order to get money. Agu drove the attention of the world to the 
importance of rehabilitation of those child soldiers who got rid of their weapons. 
201 
 
They needed a convenient shelter in order to get protection, education and caring. 
Agu described how his life was like in a rehabilitation camp, 
[t]hey are giving me one room for myself where I am having 
whole bed, and my own table right under the window for the 
sunlight to be warming. They are giving me all of the book I can 
be wanting to read because I am telling Amy that my father is a 
schoolteacher and that before the war I am always reading 
whatever I can. They are even giving me as much paper as I can 
be wanting and telling me to write or draw whatever I am 
wanting to draw so I am drawing a picture of school so I can be 
finishing and becoming Doctor and Engineer (Iweala, 2005, p. 
139). 
 
The influence of education on the identity of Agu was obvious before his recruiting 
as a child soldier but it disappeared in the early days of his being among the rebels ., 
then, he always remembered the days of school. Agu depicted his school as, "one big 
building with blackboard at the front of the classroom" (Iweala, 2005, p. 27). This 
influence motivated him to think that by education, he could expiate his sins and 
become a good boy.  
 
Overall, Iweala assured the consequence of the war on the education and how it 
destroyed the infrastructure of education. This war facilitated recruiting children as 
soldiers since there were no schools that they could resort to it. He also tackled the 
importance of education in the identity development of Agu. 
7.3.2 Education and Child Sex Trafficking in McCormick’s Sold 
This section treats the role of education in encountering child trafficking and how 
this education affected the identity of the heroine, Lakshmi, in the novel Sold. The 
role of a school in raising the awareness of child trafficking is very important. Thus, 
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teachers have to teach their students many forms and methods of child trafficking 
(Tuwor & Sossou, 2008; Huijsmans, & Baker, 2012; Boyden & Howard, 2013). 
 
 McCormick (2006) intended through education to follow the advice of DeLone 
(1979) who wants to use the tool of education for solving social issues. McCormick 
(2006) believed that a child liked to build his or her character through education. She 
also saw that there was no reason for a child to quit school because this led him/her 
to be trafficked, and this is exactly what happened to Lakshmi. Therefore, she 
focused on education in her novel.  
 
Lakshmi's mother, Aai, saw in teaching Lakshmi a good way to improve her 
character. Therefore, she refused the notion of her husband who wanted to send 
Lakshmi for working instead of schooling her. Her mother talked to her, “[y]ou must 
stay in school, no matter what your stepfather says” (McCormick, 2006, p. 2). Her 
stepfather did not show any concern regarding her school days, for example, he never 
asked her about her homework or exams. He just thought of selling her, “You had 
better get a good price for them” (McCormick, 2006, p. 2). This treatment implanted 
in her mind that one day she would stop studying since a man who decided the future 
of a woman in her society. Therefore, her mother's insisting on her studying was 
fruitless.  
 
McCormick also wanted from the trafficked children to concentrate on education. 
Thus, she motivated them to find any way to educate themselves because traffickers 
and slaveholders did not want those children to improve themselves mentally. They 
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just wanted them to be illiterate so that they could not find any job except being 
under their control.  
 
Despite her little age and her critical situation in the brothel, Lakshmi developed her 
character by learning English and Hindi. Therefore, when Lakshmi found David 
Beckham, the name of the boy who volunteers to teach her, she became jubilant. She 
mentioned her dialogue with Beckham:  
Do you want me to teach you how to read the words in the 
storybook?' he says. I do. I don't dare admit how much.‘Yes,' I say, 
my eyes still fixed on my notebook. ‘Yes, I do.' ‘Okay, then,' he 
says. ‘I'll give you a lesson when I get home from school 
tomorrow.'And then he is gone. Leaving me to consider how long it 
has been since a tomorrow meant anything to me (McCormick, 
2006, p. 166). 
 
Lakshmi's friend, David Beckham boy, appointed himself as a teacher, drove the 
attention of Lakshmi to the importance of learning Hindi and English in order to 
interact with others. In addition to Beckham's lesson, she was also exposed to 
English from her clients like the American guy, Harish, who treated her in a good 
way and taught her how to say (thank you) in English. She cited, "Harish has taught 
me how to say thank you in his language, but it seemed a paltry word for my debt to 
this man" (McCormick, 2006, p. 181). 
 
Traffickers always work to prevent the trafficked children from being educated 
because this education will threaten their trade in children (Fong, & Cardoso, 2010, 
Perry, & McEwing, 2013). Thus, Lakshmi was studying in hidden based on the 
advice of Shahanna, one of the brothel girls who saw Lakshmi when she was 
studying. Shahanna advised her, "[i]f they find out you can read and write, they will 
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think you are planning to escape.' I nod. ‘And then they will put you back in the 
locked room" (McCormick, 2006, p. 174). 
 
Madam Mumtaz realized the importance of speaking the local language. Therefore, 
she selected the girls who did not speak Hindi or English which could assist them to 
escape from the brothel. Madam Mumtaz addressed Lakshmi, "Do you speak the 
language here?" (McCormick, 2006, p. 108). Thus, it was a very critical point to pay 
attention to the importance of speaking other languages.  
 
Deshpande and Nour (2013) discuss the difficulties that may encounter the trafficked 
people and consider language as one of these difficulties. They cited "[l]anguage 
barriers, fear, limited knowledge, and lack of money are other barriers that women 
and girls may face to prevent them from escaping the sex trafficking ring" (p. 25). 
Traffickers sometimes choose a foreign place for the trafficked girls where they 
cannot interact with the surrounding society because they do not know the local 
language to contact the police or people who may help them (Brayley, Cockbain & 
Laycock, 2011; Barnert et al, 2016). This is depicted in the dialogue between Madam 
Mumtaz and Lakshmi as it was explained in the previous paragraph,. 
 
The impact of education on the identity of Lakshmi was developed through her life 
in the village and brothel. In the village, she was influenced by her mother's insisting 
on teaching her at school. She was always proud of her education since she 
considered this education a source of power for her character. She wanted to show 
her aunt that she was an educated girl. She talked to herself, "I want Aunty to know 
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that I am not a backward girl. I am educated" (McCormick, 2006, p. 64). She also 
wanted to achieve her mother's dream of educating her. Therefore, she was keen to 
learn English and Hindi when she asked David to teach her. She realized that her 
self- esteem could be high if she learned a new language.  
 
To conclude this section, McCormick demonstrated how the Nepali children were 
coerced to quit school in order to work in India. She pointed out that those children 
could expose to the traffickers. She also motivated children in general and trafficked 
children to learn a new language. She also focused on the role of education in 
building the identity of children. 
7.3.3 Education and Child Labour Trafficking in Sheth’s Boys Without Names  
This section tackles the position of education in India and its role in stopping child 
trafficking. It also discusses the effect of education on the identity development of 
the hero Gopal. Indeed, identity development of a student is always argued to be a 
significant facet of learning. When a student has a high self-esteem, his\ her 
performance will be good as well as his/ her relationships with peers will be strong 
(Peters & Pears, 2013). 
 
Sheth looked to the education as the survivor that could rescue the Indian children 
from their situation. She realized that sending children to school was very important 
in raising the awareness of child trafficking particularly between those who were 
from marginalized people. She also understood that the absence of access to school 
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increased the opportunity of exposure those children to child trafficking where they 
were considered easy targets for traffickers. 
 
Sheth focused on the quality of education which was one of the reasons that pushed 
Gopal's family to migrate to Mumbai. Gopal's father and his uncle Jama predicted 
brightness future for him to continue his studying in Mumbai due to the poor quality 
of education in their village. Gopal cited, "Jama said. That evening he tried to 
convince Aai and Baba to move, saying, ... Besides, the children will get a much 
better education there. You can stay with me" (Sheth, 2010, p. 7). 
 
It seems that Sheth wanted to distinguish between education in cities and villages in 
order to drive the attention of the government to stop the ignorance of schools in 
villages. In villages, schools suffered from a shortage of educational facilities as well 
as teachers while their students use books for getting knowledge. On the other hand, 
schools in cities had excellent facilities that make teaching and learning easy and 
enjoyable where students might use their computers to get new knowledge (Zhang, 
Li, & Xue, 2015). For the purpose of getting better schools and universities, villagers 
started to migrate to cities (Singh & Rahman, 2018). Despite Indian cities have 
witnessed main changes in the developing of education since independence, there is a 
wide gap in the quality of education in cities and villages in different parts of India. 
(Mishra, Mayer, Trommsdorff, Albert, & Schwarz, 2005; Sarangapani, 2014).  
 
For the above reasons, Gopal's father also encouraged his wife to accept the idea of 
moving to Mumbai. He addressed his wife,  
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Gopal is smart, and we must send him to school so he has a future. I 
don't want my son's lungs filled with dust and his life to be wasted 
like that. I won't allow it." Now I know why Baba's breathing is so 
laboured at night, heavy and gasping (Sheth, 2010, p. 3) 
  
Gopal connected between the beauty of light shines and the books. This similarity 
proved how education is regarded as very important in building the identity of the 
students. This beautiful similarity may encourage students to look at book as a torch 
which enlightens the road in front of them. Gopal stated that: 
[t]he light shines through the leaves onto my notebook. The 
shadowy sunshine is cool and I have a view of the world through 
curtains of lacy leaves, but the world can't see me. Aai thinks it is 
dangerous to sit on a branch above the water (Sheth, 2010, p. 9). 
 
Sheth motivated the students to find books that taught morals and values. Therefore, 
Gopal insisted to take his two specific books with him when he departed to Mumbai. 
It seemed that the two books had influenced his character. He illustrated the 
importance of these books, 
My book about the life of Buddha is almost new, but the Akbar and 
Birbal Stories looks like our frayed rug. Last year I collected the 
sticky nimba sap and used it to glue the pages back. These two 
books are like old friends—friends I don't have to part with (Sheth, 
2010, p. 17).  
 
Sheth also appreciated the intelligence of Indian children and their anxiety to adhere 
to education. Throughout the novel, she encouraged children to achieve their dreams 
through education. She urged students to study hard when she described Gopal that 
he had a passion for studying as he always promised his mother to perform good 
studies and get an outstanding certificate. Gopal asserted that "I want to promise her 




Education can be the way to acquire the trust of the others whether they are friends 
or not (Hurley, 2006; Lisinskiene, Guetterman, & Sukys, 2018). Scar (Gopal's boss 
in the frame factory) asked Gopal to be his accountant to help him in doing some 
documentation paper and calculation. Gopal used his position as an accountant to 
escape from the sweatshop and rescue the other trafficked children. He narrated how 
he tried to rescue the children from this factory. He stated:  
[o]ne day I steal a piece of newspaper and stuff it in my pocket 
while I help Scar wrap the frames I made. When I get a chance I 
also take out the pencil from my raincoat and slip it in my pocket. 
There is only one place where I can write a message—in the 
bathroom. I wait until lunch when I am allowed to use the bath- 
room ... I manage to scribble a note in very bad handwriting “we are 
children trapped in the building next to the nimba tree. Help us get 
free out”. .. so when I get up, I casually reach out to the nimba 
nimba branch with my fist, open it up, and let go of the paper [sic] 
(Sheth, 2010, p. 258). 
 
Sheth confirmed that only the educated person can rescue and lead others. Thus, the 
educated hero in the novel, Gopal wrote on the rupee currency a call for help in order 
to rescue the children from the frame factory and gave it to the seller in the 
sweetshop. He wrote, “[p]lease rescue us. We are six boys in the old building three 
streets down by the nimba tree with the broken branch. Please hurry” (Sheth, 2010, 
p. 265).  
 
The identity of Gopal as a literate boy was the reason behind his ability to think 
logically. He succeeded in being an accountant of the frame factory where he 
exploited his position in planning to rescue his peers from this factory. Due to his 
education and logic thinking, he gained the confidences of those peers who looked to 
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them as a leader. They trusted him for his knowledge and morality. He proved his 
ability when he rescued them from the traffickers.  
 
Overall, looking back to the families of the protagonists in the three selected novels, 
they wished and struggled to provide a good education for their children. They 
believed that education was one of the rays of hope which could improve their 
children's future lives. The three novelists confirmed the importance of education in 
combating child trafficking and they invited children to go to school. This role was 
the core issue of the three novels. The novelists believed that through education, they 
could raise the awareness of child trafficking in school. Thus, they would not be 
victims to the traffickers. 
 
7.4 Civil War  
Wars have continuously infringed the stages of children's growth. Those victims 
were exposed to be harmed, killed, terrorized, sexually abused as well as 
psychological and physical violence (Schmidt, 2007; Denov, 2012; Gupte, 2018). 
This section studies the effect of war on recruiting children as child soldiers and how 
this recruiting influenced the identity of the protagonist, Agu, in the Beasts of No 
Nation.  
 
Orphans or isolated children from their families who cannot fulfil their basic needs 
are likely to be recruited as child soldiers (Matambura, 2017). They cannot be 
neutralized since they need the identity of a group that protects them. By joining the 
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rebels group, those children will find some of their basic needs (food, security and 
shelter) (Johnson, Whitman, & Soroka, 2018). 
 
Children, in Beasts of No Nation, were forced to join rebels and deceived by the 
commandant who pushed them to commit crimes without thinking of the 
consequences. Iweala explained how the commandant deceived Agu to accept 
joining the rebels by using pseudo allegations, he stated that: 
If you are staying with me, I will be taking care of you and we will 
be fighting the enemy that is taking your father. Are you hearing 
me? He is stopping and licking his lip. Are you hearing me? 
Everything will be just fine, ... I am seeing all of the soldier with 
gun and knife and then I am thinking about my father just dancing 
like that because of bullet. What am I supposed to be doing? [sic] 
(Iweala, 2005, p. 11). 
 
Agu surrendered to the commandant and he did not have a freedom to choose or 
reject his orders. Agu confirmed that the commandant would penalize him if he 
rejected his order. He said that:  
[w]hy can I not just be saying no? Then I am remembering how one 
boy is refusing to fight and Commandant is just telling us to jump 
on his chest, so we are jumping on his chest until it is only blood 
that is coming out of his mouth " (Iweala, 2005, p.42).  
 
Those children realized that they could not fill their basic needs (food, water and 
shelter) unless they joined the rebels. Therefore, it was not difficult for commandant 
to recruit them and converted them into slaves who executed his orders.  
 
The common utilization of children in armed conflicts is a type of child trafficking 
that is as genuine and lucrative as the global crimes of trafficking in drugs and 
weapons (Tiefenbrun, 2007). Therefore, the commandant in the Iweala's novel 
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refused to get a ceasefire or stop fighting. He shouted, "THE BLOOD MUST 
FLOW!, and we are all saying back, YES SAH!" (Iweala, 2005, p. 40). Because 
stopping the war would not serve his materialistic interests and he would lose his 
prestigious status as a commandant.  
 
The goals of the war were usually pertaining to the materialistic factors. 
Commandant, in the novel, adopted these factors to provoke their soldiers to fight. 
He betrayed them by some false values that decorate their allegations of war. He just 
collected the fortune for himself and prevented the other from it. The income of 
rebels depends on robbing the people in order to get money. The commandant and 
the lieutenant in the novel resorted to the insurgency to get money. They pretended 
that their noble aim was to avenge the killing of civilians. The commandant 
announced, "[w]e will be killing them like they are killing us and we will be stealing 
from them what they are stealing from us" (Iweala, 2005, p. 43).  
 
The identity of Agu was influenced by the commandant due to his brutalities which 
destroyed it. The commandant enslaved Agu and other children and he raped their 
dignities and characters. He washed their brains when he convinced them that they 
were soldiers and they had to obey his orders if they wanted to be real soldiers. 
Those children also deceived themselves when they thought that they were soldiers. 
In fact, they were criminals whose wills were governed by the commandant.  
 
To conclude this section, Iweala succeeded in demonstrating how the civil war in 
Africa recruited thousands of children as child soldiers. He also displayed a 
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contradictory picture where the child could be the perpetrators or victims. He also 




This chapter explained the ecological reasons that contributed to the emerging of 
child trafficking as they appeared in the selected novels of this study. Poverty, 
education and civil war were some of the reasons behind the child trafficking which 
affected the identities of the protagonists in the three selected novels. The discussion 
of this chapter concluded that the identities of the three protagonists (Agu, Lakshmi 
and Gopal) in the three selected literary texts were affected by the ecological 
environment (poverty, education and war). This environment contributed to the 
recruiting of the protagonists as trafficked children. Therefore, their identities were 







This current study examined the identity of the trafficked child within the three 
selected YA fictions: Beasts of No Nation (Iweala, 2005), Sold (McCormick, 2006) 
and Boys Without Names (Sheth, 2010). The identities developments of the trafficked 
protagonists were influenced by diverse environments which have a direct or indirect 
impact on them. Bronfenbrenner’s EST (1994) assisted the researcher in making 
sense of the identities developments of the trafficked protagonists.  
 
In the selected novels, the majority of the protagonists did not develop a sense of 
their identities due to their weak relationships with microsystem (parents, peers and 
schools) and the influence of macrosystem (law, culture and norms) on their lives. 
Both microsystem and macrosystem did not assist them in being emotionally strong, 
dealing with the difficulties and challenges as well as having self-assured. Those 
children did not receive the expected respect, love and encouragement from their 
microsystem and macrosystem. Thus, their senses of their identities and self-esteem 
were negative.  
 
This chapter concludes this study through the following points: research overviews, 
research implications, research limitations and suggestions for future research.  
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8.2 Research Overviews 
It is a challenge for any person to live without some significant experiences and 
events (history) that contribute to his/her identity development. It is also difficult for 
some people to live a lonely life (Fahlberg, 2012). The trafficked children in the 
selected novels were separated from their history which represented their 
microsystem (parents, schools and peers). They also suffered a lot from the 
traffickers’ torments and tortures. Thus, their brittle sense of their identities could 
deeply affect their emotions and behaviours. This study handled the identities of the 
trafficked children in seven chapters. 
 
Chapter One discussed that the general purpose of this thesis was to see how the 
identity of the trafficked child was influenced by the surrounding environment in the 
YAL. In order to achieve this purpose, this study was guided by the following 
research questions: 
i. How do the ecological systems affect the identity of the children before being 
trafficked in the three selected novels? 
ii. How do the novelists portray the identity of the characters in the three selected 
novels (Iweala’s Beasts of No Nation, McCormick’s Sold and Sheth’s Boys 
Without Names)? 
iii. How does child trafficking affect the identity of the trafficked child in the three 
selected novels (Iweala’s Beasts of No Nation, McCormick’s Sold and Sheth’s 




It is expected that this study will contribute to the literary works of child trafficking. 
It will assist literary students, scholars as well as the advocates of law and human 
rights to comprehend the conditions and the consequences of child trafficking. They 
will understand the influence of child trafficking on the self-esteem and the identities 
of trafficked children in order to know how to deal with the victims.  
 
Chapter two discussed the past studies of human trafficking in literature. Some 
novelists have expounded on human trafficking in their books in which they recorded 
the lives of the trafficked people. Examples of those novelists are Harriet Beecher 
Stowe’s Uncle Tom's Cabin (1852), Harriet Jacobs’ Incidents in the Life of a Slave 
Girl (1861), Alexander Murray Haley’s Roots: The Saga of an American Family 
(1976), Octavia E. Buttler’s Kindred (1979) and others. 
  
Numerous critics such as Butler (1986), Jehlen (1990), Abel (1993), Posner (1997) 
Jordan (2004) and Shade (2007) tackled issues of human trafficking in their works. 
They focused on some reasons that contributed to the emerging of human trafficking 
such as gender bias, prostitution, social justice, immigration, poverty, economic 
collapse, sex tourism and wars. The past studies focused on human trafficking and 
ignored child trafficking. They also highlighted women sex trafficking and did not 
pay attention to study a child sex trafficking. The identity of the trafficked child in 
the other types of human trafficking such as labour trafficking, soldier trafficking and 




The samples of literature review revealed that scholars based their studies on poetry, 
films and novels that were published before the 21st century. In addition to that, the 
previous studies could not distinguish between prostitution and human sex 
trafficking.  
 
Chapter two also introduced reader to YAL, human trafficking in YALs and self-
concept. It also explained how Bronfenbrenner’s EST was used as a framework that 
guided the researcher in analysing the child trafficking topic in the selected novels. 
This theory composes of five structures: 
 
 Firstly, microsystem (parent, peers, schools and religious places) is the surrounding 
environment that has a direct influence on the individual. Secondly, mesosystem 
involves the relation between the microsystem members such as the relationship 
between parents and schools or between parents and peers of their children. This 
structure was not covered in this study due to the rare information in the three 
selected literary works that covered the relationship between the microsystem 
members. Thirdly, exosystem involves environmental factors that have a deep 
influence on an individual's growth. It includes parents’ jobs and social network 
which have indirect impacts on the individual. Fourthly, macrosystem refers to the 
cultural environment where the individual lives. It includes the laws, norms and 
cultures of the society. These elements have an immense influence on the identity 
development of the individual. Fifthly, chronosystem describes the environmental 
actions and changes that take place during an individual's life.  
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Chapter three used the qualitative approach in analysing the three selected novels. 
Braun and Clarke’s thematic approach (2006) was specifically used to analyse the 
literary data. This approach comprises of six stages (familiarizing with the data, 
generating initial codes, searching for themes, reviewing themes, defining and 
naming themes as well as producing the report). As a result of the data analysis, four 
themes were extracted (self and the proximal process, the community, the society 
and the historical time).  
 
Chapter four, five and six discussed how the novelists highlighted the policies of 
the traffickers who worked to replace the real identity of the victims with a new one 
which would achieve their materialistic goals. Those victims were embodied as 
objects of commodity and slavery that succumbed to the power of the traffickers.  
 
The effects of the themes (self and proximal process, community, society and 
historical time) on the identities of the protagoinsts in the three selected novels were 
discussed under the four structures of Bronfenbrenner’s EST (microsystem, 
exosystem, macrosystem and chronosystem).  
 
The analysis of the selected novels was conducted under two stages (i) the identity of 
the child before being trafficked and (ii) the identity of the trafficked child. Chapter 
four discussed the identity of Agu in Beasts of No Nation (2005), chapter five 
discussed the identity of Lakshmi in the novel Sold (2006). Chapter six discussed the 
identity of Gopal in Boys Without Names (2010). The four structures that were used 




This study suggested that microsystem played a chief role in the identity 
development of the child before and during the trafficking. The identity of the 
trafficked child (before being trafficked) was affected by the surrounding 
environment.  
 
The three novelists focused on the important role of the parents in building the 
identity of the children. Lakshmi’s mother, Gopal and Agu’s family worked hard to 
develop the identity of their children. In contrast, Lakshmi’s stepfather was 
considered a hinder in front of her identity development and tried to destroy it by 
treating her as a disposable commodity.  
  
Education offers different sorts of knowledge which are needed to develop and shape 
the children’s personalities and identities. Schools as a part of microsystem are 
supposed to contribute to the constructing of the students’ identities. According to 
the selected novels, schools did not do their duties to raise awareness of child 
trafficking among their students. Some schools like that in Nepal, where Lakshmi 
lived, deceived the students by describing the cities and America as a dreamland. 
Then, some of those students (like Lakshmi) may travel to these localities which 
represents the destinations of child trafficking. The situation of the school in Beasts 
of No Nation was not different; Iweala ignored the role of the school in raising the 
awareness of child soldiers trafficking among the students. On the other hand, 
according to Boys Without Names, the bad quality of education in some Indian 
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villages was the reason that pushed some families to immigrate to the cities to find 
schools that offered a good education for their children.  
 
The novelists disclosed the traffickers’ fears from the impact of teaching the 
trafficked children since this education formed a threat to their illegal child trades. 
Thus, they resorted to depriving the trafficked protagonists of education. The 
novelists warned YARs about listening to the traffickers who promised them of good 
education and lavish lives. 
 
The novelists demonstrated the impact of microsystem on the trafficked children 
which aimed to destroy their identities in the selected literary works. The traffickers 
(the microsystem) used different types of violence to subjugate the trafficked 
children as well as enslave their bodies and minds. The traffickers always found 
opportunities to dehumanize the children and treated them as inferiors because they 
were considered a low class. The traffickers’ minds were obsessed with the idea of 
their superiority in power, wealth, culture, tradition, religion, language, norm and 
thought. 
8.2.2 Exosystem 
The role of exosystem appeared obvious in the novel Sold (before and during the 
trafficking period) and in the novel Boys Without Names (before the trafficking 




The exosystem in both novels contributed to the emerging and increasing the child 
trafficking which aimed to deconstruct the identity of the victims. Sheth in Boys 
Without Names explained how the moneylenders practised pressures on villagers to 
pay their debts or send their children to work as slaves in their lands. The influence 
of exosystem pressurized Gopal’s family to escape from the authority of 
moneylender. McCormick in Sold also explained how the gamblers contributed to 
increasing the debt and poverty of Lakshmi’s family. They also were the reason that 
pushed her stepfather to sell her to traffickers. Additionally, clients of sex trafficking 
motivated brothel manager (Madam Mumtaz) to buy children for sex purposes when 
they paid high prices for doing sex with children. Therefore, the exosystem tried to 
deconstruct the identities of Gopal and Lakshmi.  
8.2.3 Macrosystem 
The novelists underlined the role of macrosystem in the identity development of the 
trafficked protagonists. Three main elements of macrosystem were debated: laws, 
cultures and norms. These elements contributed to the emerging or demolishing the 
child trafficking.  
 
The role of the police (law) as part of macrosystem was not ignored in this study. 
McCormick (2006) disclosed the role of some corrupted police in facilitating child 
sex trafficking. On the other hand, Sheth (2010) praised the role of police in 




The novelists Iweala and McCormick highlighted the significant role of the 
patriarchal societies in emerging child trafficking. They exhibited how these societies 
cultivated the concepts of inferiority and superiority which based on the gender bias 
in the mind of the people and created a kind of intractable conflict between them. 
The inferiority complex (in Beasts of No Nation) made those children accept to be 
recruited as soldiers otherwise; they would be treated as women according to their 
patriarchal society. On the other hand, the patriarchal society subjugated Lakshmi 
and her mother to the stepfather despite his uselessness.  
8.2.4 Chronosystem 
This study suggested that the exposure to the experiences of the child trafficking for 
a long time affected the identities of the trafficked children. The trafficked 
protagonists in the novels were forced to imitate the habits and the behaviours of the 
traffickers and did whatever they wanted. Gradually, some of them accommodated 
themselves to the new destination because they did not want to be out of the group. 
Due to their existence among the traffickers for a long time, they were outcast from 
their societies. Moreover, their resistances were decreased gradually as soon as the 
period of child trafficking became longer and they got depressed and frantic. 
 
 Due to the chronic child trafficking, some of those trafficked children became 
professional in doing their works as Lakshmi and Agu who imitated the prostitutes 
and the criminals respectively. Furthermore, all the children in Boys Without Name 




Chapter seven tackled the reasons behind the emerging of child trafficking as they 
appeared in the three selected novels. It also examined the effect of poverty, 
education and war on the identity of the protagonasts.  
8.3 Research Implications 
The findings of this present research proposed that child trafficking is a significant 
topic in YAL. This literature has the ability to present the real picture of child 
trafficking in a fictional frame. Therefore, it is a convenient field for discussing child 
trafficking since the victims and the audiences are from YAs.  
 
This study confirmed that the Bronfenbrenner’s EST is a suitable theory to discuss 
child trafficking. The structures of this theory clarified the child trafficking issue in 
the selected novels. The theory explained the identities of trafficked children and 
how they were affected by the ecological systems.  
 
The novelists revealed how the traffickers aimed to enslave the children and forced 
them to execute their orders. They also indicated that the traffickers resorted to 
different types of physical and psychological torments in order to destroy the real 
identities of the children. As soon as those children lost their identities, they felt that 
their bodies and souls were colonized by the traffickers. The new slavery made the 
children feel a low self-esteem. Some of them could not resist the traffickers because 




The findings of this study also pointed out that by recalling the history of the 
trafficked children; they may return their identities and resist the traffickers. 
Therefore, the traffickers always resort to isolating them from contacting the people 
who live out of their group. The traffickers aim to cultivate in the children’s minds 
that they are pariahs. Therefore, the children as victims will not escape and they will 
adhere to the traffickers.  
  
This study explains the difference between the terms prostitution and sex trafficking. 
This explanation will change people and governments’ impressions about those 
children who are victims and stop treating them as prostitutes. The understanding of 
the two terms may push authorities to rescue those children from the traffickers and 
combat child trafficking. 
 
This study demonstrates the importance of education in fighting child trafficking 
since traffickers see in education a real threat to them. It also concentrates on the 
importance of learning a new language that will assist trafficked children to contact 
the societies, human right’s staffs and the government to rescue them from the 
traffickers. 
 
Since the samples of this study are from YAL, it is found that not all novels are 
suitable to be taught in schools where some novels are written in bad English. 
Therefore, it is very important to pay attention to the type of books that YARs want 
to read. This study encourages teachers to adopt Sold and Boys Without Names to be 
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taught in classes for their good language. In contrast, it does not support teaching 
Beasts of No Nation in schools due to its non-standard English.  
8.4 Research Limitation 
This study clarified the identity of the trafficked children in YAL. In terms of the 
selected samples for the analysis, this thesis limited itself to three YA fictions. It also 
narrowed itself to only three types of child trafficking that focused on child sex, 
labour and soldier trafficking. Therefore, the findings of this present study will not be 
generalized to all types of child trafficking in YAL. If the samples were more than 
six novels and covered other topics of child trafficking, the study would be more 
comprehensive.  
 
This study encountered the limitation of the fund; therefore, it narrowed itself to 
study the aforementioned types of trafficking and it did not cover other types of child 
trafficking. It also restricted itself to the novels that were published in the 21st 
century. Therefore, it did not discuss those novels that were published in the previous 
centuries.  
 
In term of methodology, this study limited itself to a thematic approach (Braun and 
Clarke 2006) in analysing the text. This approach assisted me in analysing the 
literary text but it took much effort and a long time. If I were to analyse the three 
novels using NVIVO 11, I could manage the text analysis digitally as well as capture 
the data analysis.  
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8.5 Suggestions for Future Research 
This study discussed the identity of trafficked children in three selected novels that 
were published during the period from 2005 to 2010. This study encourages scholars 
to extend their investigations to cover the novels which were published after 2010 to 
see the new portrayal of child trafficking in the 21st century.  
  
This study focused on the identity development of the heroes and heroine whose ages 
were less than fourteen years old. It suggests that the future studies can involve 
victims above fourteen years of age. Furthermore, this will help scholars to see the 
effect of child trafficking on victims whose ages are close to adolescents where there 
is a difference between the identity of children and that of adolescents. The 
adolescents can solve their crises of identity as soon as they reach the adolescence. 
Since they have a sense of identity, they start to build an individual relationship with 
peers (Erikson, 1968). They attempt to associate their identities with peers in order to 
achieve self-comparison (Hill, Bromell, Tyson & Flint, 2007). Both the peers and 
adolescent have to adjust their behaviours and norms to fit each other. Therefore, 
they have a significant influence on their identity developments (Steinberg & Morris, 
2001; Raburu, 2015). 
 
This study concentrated on the identity of the trafficked children and ignored the 
identity of traffickers. There is an opportunity for scholars to highlight the identity of 
traffickers in order to explore why traffickers immersed in child trafficking and how 
they develop their self-esteem and identities. To educate people to be aware of child 
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trafficking, there is a need to have novels that concentrate on perpetrators rather than 
victims. 
 
As it was mentioned, three sorts of child trafficking were covered in this research: 
child sex, labour and soldier trafficking. Additional research studies are very 
necessary to improve and elaborate the new findings or to focus on more new topics 
in child trafficking such as child organ, drug and child begging trafficking in the 
YAL or other sorts of literature.  
 
This study did not cover the rehabilitation stage because of the absence or scarcity of 
available information about it in the selected novels. It is necessary to study the 
identities of the survivals and how they will cope with new lives after long- 
sufferings from the traffickers. Therefore, this study invites literary people such as 
novelists, dramatists, filmmakers, poets and scholars to cover the rehabilitation stage 
in their works.  
 
Due to the flexibility of Bronfenbrenner’s EST in investigating the reasons and the 
repercussions of child trafficking on children, this study motivates researchers to use 
the Bronfenbrenner’s EST in their studies if they want to explore and manage issues 
pertaining to child trafficking or any other children’s issues.  
 
8.6  Schools and Child Trafficking 
The common priorities of schools are to find a suitable secure academic environment 
that is essential for the success of students as well as the acquisition of good 
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behaviours. One of the risks that threatens the academic environment is child 
trafficking. 
 
This study suggests that schools should do three strategies to increase the awareness 
of child trafficking among students: 
i. Staffs and teachers should understand the meaning of child trafficking: how 
they discover perpetrators as well as victims. If a teacher, for example, 
notices that one of the students is absent and he or she has a tattoo or bruise, 
these signs indicate that the student may be a victim of child trafficking. 
Schools should also monitor the behaviours of these students.  
 
ii. Policymakers should integrate child trafficking subject into the curriculum in 
order to expose students to familiarize with different methods of child 
trafficking. 
 
iii. Teachers should be mindful of school culture while talking about child 
trafficking. They should not expand the danger for students while talking 
about child trafficking. For instance, it is possible to find traffickers and 
victims in schools. Therefore, teachers should protect victims and avoid 
talking with them in front of others. If traffickers know that their crimes are 
disclosed, they will try to threaten and hurt these victims. 
 
Although teaching students about child trafficking through YAL is a good way to 
raise the awareness of trafficking issues, child trafficking remains hidden and is 
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unaddressed in schools in some developing countries as India, Nepal, African 
countries and others (Moore, 2018). Through education, students will get a lot of 
information about child trafficking as well as other benefits such as professional 
reading, understanding literary texts, bibliophilism and criticizing the literary texts 
intelligently.  
This study proposes two ways to teach YAL in the class: firstly, reading aloud. This 
reading will enable the student to enjoy the literature and create a kind of interaction 
between the voices and the characters in the novel (Vacca, Vacca & Mraz, 2005). 
Secondly, forming book study groups. Some students like to read in a group because 
they feel that they imitate characters of the novel and live the real lives of characters 
(Daniels, 1994).  
 
This study suggests a checklist that may assist teachers in selecting proper novels to 








CONDITION     




2 The topic of the selected young adult novel has to 
concentrate on any form of child trafficking. 
 
  
3 The language of the novel should be well written and 
follow standard English. 
 
  
4 The language is not complex. 
 
  
5 The novel is free from racial ideas. 
 
  
6 The novel should avoid the sexual description. 
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